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Learning to concentrate 2

1. Adventurous or reckless?
Extended writing

Write a newspaper article reporting on Harriet Quimby’s successful
crossing of the English Channel. You should draw on information from the
autobiographical account you have read on pages 18–19 and the techniques
you have explored in the newspaper articles you have read in this section.

Source texts table

As you write, think about:
■

how the opening of your article can hook the reader’s attention

■

how you can use language to suggest the magnitude of Harriet Quimby’s
achievement

■

Genre

Date

2.1 ‘Something Called “Attention Residue” Is Ruining
Your Concentration’ by Tanya Basu

Blog

2016

2.2 The Young Woman’s Book: A Useful Manual for
Everyday Life by Laura Valentine

Guide

1877

2.3 ‘Would you like to sit on the floor?’ by Roger Callan

Newspaper
article

1999

how you can link the ending of your article with the opening.

Remember to check the spelling, punctuation and grammar of your writing.

Early bird

Texts

Big picture

Some people believe there should be an upper age limit on extreme
sports. Write a blog in which you argue for or against an upper age limit
for a particular extreme sport (for example, kitesurfing, cave-diving,
bungee jumping, snowboarding). You might include arguments about:
■

fitness levels

■

susceptibility to injury

■

the effects of injuries

■

individual entitlement to express oneself through action.

The modern world is full of distractions. From the screens of our phones to
the huge amount of information that surrounds us every day, we have to work
hard to focus on the things we need to get done. How many times a day do
you get distracted by social media?
In this section you will read three non-fiction texts that explore similar
concerns: a blog post from an online magazine about the ability to concentrate
in the 21st-century workplace; an extract from a 19th-century guide warning of
the distractions that can be found in reading a novel; and a newspaper article
from the end of the 20th century about different styles of learning and how
schools should accommodate these.

Skills

■
■
■

■
■

Before reading

1

Key terms

2

hyperbole a deliberately
exaggerated statement
that is not meant to be
taken literally
rhetorical question
a question asked for
dramatic effect and
not intended to get an
answer

24

3

Understand the meaning of a text
Make inferences and refer to evidence in a text
Comment on a writer’s use of language and structure (including level of
formality, viewpoint, hyperbole, paragraphs and rhetorical questions)
Explore the techniques used by a writer to communicate views and ideas
Practise writing a guide, giving advice to other students, drawing on
techniques and ideas explored in your reading
Think about your everyday life. What do you find distracts you from the
things you want or need to get done, for example, text messages and
social media?
If you have a task or project you have to concentrate on, do you have
any strategies to stop yourself from getting distracted? Share your ideas.
Look at the following statements:
A. It’s better to focus on one task at a time in order to get

more things done.
B. If you can multitask and work on more than one thing at

the same time you can be more productive.
Which statement do you most agree with? Give reasons for your answer.
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2. Learning to concentrate
Some researchers believe there are four types of learner:
■

auditory learners – people who learn best by listening

■

visual learners – people who learn best by reading and through
pictures

■

tactile learners – people who learn best through touch and making

■

kinesthetic learners – people who learn best through physical activity.

What type of learner do you think you are? Can you think of an example
of something that you have learned that demonstrates your preferred
style of learning?

2.1 ‘Something Called “Attention Residue” Is Ruining
Your Concentration’ by Tanya Basu, 2016
The following text is a blog post written by the science journalist
Tanya Basu, which was first published in New York Magazine’s ‘Science
of Us’ blog on 21 January 2016. Here she explores the phenomenon
of ‘attention residue’ which is being blamed for people’s inability to
concentrate at work. As you read the blog, note down any times when you
find yourself becoming distracted before you reach the end of the post.

word bank

20

transition change from
one task to another

25

30
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Source text 2.1

5

word bank

10

conundrum a riddle or
difficult question
abstract a summary
of the contents of
a book, article or
academic study

26

15

You’ve got a presentation at 2 p.m. But there are also a few emails
you have to get to before the end of the week, and you’ve also got to
really start prepping for a Monday meeting. But it’s almost lunch and,
well, you can eat at your desk, read up on whatever new thing Donald
Trump said, and still bust out a few memos, right?
Wrong, argues Georgetown University computer-science professor
Cal Newport’s new book, Deep Work: Rules for Focused Success in a
Distracted World. In the book, […] Newport attempts to understand
how workers can rise above their infomania. His trick: deep work to
conquer attention residue.
Which means … what, exactly? Newport explains it using a 2009
paper titled “Why Is It So Hard to Do My Work?” from Sophie Leroy, a
business-school professor at the University of Minnesota. She studied
a modern, daily workplace conundrum: switching between tasks
and getting things done. In two experiments, Leroy finds that people
are less productive when they are constantly moving from one task
to another instead of focusing on one thing at a time. As Leroy’s
abstract details:
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“[P]eople need to stop thinking about one task in order to fully
transition their attention and perform well on another. Yet, results
indicate it is difficult for people to transition their attention away from
an unfinished task and their subsequent task performance suffers.”
Leroy calls this carryover from one task to another “attention
residue,” where you’re still thinking of a previous task as you start
another one. Even if you finish your task completely, you still have
some attention residue swirling around your head as you embark on
your next task, meaning that bullet point on your to-do list doesn’t
start off on the right foot. In other words, as much as multitasking
gets nods for being an asset in today’s time-crunched world, it’s
not really a good thing when it comes to your productivity, and it’s
actually a time-waster.
Here’s where what Newport calls “deep work” comes in: He
suggests focusing on a single, intense task for a long period of time to
reach peak productivity. You don’t get attention-residue issues, which
means your output is stronger, cleaner, and just plain better from a
lack of distractions. So if you’ve got ten emails to write, block off some
time to just focus on those emails. If you’ve got a presentation due
tomorrow, put your away message on, sequester yourself, and focus
on banging out that presentation. Most important: Don’t stop — or
begin something else — until you’re completely done.
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2. Learning to concentrate

1

Look again at the first paragraph. Give three examples of things that the
writer lists as potential distractions.

2

What is the title of Professor Cal Newport’s new book?

3

The writer states that Professor Newport’s book ‘attempts to understand
how workers can rise above their infomania’.

3

a Using information from the blog, provide definitions for the following
terms:

attention residu

e

infomania
d

time-crunche

deep work

Key terms
second person
addressing the reader
as ‘you’
sentence forms
sentence types (that is,
statement, question,
command, exclamation)
and sentence structures
(that is, simple, minor,
multi-clause)
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2

1

Gives examples of some of the distractions found in a modern-day
workplace, addressed directly to the reader.

2

Introduces the concept of ‘attention residue’ and…

5
6

4b Using your own words, explain why Sophie Leroy thought this was.

1

Focus

4

4a Did Sophie Leroy’s 2009 study find that people were more or less
productive when switching between different tasks?

Advanced reading skills

Paragraph

3

b Using your words, explain what Professor Newport’s book is trying to
help workers to do.

5

How does the structure of the blog post help Tanya Basu to present
and explore the concept of ‘attention residue’ and how this can be
overcome? Copy and complete the table to identify the focus of each
paragraph.

Look again at the final paragraph. Summarize the advice this gives.
A blog post is designed to be read online and has to compete for a
reader’s attention with other articles and tasks. How does the language
that Tanya Basu uses help to attract and maintain the reader’s attention?
In your answer you should comment on:
■

the use of the second person, for example, ‘You’ve got a
presentation...’

■

her choice of sentence forms.

Look again at the paragraph beginning, ‘[P]eople need to stop thinking
about one task…’

Key term
counter viewpoint an
opposing point of view

4

Tanya Basu creates links between paragraphs to help develop the ideas
she presents and improve the coherence of the text.
For example, at the end of the first paragraph she asks a rhetorical
question: ‘…still bust out a few memos, right?’ and in the first sentence
of the following paragraph immediately answers this in the negative:
‘Wrong, argues…’. This allows the writer to challenge the idea she has just
presented and introduce a counter viewpoint.
Find more examples of the links the writer creates between paragraphs
and explore how these help her to develop ideas and improve the
coherence of the text.

a How formal is the register of language used here? Support your
answer with reference to the text.
b Does the informality of the language influence your response to the
idea presented? Explain why.
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2.2 The Young Woman’s Book: A Useful Manual for
Everyday Life by Laura Valentine, 1877

5

‘The daughter, trained only in the unreal folly of novels, married secretly
a man much below her father’s station – he was also an hereditary
madman!’

The following extract is taken from a guide providing advice on etiquette
for young women, first published in 1877. Here the writer warns of the
dangerous distraction that reading a novel can be. As you read, think about
how seriously the writer wants you to take this warning.

Source text 2.2

word bank

5

suffice to be enough for
someone’s needs
ruined damaged
folly a foolish action or
idea
hereditary inherited,
for example, a
hereditary disease
or characteristic is
passed from one
generation to the next

10

15

intoxication
drunkenness

Basic reading skills

1a Look again at the first paragraph. What two adjectives does the writer
use to describe a novel?

Key term

1b Pick out the quotation that you think best shows the writer’s attitude to
reading novels.

adjective a word that
describes a noun
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To sit over a foolish or even a wise novel when the daily duties of life
demand our attention is absolutely wicked. We have seen, in our own
life, the mother of a family devote herself to novel reading.
The father was at sea in the merchant service. A boy, a girl, and the
house demanded the wife’s attention. The children were neglected,
dirty, ragged, untaught, running about the roads; the house was dirty
beyond description, for there was but one servant, who naturally,
followed her mistress’s example.
The wife could not make her income suffice her, because no one
watched against waste or dishonesty in the kitchen, and her husband,
when he came home from sea, was arrested for her debts.
The son, utterly ruined, ran away from school, and finally
disappeared in Australia. The daughter, trained only in the unreal
folly of novels, married secretly a man much below her father’s
station – he was also an hereditary madman!
When the mother of the boy and girl married, she had been a
lovely, clever girl. But novel reading, like intoxication, brought
misery on her and on two following generations.

Look again at the following sentence:

a Rewrite this sentence in your own words.
b Explain what the phrase ‘unreal folly of novels’ suggests about the
writer’s attitude to reading novels.

Advanced reading skills

6

Now look at the final paragraph. What does the writer compare reading
a novel to? Explain whether you think this is an appropriate comparison.

1

The writer uses hyperbole to present her view of the dangers of novel
reading.
a Pick out any examples of hyperbole you can find in the text.

Key terms
verb a word that
identifies actions,
thoughts, feelings or the
state of being
adverb a word that adds
to the meaning of a verb,
adjective or another
adverb

b How effective do you think the writer’s use of hyperbole is? Give
reasons for your answer.
2

How does the writer use emotive language to present her view of the
dangers of novel reading? In your answer you should comment on
the effects created by:
■

the writer’s choices of vocabulary and descriptive details

■

the writer’s choices of verbs, adverbs and adjectives

■

the writer’s use of exclamations and other sentence forms.

3a The writer lists consequences which she connects to the mother’s
reading of novels. Copy and complete the table on below to record
these consequences and give each one a danger rating (with 1 being
the least dangerous and 5 the most dangerous).
Consequence

Danger rating

Not cleaning the house

1

1c Summarize why the writer feels this way about reading novels.
2

List three pieces of evidence the writer gives that suggest the mother
neglected her children.

3b How has the writer structured her presentation of these consequences?
What effect does this create?

3

What happened to the woman’s husband when he came home from
sea?

4a Look again at the opening and closing paragraphs of the extract. Explain
any connections you can find between these.

4

What happened to the woman’s son?

4b How effective do you think the closing paragraph is? Give reasons for
your answer.

31

2. Learning to concentrate

2. Learning to concentrate

2.3 ‘Would you like to sit on the floor?’
by Roger Callan, 1999
The following newspaper article was first published in the education
section of The Independent newspaper on 7 April 1999. The writer presents
researchers’ findings about the way people learn and explores the effects this
could have on the learning environment in schools at the end of the 20th
century. As you read, think about whether the description of the classroom
environment matches your own experience in school.

word bank

35

surmised guessed
inventory detailed list
40

Source text 2.3

word bank
prohibited banned
premium high value

5

initiatives strategies
intended to resolve a
difficulty or improve
a situation
10

15

20

25

30

32

If you have visited Stratford-upon-Avon and entered the Grammar
School that young Will Shakespeare attended, you will have seen his
classroom. It is a regular classroom – wooden desks three abreast,
in three rows, a big master’s desk at the front. Nothing out of the
ordinary there. But that is the point: the classroom has not changed in
400 years! True, the teacher’s cane has been prohibited, science labs
have been introduced, and computers have made an appearance, but
little else is new. Schools generally have hard chairs and desks, bright
lights, silence, and teachers who talk much of the time. A premium is
therefore placed on the student who can sit still and silent for much of
the school day, listening attentively. Such an environment suits some
students perfectly, but it does not suit everyone.
Some learn better if they sit on something soft, or on the floor,
whilst working, or have some music playing, or low lighting. Some
prefer to be doing several projects at once. Others like to eat while they
work. For some, the environment doesn’t matter.
Research has demonstrated that there are basically three types of
learner: global, analytic and integrated. A global learner prefers the
soft-seating, low-lighting, skipping-from-project-to-project approach.
An analytic learner prefers the hard seats and no distractions typified
by a traditional classroom. The integrated or flexible learner is able to
learn in a variety of different environments.
Within these groupings are four sub-groups – auditory (the person
who learns best by listening), visual (learns best by reading and
through pictures), tactile (learns best through touch and making),
kinesthetic (learns best using the whole body – through physical
education or field trips).
These findings are based on more than 30 years of research into
learning. Springing from a project commissioned in the 1960s by the
State of New York to find out why new education initiatives had not
succeeded, researchers at St John’s University in New York City found
that with each programme introduced into schools, some students

45

50

55

60

65

70

had benefited, obtaining better grades, while others remained the
same and some students’ grades declined.
The researchers were intrigued that the programmes helped some
students while at the same time apparently disadvantaging other
students. Perhaps, it was surmised, we all learn in different ways,
and so we each have a unique learning style which responds well to
some environments, and not to others. So for those students whose
learning style requires silence, bright lights, a hard chair and desk, the
traditional school is the perfect learning environment. On the other
hand, for those who learn best in exactly the opposite way, the global
students, school frequently offers only discomfort, misunderstanding
and even failure because it has not accommodated to their preferences.
Students with IQs over 145 are thought to be almost all global
learners, and for some of them school can be a source of boredom
and misery.
If teachers can adapt their classroom to accommodate students’
learning styles, their students can flourish. It is easiest to do in a
primary classroom where children can choose whether to sit at their
desks or sit in areas of the classroom kitted out with carpet, bean bags
and armchairs. Children who like to listen to music while they learn
can be equipped with personal stereos.
It is easy to identify individual student learning styles by means of a
104-question learning style inventory devised by academics at St John’s
University in New York City. When analysed by a company licensed by
St. John’s, a unique learning profile of each student is produced, telling
exactly how that student’s learning may be brought to its full potential.
Analyses can be done on children from nursery age upwards – different
inventories are available for the differing age groups.
When any student is given this information, and told how to
accommodate to it, then be ready for such comments as: “I conducted
an experiment where I read all my Spanish notes into my tape player
and went for a 40-minute run while listening to the tape. Reinforcing
new material kinesthetically turned out to be such a positive act that
on the next test my usual grade of 70 per cent went up to 88 per cent.”
This was written by one of my students describing how a learningstyle technique helped her learn new and difficult material.
One elementary school in North Carolina, having implemented
this programme, found its state-mandated test results reaching such
highs that the state actually sent in officials to ensure that the school
was not cheating!
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Key term

word bank

75

spouses a people’s
husband or wife
siblings brothers or
sisters
mantra a word or
phrase that is
constantly repeated
to help people
meditate

80

85

Basic reading skills

1

Spouses tend to have opposite learning styles, as do siblings.
Siblings of similar intelligence will sometimes have wildly different
school careers, one successful and the other struggling.
For these students, it might be that one learning style was
accommodated, and the other not. With the need for improved
education now at critical levels, this low-cost approach should be
at least investigated. The brain is the organ of learning, just as the
heart is the organ of pumping. Thus the brain will learn, one way or
another, because that’s its nature.
Now, with the findings of this research, whether the brain learns
in the classroom or on the street is up to the school and its response to
this little mantra: “Teacher, if I don’t learn the way you teach, why
don’t you teach the way I learn?”
The writer of this article compares the classroom in the school William
Shakespeare attended 400 years ago with a modern-day classroom.

authoritative having
authority and power

book
Reading a text

3

Look at the following learning techniques and decide whether they are
most appropriate for an auditory, visual, tactile or kinesthetic learner.

Conducting an ex

periment

4

Extended reading

According to the writer, what type of school finds it easiest to adapt their
classroom to accommodate students’ different learning styles? Explain
why this is.

5

Using your own words, explain what happened when a school in South
Carolina identified the individual learning styles of its students.

1

■

‘104-question learning style inventory’

■

‘devised by academics’

Extended writing

This article was included in the education section of The Independent
newspaper. What changes would you make to the article to make it
more interesting to a general readership?

■

What is the text type and how does this affect the way ideas are
presented?

■

What key ideas are presented?

■

How does the writer use language and structure to present these ideas?

■

Does the writer have a specific viewpoint? Does the writer present other
people’s viewpoints?

■

Did the text influence your point of view? Why or why not?

Write a guide for students about how to avoid distractions in the classroom.
Draw on what you have learned from the texts you have read in this section.
In your writing you could:
■

explain why it is important to avoid distractions in the classroom

■

give advice to students with different learning styles on how to avoid
distractions

a Quote the mantra that the writer includes here.

■

b Why do you think the writer refers to this as a mantra? Explain your
ideas.

use language and structure to help present information and ideas in the
most effective way.

Remember to check the spelling, punctuation and grammar of your writing.

Look again at the final paragraph.

The lead paragraph of a newspaper article should give the reader
information on what the article is about.
a
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‘based on more than 30 years of research’

Look back at the three texts you have read in this section. In your view,
which text presents its ideas most effectively? Use some of these questions to
structure your response:

Listening to a lecture

4

6

Advanced reading skills

seum

Going to a mu

■

3b Choose one of your selected quotations and explain how it uses
language to suggest these negative effects.

b List three things that the writer says are different.
What are the three main types of learner the writer identifies in the article?

2b How does the writer make this evidence sound authoritative? You
could comment on the following phrases:

3a Find three quotations which suggest the negative effects of failing to
accommodate different learning styles.

a List three things that the writer says are similar.
2

2a Pick out evidence from the text that supports the view that students
learn in different ways.

Look again at the lead paragraph. Using your own words, summarize
what the article is about.

b Do you think this is an effective opening paragraph? Give reasons for
your answer.

Early bird

Invent a gadget that could prevent students getting distracted in class.
You could make this as weird or wonderful as you like! Write about your
invention or draw a diagram with labels.
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17 The frontiers of science

7. The frontiers of science
b Give reasons to support your choice of the most important achievement.

Source texts table

Big picture

Texts

Genre

Date

7.1 ‘The development of X-rays’ by R. A. Gregory

Magazine article

1896

7.2 ‘Testing the first atomic bomb’ by
Richard Feynman

Autobiography

1985

7.3 ‘Questioning the universe’ by Professor
Stephen Hawking

Speech

2008

Key term
tone a manner of
expression in speech or
writing

Before reading

The following article was first published in the 19th-century magazine The
Leisure Hour. The journalist R. A. Gregory informs readers about the discovery
of X-rays by the German scientist Professor Wilhelm Röntgen, although in the
article they are just referred to as a kind of ‘light-ray’, as the term ‘X-ray’ was
not used until later. As you read, think about how the journalist explains what
X-rays are. Has it helped your understanding of them?

Source text 7.1

Understand the meaning of a text

■

Make inferences and refer to evidence in a text

■

Comment on a writer’s use of language and structure (including tone,
formality, paragraphing and openings)

■

Explore the techniques used by a writer to communicate views and ideas

■

Practise writing a speech, drawing on techniques and ideas explored in
your reading

lo an archaic word
meaning ‘see’ or
‘behold’

1

Look at the following scientific achievements and inventions:

Marburg University a
university in Germany

hone
obile p

m

supersonic airliner

heart pacemaker

ge

ified food
netically mod

S
5

Internet
ning
Global Positio
Satellite

non-stick saucepan

a Which do you think are the most important? Which are the least?
Rank these scientific achievements and inventions in order from the
most important to the least.

Add another important scientific achievement or invention to the list.
Write a paragraph explaining why you think its impact on the world has
been significant.

7.1 ‘The discovery of X-rays’ by R. A. Gregory, 1896

■

computer chip

82

2

From the discovery of X-rays to the search for alien life, science is always
pushing at the frontiers of the possible. The discoveries that scientists have
made have transformed our lives. Do you think most of these discoveries have
brought improvements or have they brought new dangers?
In this section you will read three non-fiction texts that explore scientific
progress: a 19th-century magazine article about the discovery of X-rays; an
extract from a 20th-century autobiography written by the American scientist
Richard Feynman in which he describes the test of the first atomic bomb; and
an extract from a speech given by Professor Stephen Hawking in which he
explores the questions that 21st-century scientists are still investigating.

Skills

c Give reasons to support your choice of the least important achievement.

word bank

10

15

exemplifies is
an example of
something
misnomer an
unsuitable name; a
word or phrase that
does not suit the
person or thing it
describes
opaque not transparent

20

CIENCE advances by bringing into view facts and
phenomena previously unknown. Galileo turns his
simple telescope towards the heavens, and lo! thousands
of stars beyond the grasp of the unaided vision are revealed;
the microscope is invented, and by its aid an unseen universe,
the inhabitants of which are far more numerous than the
stars in heaven, is made known. In neither case were new
worlds or beings created, the extension of knowledge being
but a consequence of the improved powers of seeing. The
recent development of photography, associated with the name
of Professor Röntgen, of Marburg University, exemplifies this
idea. It has been discovered that a kind of light-rays – if the term
be not a misnomer – can be produced which will pass through
opaque substances, such as wood and aluminium, more easily
than through glass, and that these rays can produce an effect
upon a sensitised surface such as that of a photographic plate.
Further, the rays will pass through flesh more easily than through
bone, so that if a hand is held in front of a source emitting them,
the bones of the hand can be seen distinctly in the shadow
thrown. The facts seem so simple that it is difficult to believe that
they have only been acquired after many years of patient work. […]
Professor Röntgen has produced many electric shadows, or
shadowgraphs, in the same way, by taking advantage of the fact
that different substances allow the new rays to pass through
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Basic reading skills

25

word bank
bobbin a cylinder on
which wire or thread
is wound

30

permeable allowing
substances to pass
through
excited charged, to
cause a reaction

35

ubiquitous found
everywhere

40

45

50

them with different facilities. He has photographed wire wound
around a bobbin, the wire stopping the rays while the wood of
the bobbin was permeable to them. A set of metal weights in
a wooden box, when placed in the path of the rays, produced a
picture of the weights alone; and a compass card and magnetic
needle, completely enclosed in a case, was photographed […].
Other objects have been similarly experimented upon, the object
in each case being between an electrically excited vacuum tube
and a photographic plate. […]
As to the possibilities of the new photography, it will be
consoling to most people to know that the ubiquitous amateur
photographer will not be able to obtain snap-shots of their
skeletons as they walk along the street. Only by means of the
radiations obtained electrically in the manner described have
the new shadowgraphs yet been made. In surgery, the method
should undoubtedly prove useful, for, as will be manifest from the
accompanying illustrations of human hands, slight deformations
of bones, or the nature of a fracture, could easily be located by
means of such pictures. Already the process has been utilised to
show the position of a small revolver bullet in a man’s hand;
to point out the destroyed parts in a diseased thigh-bone, and to
photograph a stone in the bladder of a living person; and there
is every reason to believe that blow-holes and flaws concealed
in the interior of metal structures could be revealed by it. We may,
therefore, confidently expect, now that the applications of the
method have been indicated, that full advantage will be taken
of them.

1

In the first paragraph, the writer names two other scientific advances
apart from the discovery of X-rays. List both of these advances.

2

Are the following statements true or false?
A. Professor Röntgen works at Marburg University.
B. He has been unable to take photographs using X-rays.
C. X-rays travel through flesh more easily than bone.
D. The writer thinks X-rays will help doctors and surgeons.

3

The writer refers to ‘shadowgraphs’. Based on your understanding of the
text, write a definition for this term.

4

Look again at the final paragraph.
a Name one development that the writer predicts X-rays will helpfully
be used for.
b Name one development that the writer does not expect X-rays to be
used for.

Advanced reading skills

1

Look again at the first sentence of the article: ‘Science advances by bringing
into view facts and phenomena previously unknown.’ Explain why you think
the writer has chosen to begin the article with this sentence. Do you think it
is an effective opening? Give reasons for your answer.

Key term

2

Look again at the opening paragraph.

sentence forms
sentence types (that is,
statement, question,
command, exclamation)
and sentence structures
(that is, single, minor,
multi-clause)

a Pick out three quotations that refer to sight or seeing.
b Explain why you think the writer has chosen to include these references.
3

In the first paragraph, the journalist writes: ‘It has been discovered that
a kind of light-rays – if the term be not a misnomer – can be produced
which will pass through opaque substances…’ Explain why the choice of
the word ‘misnomer’ is an appropriate one.

4

Read the following student’s comment on the text:

The writer is impressed by Professor Röntgen’s discovery.
Explain whether you agree or disagree with this statement. Refer to
evidence from the text to support your view.
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5

Look at the first and final paragraphs of the article. What links can you
find between these two paragraphs, and what effect do these create?

6

If you were writing this article for a magazine today, how would you
make the text more interesting for a modern-day reader? Think about:
■

the information presented and the language used to convey this

■

your choice of sentence forms and the way you could structure the article.

Rewrite the article in a shorter, more direct way.
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7.2 ‘Testing the first atomic bomb’ by Richard Feynman,
1985
The following extract is taken from Surely You’re Joking, Mr Feynman!, a
autobiography by the Nobel-Prize-winning scientist Richard Feynman.
Following the outbreak of the Second World War, the US government
recruited a team of scientists to develop the atomic bomb. Richard Feynman
was one of these scientists. Here, he describes witnessing the test explosion
of the first atomic bomb in 1945.
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Source text 7.2
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I flew back, and I arrived just when the buses were leaving, so
I went straight out to the site and we waited out there, twenty miles
away. We had a radio, and they were supposed to tell us when the
thing was going to go off and so forth, but the radio wouldn’t work,
so we never knew what was happening. But just a few minutes
before it was supposed to go off the radio started to work, and they
told us there was twenty seconds or something to go, for people
who were far away like we were. Others were closer, six miles away.
They gave out dark glasses that you could watch it with. Dark
glasses! Twenty miles away, you couldn’t see a damn thing through
dark glasses. So I figured the only thing that could really hurt your
eyes (bright light can never hurt your eyes) is ultraviolet light. I got
behind a truck windshield, because the ultraviolet can’t go through
glass, so that would be safe, and so I could see the damn thing.
Time comes, and this tremendous flash out there is so bright
that I duck, and I see this purple splotch on the floor of the truck.
I said, “That’s not it. That’s an after-image.” So I look back up, and
I see this white light changing into yellow and then into orange.
Clouds form and disappear again—from the compression and the
expansion of the shock wave.
Finally, a big ball of orange, the center that was so bright,
becomes a ball of orange that starts to rise and billow a little bit and
get a little black around the edges, and then you see it’s a big ball of
smoke with flashes on the inside of the fire going out, the heat.
All this took about one minute. It was a series from bright to
dark, and I had seen it. I am about the only guy who actually looked
at the damn thing—the first Trinity test. Everybody else had dark
glasses, and the people at six miles couldn’t see it because they were
all told to lie on the floor. I’m probably the only guy who saw it with
the human eye.

45

50

Basic reading skills

Finally, after about a minute and a half, there’s suddenly a
tremendous noise—BANG, and then a rumble, like thunder—and
that’s what convinced me. Nobody had said a word during this
whole thing. We were all just watching quietly. But this sound
released everybody—released me particularly because the solidity
of the sound at that distance meant that it had really worked.
The man standing next to me said, “What’s that?”
I said, “That was the bomb.” […]
After the thing went off, there was tremendous excitement at
Los Alamos. Everybody had parties, we all ran around. I sat on the
end of a jeep and beat drums and so on. But one man I remember,
Bob Wilson, was just sitting there moping.
I said, “What are you moping about?”
He said, “It’s a terrible thing that we made.”
I said, “But you started it. You got us into it.”
You see, what happened to me—what happened to the rest of
us—is we started for a good reason, then you’re working very hard
to accomplish something and it’s a pleasure, it’s excitement. And
you stop thinking, you know; you just stop. So Bob Wilson was the
only one who was still thinking about it, at that moment.

1

How far away was Richard Feynman from the test site when the atomic
bomb was tested?

2

How close does Richard Feynman say other people were to the test site?

3

Why does Richard Feynman decide not to wear dark glasses to watch
the test?

4

What does Richard Feynman do to protect his eyes?

5

‘I’m probably the only guy who saw it with the human eye.’ List two facts
that Richard Feynman gives to support this statement.

6

Which of the following events seems to prompt the people watching the
test to start talking?

7

■

The initial flash of the explosion

■

The sound of the bang

■

The shock wave

Summarize how Bob Wilson appears to feel about the atomic bomb.
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d

fascinate

excited

fearful

intrigued

What do you learn about Richard Feynman? Use a spider diagram to
record any clues about his personality and character from the extract.

3

Read the section from the paragraph beginning, ‘Time comes...’ to the
paragraph ending ‘… the solidity of the sound at that distance meant
that it had really worked’. Create a timeline to chart the progress of the
test explosion. Pick out any quotations that you think are particularly
effective in helping you to understand the different stages of the
explosion and record these on your timeline.
Richard Feynman was known as a great communicator, helping
non-scientists to understand scientific theories and achievements. How
effectively do you think he explains the test explosion of the first atomic
bomb? In your answer you should comment on:

Key terms

■

how he uses similes and metaphors

simile a comparison
where one thing is
compared to another
using the words like or as

■

his choice of verb tenses

■

the descriptive details he includes and the effects these create

■

the sentence forms he uses and the effects these create

■

the formality of the language he uses.

metaphor the use of a
word or phrase which
describes something by
likening it to something
else
tense the tense of the
verb tells you when the
action of the verb takes
place (present, past or
future)

Professor Stephen Hawking is probably the most famous scientist in the
world today. In the following extract from a TED Talk he gave in February
2008, Professor Hawking asks some big questions about the universe. As you
read, think about these big questions and decide how effectively you think
Professor Hawking answers them.

awestruck

2

4

7.3 ‘Questioning the universe’ by Stephen Hawking, 2008

Which of these words best summarizes how Richard Feynman feels
during the events of the extract? Write a sentence explaining your
choice.

Source text 7.3

word bank

5

extrapolate draw
conclusions from
information

SETI search for extraterrestrial intelligence

10

15

20

25

30
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There is nothing bigger or older than the universe. The questions
I would like to talk about are: one, where did we come from? How
did the universe come into being? Are we alone in the universe? Is
there alien life out there? What is the future of the human race?
Up until the 1920s, everyone thought the universe was
essentially static and unchanging in time. Then it was discovered
that the universe was expanding. Distant galaxies were moving
away from us. This meant they must have been closer together in
the past. If we extrapolate back, we find we must have all been on
top of each other about 15 billion years ago. This was the Big Bang,
the beginning of the universe. […]
I now turn to the second big question: are we alone, or is there
other life in the universe? We believe that life arose spontaneously
on the Earth, so it must be possible for life to appear on other
suitable planets, of which there seem to be a large number in the
galaxy.
But we don’t know how life first appeared. We have two pieces
of observational evidence on the probability of life appearing. The
first is that we have fossils of algae from 3.5 billion years ago. The
Earth was formed 4.6 billion years ago and was probably too hot for
about the first half billion years. So life appeared on Earth within
half a billion years of it being possible, which is short compared to
the 10-billion-year lifetime of a planet of Earth type. This suggests
that the probability of life appearing is reasonably high. If it was
very low, one would have expected it to take most of the ten billion
years available.
On the other hand, we don’t seem to have been visited by aliens.
I am discounting the reports of UFOs. Why would they appear
only to cranks and weirdos? If there is a government conspiracy to
suppress the reports and keep for itself the scientific knowledge the
aliens bring, it seems to have been a singularly ineffective policy so
far. Furthermore, despite an extensive search by the SETI project,
we haven’t heard any alien television quiz shows. This probably
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35

40

word bank
exponentially more
and more rapidly
45

50
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1

indicates that there are no alien civilizations at our stage of
development within a radius of a few hundred light years. Issuing an
insurance policy against abduction by aliens seems a pretty safe bet.
This brings me to the last of the big questions: the future of the
human race. If we are the only intelligent beings in the galaxy, we
should make sure we survive and continue. But we are entering
an increasingly dangerous period of our history. Our population
and our use of the finite resources of planet Earth are growing
exponentially, along with our technical ability to change the
environment for good or ill. But our genetic code still carries the
selfish and aggressive instincts that were of survival advantage
in the past. It will be difficult enough to avoid disaster in the next
hundred years, let alone the next thousand or million.
Our only chance of long-term survival is not to remain inwardlooking on planet Earth, but to spread out into space. The answers to
these big questions show that we have made remarkable progress in
the last hundred years. But if we want to continue beyond the next
hundred years, our future is in space. That is why I am in favor of
manned — or should I say, personned — space flight.
All of my life I have sought to understand the universe and
find answers to these questions. I have been very lucky that my
disability has not been a serious handicap. Indeed, it has probably
given me more time than most people to pursue the quest for
knowledge. The ultimate goal is a complete theory of the universe,
and we are making good progress. Thank you for listening.

One of the questions Professor Stephen Hawking says he wants to talk
about is, ‘How did the universe come into being?’
a

List four more questions Professor Stephen Hawking says he wants
to talk about.

b

Which of these questions interests you the most? Give a reason for
your answer.

2

How long ago does Professor Stephen Hawking say the universe began?

3

Pick out two pieces of evidence Professor Stephen Hawking gives to
support his statement that we don’t seem to have been visited by aliens.

4

List two reasons Professor Stephen Hawking gives to support his claim
that we are entering an increasingly dangerous period in our history.

5

What does Professor Stephen Hawking suggest is the best way to ensure
the long-term survival of the human race?

1

Why do you think Professor Stephen Hawking includes so many
questions in his talk? Support your explanation with examples of
questions from the text.

2

Look at the structure of the talk. In the opening paragraph Professor
Stephen Hawking sets out the five questions he wants to talk about.
Copy and complete a table like the one below to record which
questions he explores in each paragraph.
Paragraph

Question explored

2
3
4
5
6
7

Key term

3

tone a manner of
expression in speech or
writing

4

Professor Stephen Hawking’s talk includes some big ideas. How
effectively do you think he explains these for his audience? In your
answer you should comment on:
■

the tone of the talk

■

the language he uses to present these ideas

■

the sequence of ideas and how the text is structured

■

any links you can find between ideas within and between paragraphs.

Read the following student’s comment on the text:

Professor Hawking sounds so clever and this helps to convince you that what he’s
saying is right.
Do you agree or disagree with this statement? Refer to evidence from
the text to support your view.
5

If you were asking Professor Stephen Hawking to give this same talk to
an audience of primary school children, what changes would you advise
him to make to appeal to this younger audience? Rewrite paragraph two
as a guide.
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Compare the extract from Richard Feynman’s autobiography with the extract
from the talk by Stephen Hawking in order to answer the following question.

Extended reading

Compare how the two writers convey their ideas in a way that helps the
general reader to understand complex ideas. Use some or all of these
questions to help structure your response.
■

Source texts table

What form of non-fiction has been used by each writer and what effects
do these create?

■

How do the authors introduce their ideas and make the reader
interested in them?

■

Does each writer’s use of language and sentence forms help to convey
their ideas in a way the general reader can understand?

■

How does the way each extract is structured contribute to the reader’s
understanding of the ideas presented?

Big picture

how you can begin your speech to hook the audience’s interest and
introduce the subject you will be talking about

■

the tone you want to create and the language you can use to convey
your ideas

■

■

the structure of your speech and the way you can guide listeners to
follow your ideas and arguments
how the end of your speech could link back to the beginning and the
final thought you want to leave your listeners with.

Remember to check the spelling, punctuation and grammar of your writing.

Rearrange the letters in these anagrams to spell out different scientific
ideas and words mentioned in this unit.

Early bird
saline
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matico

capes

mobb

tsars

Date

8.1 Grasmere journal by Dorothy Wordsworth

Journal

1802

8.2 ‘The summit of Scafell Pike’ by Alfred
Wainwright

Guide

1960

8.3 The Old Ways by Robert Macfarlane

Travel writing

2013

In this section you will read three non-fiction texts that explore different
aspects of the British landscape: an extract from the poet Dorothy
Wordsworth’s journals recording her life in the Lake District at the beginning of
the 19th century; an extract from a walking guide written in the 20th century
by Alfred Wainwright, describing the summit of Scafell Pike, the highest
mountain in England; and an extract from The Old Ways by Robert Macfarlane,
a book that describes the author’s journey at the beginning of the 21st century
following the ancient tracks that criss-cross the British Isles.

As you write, think about:
■

Genre

From mountains, lakes and forests to ancient tracks and roads, different types
of landscape have been an inspiration to writers through the ages. What is the
most spectacular landscape that you have ever seen, in person or on screen?

Give a speech explaining what you think the greatest challenge faced by the
human race is. In your speech you could draw on the ideas and techniques
you have explored in Professor Stephen Hawking’s talk.

Extended writing

Texts

Skills
Key term
setting the place in
which something is set

Before reading
oods

forests and w

valleys

■

Understand the meaning of a text

■

Make inferences and refer to evidence in a text

■

Comment on a writer’s use of language and structure (including poetic
language, mood, setting, paragraphing)

■

Practise writing a journal entry, drawing on techniques and ideas
explored in your reading

1

Look at the following types of landscape.

moors

farmland

rivers and stream

s

hills

beaches

deserts

mountains

caves

Which of these types of landscape have you visited? Which would you say is
the most appealing and which is the least? Give reasons for your choices.
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2.1 ‘Games at Twilight’ by Anita Desai, 1978

Basic reading skills

The following text is taken from ‘Games at Twilight’, a short story by Anita
Desai about a young boy called Ravi who is playing a game of hide and seek
with the other children in his family. Here, Ravi decides to hide in a shed as
his older relative Raghu searches for him. As you read, try to visualize the
setting of the story.

Source text 2.1
Ravi shook, then shivered with delight, with self-congratulation. Also
with fear. It was dark, spooky in the shed. It had a muffled smell, as
of graves. Ravi had once got locked into the linen cupboard and sat
there weeping for half an hour before he was rescued. But at least
that had been a familiar place, and even smelt pleasantly of starch,
laundry and, reassuringly, of his mother. But the shed smelt of rats,
ant hills, dust and spider webs. Also of less definable, less recognizable
horrors. And it was dark. Except for the white-hot cracks along the
door, there was no light. The roof was very low. Although Ravi was
small, he felt as if he could reach up and touch it with his finger tips.
But he didn’t stretch. He hunched himself into a ball so as not to bump
into anything, touch or feel anything. What might there not be to
touch him and feel him as he stood there, trying to see in the dark?
Something cold, or slimy – like a snake. Snakes! He leapt up as Raghu
whacked the wall with his stick – then, quickly realizing what it was,
felt almost relieved to hear Raghu, hear his stick. It made him feel
protected.
But Raghu soon moved away. There wasn’t a sound once his
footsteps had gone around the garage and disappeared. Ravi stood
frozen inside the shed. Then he shivered all over. Something had tickled
the back of his neck. It took him a while to pick up the courage to lift
his hand and explore. It was an insect – perhaps a spider – exploring
him. He squashed it and wondered how many more creatures were
watching him, waiting to reach out and touch him, the stranger.
There was nothing now. After standing in that position – his
hand still on his neck, feeling the wet splodge of the squashed spider
gradually dry – for minutes, hours, his legs began to tremble with
the effort, the inaction. By now he could see enough in the dark to
make out the large solid shapes of old wardrobes, broken buckets and
bedsteads piled on top of each other around him. He recognized an old
bathtub – patches of enamel glimmered at him and at last he lowered
himself onto its edge.
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Key terms

1

Re-read the opening paragraph. What different emotions is Ravi feeling
here?

2

List four things that the shed smells of.

3

What is the only source of light in the shed?

4

Explain why you think Ravi hunches himself into a ball.

5

Why does Ravi begin to tremble in the final paragraph?

6

Draw a simple sketch of the setting. Use labels and arrows to highlight
any specific details.

1

Re-read the opening paragraph. What other location does the author
contrast the current setting with? What effect does this create?

2

Look at the following descriptive details from the text. Choose one and
explain how it conveys Ravi’s fear.

repetition words or
phrases which are
repeated for effect
imagery writing
which creates a picture
or appeals to other
senses – this includes
simile, metaphor and
personification and the
use of vivid verbs, nouns,
adjectives and adverbs
conjunction a word
that usually joins words,
phrases or clauses in a
sentence, for example,
and, but, although

‘It was dark, spooky in the shed.’
‘It had a muffled smell, as of graves.’
‘The roof was very low.’
3

Writers can use repetition for emphasis or to draw the reader’s
attention to specific details. Find an example of repetition in the extract
and explain the specific effect it creates.

4a Writers can convey atmosphere through their choice of imagery.
Choose an adjective from the list below that best describes the
atmosphere of the text.
ic
claustrophob
cheerful

tense

sinister

calm

4b Select the quotation that you think most effectively contributes to
creating this atmosphere. Give reasons for your choice.
5

6

How does the writer’s use of sentence forms and punctuation help to
build up a picture of the setting? You should comment on:
■

the use of conjunctions to start sentences

■

the effects created by the use of different types of punctuation such
as commas and dashes

■

the length of different sentences and the effects they create.

At the end of the extract, do you think Ravi wants to be found? Refer to
the text to support your answer.
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2.2 Railhead by Philip Reeve, 2015
The following text is taken from Railhead, a novel by Philip Reeve, which
describes a future where intelligent trains travel between the stars. Here, Zen,
a young petty thief, is trying to escape from a drone that is following him
and enters Ambersai station where the trains depart for other planets. As you
read, try to visualize the setting.

Source text 2.2

word bank
litanies long lists
rickshaw a twowheeled carriage
pulled by one or
more people
touted tried to sell
something or get
business
disembarking getting
off a vehicle
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Ambersai station: grand and high-fronted like a great theatre, with the
K-bahn logo hanging over its entrance in letters of blue fire. Booming
loudspeaker voices reciting litanies of stations. Moths and Monk bugs
swarming under the lamps outside; beggars and street kids too, and
buskers, and vendors selling fruit and chai and noodles, and rickshaw
captains squabbling as they touted for fares. Through the din and the
chatter came the sound of the train.
Zen went through the entrance barriers and ran out onto the
platform. The Express was just pulling in. First the huge loco, a Helden
Hammerhead, its long hull sheathed in shining red-gold scales. Then
a line of lit windows, and a pair of station angels flickering along the
carriage sides like stray rainbows. Some tourists standing next to Zen
pointed at them and snapped pictures which wouldn’t come out. Zen
kept his place in the scrum of other K-bahn travellers, itching to look
behind him, but knowing that he mustn’t because, if the drone was
there, it would be watching for just that: a face turned back, a look
of guilt.
The doors slid open. He shoved past disembarking passengers into
a carriage. It smelled of something sweet, as if the train had come from
some world where it was springtime. Zen found a window seat and sat
there looking at his feet, at the ceramic floor, at the patterns on the worn
seat coverings, anywhere but out of the window, which was where he
most wanted to look. His fellow passengers were commuters and a few
Motorik couriers with their android brains stuffed full of information
for businesses further down the line. In the seats opposite Zen lounged
a couple of rich kids: railheads from K’mbussi or Galaghast, pretty as
threedie stars, dozing with their arms around each other. Zen thought
about taking their bags with him when he got off, but his luck was
glitchy tonight and he decided not to risk it.

The train began to move, so smoothly that he barely noticed. Then the
lights of Ambersai Station were falling behind, the throb of the engines
was rising, the backbeat of the wheels quickening. Zen risked a glance at
the window. At first it was hard to make out anything in the confusion of
carriage reflections and the city lights sliding by outside. Then he saw the
drone again. It was keeping pace with the train, shards of light sliding
from its rotor blades as it burred along at window height, aiming a whole
spider-cluster of eyes and cameras and who-knew-what at him.
The train rushed into a tunnel, and he could see nothing any more
except his own skinny reflection, wide cheekbones fluttering with the
movement of the carriage, eyes big and empty as the eyes on moths’
wings.
The train accelerated. The noise rising, rising, until, with a soundless
bang—a kind of un-bang—it tore through the K-gate, and everything
got reassuringly weird. For a timeless moment Zen was outside of the
universe. There was a sense of falling, although there was no longer any
down to fall to. Something that was not quite light blazed in through the
blank windows...
Then another un-bang, and the train was sliding out of another
ordinary tunnel, slowing towards another everyday station. It was bright
daytime on this world, and the gravity was lower. Zen relaxed into his
seat, grinning. He was imagining that drone turning away in defeat from
the empty tunnel on Ambersai, a thousand light years away.
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1

List three details that show Ambersai station is a noisy place.

I think the writer takes a familiar experience and makes it extraordinary.

b

List four types of people who can be seen at the station.

Explain what you think this student means and then say whether you
agree or disagree with the statement. Give reasons for your answer.

How do Zen’s actions indicate that he is nervous? List one detail from
the text and explain how this suggests his nervousness.

3

Zen’s luck is described as ‘glitchy’. Write down what you think ‘glitchy’
means in this context.

4

What is Zen being followed by?

5

Re-read the closing paragraph. Write down two ways in which this world
is different from the world Zen has just left.

1

Figurative language, including similes and metaphors, is often used
by authors to create comparisons that can help to convey settings and
characters in vivid and interesting ways.

simile a comparison
where one thing is
compared to another
using the words like or as
2

a

Ambersai station is described as ‘grand and high-fronted like a great
theatre’. What impression does this give you of the station?

b

Identify three more examples of figurative language from the text.
Choose the example you think is most effective and explain the
impression it creates.

majestic
shabby

grand
ordinary

Select a textual detail that you think helps to create this impression and
explain the reason for your choice.
3

The writer uses onomatopoeia to describe the movement of the drone
‘as it burred along’. What does the verb ‘burred’ make you think of the
way the drone is moving?

4a The writer describes the train travelling through the K-gate ‘with a
soundless bang—a kind of un-bang’. Explain how the writer plays with
language here and what effect it creates.
4b Select two other details that help to convey the experience of travelling
between the stars. Explain the effect each of these details helps to create.
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2.3 Dracula by Bram Stoker, 1897
The following extract is taken from the novel Dracula by Bram Stoker.
Jonathan Harker, a young solicitor from England, is being taken to Castle
Dracula in Transylvania at night in a horse-drawn coach. As you read, notice
how the author uses language to create a vivid setting.

Look at the description of the Express. Choose one adjective from the list
below that best describes the impression the writer gives you of the train.

impressive

onomatopoeia words
which imitate the
sounds they represent

Read what this student says about the text:

a
2

Key terms

metaphor the use of a
word or phrase which
describes something by
likening it to something
else

5

Re-read the opening paragraph.

Source text 2.3

Soon we were hemmed in with trees, which in places arched right
over the roadway till we passed as through a tunnel; and again great
frowning rocks guarded us boldly on either side. Though we were in
shelter, we could hear the rising wind, for it moaned and whistled
through the rocks, and the branches of the trees crashed together as
we swept along. It grew colder and colder still, and fine, powdery
snow began to fall, so that soon we and all around us were covered
with a white blanket. The keen wind still carried the howling of the
dogs, though this grew fainter as we went on our way. The baying of
the wolves sounded nearer and nearer, as though they were closing
round on us from every side. I grew dreadfully afraid, and the horses
shared my fear; but the driver was not in the least disturbed. He kept
turning his head to left and right, but I could not see anything through
the darkness.
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word bank
illumine light up
beetling overhanging
import meaning
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Suddenly, away on our left, I saw a faint flickering blue flame. The
driver saw it at the same moment; he at once checked the horses, and,
jumping to the ground, disappeared into the darkness. I did not know
what to do, the less as the howling of the wolves grew closer; but while
I wondered the driver suddenly appeared again, and without a word
took his seat, and we resumed our journey. I think I must have fallen
asleep and kept dreaming of the incident, for it seemed to be repeated
endlessly, and now, looking back, it is like a sort of awful nightmare.
Once the flame appeared so near the road that even in the darkness
around us I could watch the driver’s motions. He went rapidly to where
the blue flame arose—it must have been very faint, for it did not seem
to illumine the place around it at all—and gathering a few stones,
formed them into some device. Once there appeared a strange optical
effect: when he stood between me and the flame he did not obstruct it,
for I could see its ghostly flicker all the same. This startled me, but as the
effect was only momentary, I took it that my eyes deceived me straining
through the darkness. Then for a time there were no blue flames, and
we sped onwards through the gloom, with the howling of the wolves
around us, as though they were following in a moving circle.
At last there came a time when the driver went further afield than
he had yet done, and during his absence the horses began to tremble
worse than ever and to snort and scream with fright. I could not see
any cause for it, for the howling of the wolves had ceased altogether;
but just then the moon, sailing through the black clouds, appeared
behind the jagged crest of a beetling, pine-clad rock, and by its
light I saw around us a ring of wolves, with white teeth and lolling
red tongues, with long, sinewy limbs and shaggy hair. They were a
hundred times more terrible in the grim silence which held them than
even when they howled. For myself, I felt a sort of paralysis of fear. It is
only when a man feels himself face to face with such horrors that he
can understand their true import.

word bank
calèche a type of horsedrawn carriage
impalpable
imperceptible

All at once the wolves began to howl as though the moonlight
had had some peculiar effect on them. The horses jumped about and
reared, and looked helplessly round with eyes that rolled in a way
painful to see; but the living ring of terror encompassed them on
every side, and they had perforce to remain within it. I called to the
coachman to come, for it seemed to me that our only chance was to try
to break out through the ring and to aid his approach. I shouted and
beat the side of the calèche, hoping by the noise to scare the wolves
from that side, so as to give him a chance of reaching the trap. How
he came there, I know not, but I heard his voice raised in a tone of
imperious command, and looking towards the sound, saw him stand
in the roadway. As he swept his long arms, as though brushing aside
some impalpable obstacle, the wolves fell back and back further still.
Just then a heavy cloud passed across the face of the moon, so that we
were again in darkness.
When I could see again the driver was climbing into the calèche,
and the wolves had disappeared. This was all so strange and uncanny
that a dreadful fear came upon me, and I was afraid to speak or move.
The time seemed interminable as we swept on our way, now in almost
complete darkness, for the rolling clouds obscured the moon. We kept
on ascending, with occasional periods of quick descent, but in the
main always ascending. Suddenly, I became conscious of the fact that
the driver was in the act of pulling up the horses in the courtyard of
a vast ruined castle, from whose tall black windows came no ray of
light, and whose broken battlements showed a jagged line against the
moonlit sky.
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Basic reading skills

Advanced reading skills

2. Setting
1

Re-read the opening paragraph. List three things you learn about the
weather.

2

What makes the driver stop the coach?

3

The narrator reports seeing a strange optical effect. In your own words,
explain what this is.

Compare the extracts you have read from ‘Games at Twilight’ and Dracula in
order to answer the following question.

Extended reading

Compare how the settings created by the two writers help to convey an
atmosphere of fear. In your answer, you could:
■

compare the different settings (the similarities and differences)

4a What causes the horses pulling the coach to ‘snort and scream with fright’?

■

compare the methods the writers use to create their settings

4b Find a phrase or sentence in the text which tells you that the narrator
experiences the same emotion.

■

explore how these convey an atmosphere of fear

■

support your ideas with references to both texts.

5

What causes the wolves to disappear?

6

Draw a map showing the narrator’s journey to Castle Dracula as
described in the text. Use labels and arrows to highlight any specific
details about the landscape the coach travels through and the incidents
that occur on the journey.

1

Think about the place where you live and use this as the setting for the
following scene.

Extended writing

An intruder breaks into a property. This person is searching for
something important that they believe is hidden there.
As you write, think about:

Look again at the opening sentence: ‘Soon we were hemmed in with trees,
which in places arched right over the roadway till we passed as through a
tunnel; and again great frowning rocks guarded us boldly on either side.’

■

the viewpoint you are writing from – could this be in the first person
from the viewpoint of the intruder or somebody in the house or in the
third person using an authorial voice?

■

the atmosphere you want to create, such as a mood of fear, and how
your description of the setting can help to convey this

■

how you can use vocabulary and figurative language to create deliberate
effects

■

how you can weave details about the setting into the action.

a What impression does this sentence give you of the setting?
b How does the writer’s use of prepositions help to create a
claustrophobic sense of place?

Key terms
preposition a word
used with a noun or
pronoun to show place,
position, time or means,
for example, over the
roadway
cliché an idea that is
used so often that it has
little meaning

2a Create a tension graph to plot how the tension builds in the text. Label
the Y axis ‘Scale of tension’ and the X axis ‘Key details and quotations’.
You should record the details and quotations that help to create a tense
or unsettling atmosphere on the graph, positioning these to show the
rise and fall of tension in the text.
2b Identify the point in the text where you think the tension reaches a climax.
3

Look again at the final paragraph where the narrator arrives at Dracula’s
castle. What impression do you get of this location? How does the writer
use language to convey this?

4

Read what this student says about the text:
I think the setting is quite clichéd.
Explain what you think the student means and say whether you agree or
disagree with their statement. Justify your answer with references to the text.

Remember to check the spelling, punctuation and grammar of your writing.
Can you describe a setting in a sentence? Use adjectives from the
selection below to convey an impression of a setting in a sentence.
How many different settings can you create?

Early bird

arid
farmed

lunar
rocky

barren

bare

fenced
lush
rugged

craggy

bleak
fertile

furrowed

mountainous
shady

open

sheltered

enclosed
hilly

inhospitab

le

patchwork

steep

fallow

exposed
irrigated

pitted
sun-drenched

jagged

ploughed

wooded

Pick your favourite sentence and expand this into a paragraph that
describes the setting in more detail.
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8. Dialogue
8.1 The London Eye Mystery by Siobhan Dowd, 2007

Source texts table

Big picture

Skills

Before reading

Text

Date

8.1 The London Eye Mystery by Siobhan Dowd

2007

8.2 The Prime of Miss Jean Brodie by Muriel Spark

1961

8.3 Pride and Prejudice by Jane Austen

1813

‘Hey, there! Want to know how dialogue works?’ Dialogue is what the
characters in a story say. This can be used to reveal a character’s thoughts,
emotions and also provide information that moves the plot of the story
forward. Can you think of a line of dialogue that has stayed with you after you
have closed the pages of a favourite book? In this section, you’ll read extracts
from novels written in the 19th, 20th and 21st centuries and explore the
different effects the use of dialogue can create.
■

Understand the meaning of a text

■

Make inferences and refer to evidence in the text

■

Explore how dialogue is used to convey character and create mood

■

Draw on the techniques studied to write convincing dialogue

1

Dialogue tags are verbs used to indicate which character is speaking.
For example:
‘Where are you?’ asked Dan.
‘I’m over here,’ Penelope replied.
‘That’s the safest place,’ said the man.
Match the following dialogue tags to the emotion you think they convey.

Dialogue tag

2
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Emotion

sobbed

disappointment

giggled

aggression

hissed

happiness

whined

satisfaction

purred

sadness

‘Most of the time “said” is the only verb that should be used to indicate
who is speaking in a story.’
Do you agree or disagree with this statement? Give reasons and try to
find examples of dialogue from the extracts in this book to support your
point of view.

The following extract is taken from The London Eye Mystery, a novel by Siobhan
Dowd. In this story, Ted, his older sister Kat and their cousin Salim go to the
London Eye, a giant Ferris wheel on the South Bank of the River Thames in
London. Accepting a ticket from a stranger, Salim boards one of the pods to
take a ride on the London Eye, but when the wheel completes its journey
round, Salim is nowhere to be seen. Here, Ted and Kat go to find their mother
and Aunt Gloria, who is Salim’s mother, to tell them what has happened.

Source text 8.1

We walked over to where Mum and Aunt Gloria were having coffee.
‘Let’s lie,’ hissed Kat. ‘About taking that ticket from a stranger.’ She
grabbed me by the wrist so hard it hurt.
‘Lie,’ I repeated. ‘Hrumm. Lie.’
‘We could say that Salim got lost in the crowds, that he—’ She let
my wrist go. ‘Oh, forget it,’ she said. ‘I know telling a lie with you is
useless. And stop doing that duck-that’s-forgotten-how-to-quack look!’
We reached the table where Aunt Gloria and Mum sat talking up
another storm. We stood by them in silence. A pounding started up in
my ears, as if my blood pressure had shot up above normal, which is
what Mum says happens to her when Kat drives her distracted.
‘There you are,’ Aunt Gloria said. ‘Have you got the tickets?’
Kat waited for me to say something.
I waited for Kat to say something.
‘Where’s Salim?’ asked Mum. ‘Not still in the queue?’
‘Hrumm,’ I said. ‘No.’
Mum looked as if Salim might be behind us. ‘Where then?’
‘We don’t know!’ Kat blurted. ‘This man – he came up and offered
us a ticket. For free. He’d bought it and then decided he couldn’t face
the ride.’
‘He had claustrophobia,’ I said.
‘That’s right. And the queue was terrible. So we took the ticket. And
gave it to Salim. And Salim went up on his own. And he didn’t come
down.’
Aunt Gloria shaded her eyes and looked up. ‘So he’s up there
somewhere,’ she said, smiling.
Kat had a hand to her mouth and her fingers were wriggling like
worms. I’d never seen her act like this before. ‘No,’ she said. ‘He went
up ages ago. Ted and I tracked his pod. But when it came down – he
wasn’t on it.’
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Mum’s face scrunched up, which meant she was a) puzzled or b)
cross or c) both. ‘What on earth do you mean, he wasn’t on it?’
‘He went up, Mum,’ I repeated. ‘But he didn’t come down.’ My hand
flapped and Mum’s mouth went round like an O. ‘He defied the law
of gravity, Mum. He went up but he didn’t come down. Which means
Newton got it wrong. Hrumm.’
Mum looked more cross than puzzled by now. But Aunt Gloria’s
face remained smooth like paper without a crease. ‘Bet I know what
happened,’ she said, smiling.
‘What?’ we all said.
‘He probably went round one more time.’
The simplicity of this solution struck Kat and me at once.
‘That’s it. He just stayed on,’ said Kat.
I looked at my watch. ‘In which case he’ll land at twelve thirty-two.’
We went back to the Eye, this time with Mum. Aunt Gloria said she
would stay where she was, because Salim would know where to find
her if we missed him.
We watched several pods open and close, but no Salim. 12.32 came
and went. No Salim.

1

2

The way people speak reflects who they are. What different impressions
do you get of Ted and Kat from their dialogue in this extract? You should
comment on:
■

what each character says and how they say it

■

the vocabulary each character uses and the impression this creates

■

the sentence forms each character uses and the effects these create.

Look at Mum’s and Aunt Gloria’s dialogue. Copy and complete the
following sentences to explain how their reaction to Ted and Kat changes.
When Mum says, ‘What on earth do you mean, he wasn’t
on it?’ this shows...
When Aunt Gloria says, ‘Bet I know what happened’ this suggests...

3

Look at the following student’s statement about the extract:

The dialogue adds to the tension of this scene.

4

a

Explain whether you agree or disagree with this statement.

b

Find the most tense line of dialogue and explain your choice.

This extract is written in the first person from Ted’s perspective.
a

worried

Basic reading skills

1

Re-read the opening four paragraphs.
a

What does Kat want to tell Mum and Aunt Gloria about what has
happened to Salim?

conversation

al

b

Choose a word from the list below that you think best describes
Ted’s narrative voice.

sensitive

determined

thoughtful

touching

Give reasons for your choice.

b What action does Kat perform that suggests she wants Ted to do as
she says?
c

What word does Ted repeat? What does this suggest he thinks about
Kat’s suggestion?

d Why does she change her mind about what they should say to Mum
and Aunt Gloria?
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2

The narrator says his mum and Aunt Gloria are ‘sat talking up another
storm’. Using your own words, explain what this phrase suggests.

3

Why does Ted say the man gave them a free ticket for the London Eye?

4

‘Mum’s face scrunched up’ but ‘Aunt Gloria’s face remained smooth like
paper without a crease’. Explain what this contrast suggests about their
different emotions.

5

Where does Aunt Gloria think Salim is?
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8.2 The Prime of Miss Jean Brodie by Muriel Spark, 1961
The following extract is taken from the novel The Prime of Miss Jean Brodie by
Muriel Spark, which is set in an Edinburgh school in the 1930s. Miss Brodie
is a teacher who has recently returned from holiday in Italy. Here, at the
beginning of the school year, her classroom is visited by the headmistress,
Miss Mackay.

Source text 8.2

word bank
Mussolini Benito
Mussolini, the fascist
leader of Italy from
1922 to 1943
magnitude great
importance
e Latin word meaning
‘out’
duco Latin word
meaning ‘to lead’
Forum the public
square surrounded
by the ruins of
important ancient
government buildings
in Rome
Colosseum an ancient
Roman amphitheatre
used for gladiatorial
battles and public
entertainments
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‘Good morning, sit down, girls,’ said the headmistress who had entered in
a hurry, leaving the door wide open.
Miss Brodie passed behind her with her head up, up, and shut the door
with the utmost meaning.
‘I have only just looked in,’ said Miss Mackay, ‘and I have to be off. Well,
girls, this is the first day of the new session. Are we downhearted? No. You
girls must work hard this year at every subject and pass your qualifying
examination with flying colours. Next year you will be in the Senior
school, remember. I hope you’ve all had a nice summer holiday, you all
look nice and brown. I hope in due course of time to read your essays on
how you spent them.’
When she had gone Miss Brodie looked hard at the door for a long time.
A girl, not of her set, called Judith, giggled. Miss Brodie said to Judith, ‘That
will do.’ She turned to the blackboard and rubbed out with her duster the
long division sum she always kept on the blackboard in case of intrusions
from outside during any arithmetic periods when Miss Brodie should
happen not to be teaching arithmetic. When she had done this she turned
back to the class and said, ‘Are we downhearted no, are we downhearted
no. As I was saying, Mussolini has performed feats of magnitude
and unemployment is even farther abolished under him than it was last
year. I shall be able to tell you a great deal this term. As you know, I don’t
believe in talking down to children, you are capable of grasping more
than is generally appreciated by your elders. Education means a leading
out, from e, out and duco, I lead. Qualifying examination or no qualifying
examination, you will have the benefit of my experiences in Italy. In Rome
I saw the Forum and I saw the Colosseum where the gladiators died and
the slaves were thrown to the lions. A vulgar American remarked to me,
“It looks like a mighty fine quarry.” They talk nasally. Mary, what does to
talk nasally mean?’
Mary did not know.
‘Stupid as ever,’ said Miss Brodie. ‘Eunice?’
‘Through your nose,’ said Eunice.

word bank
innate inborn or natural

‘Answer in a complete sentence, please,’ said Miss Brodie. ‘This year
I think you should all start answering in complete sentences, I must try
to remember this rule. Your correct answer is “To talk nasally means to
talk through one’s nose”. The American said, “It looks like a mighty fine
quarry.” Ah! It was there the gladiators fought. “Hail Caesar!” they cried.
“These about to die salute thee!”’
Miss Brodie stood in her brown dress like a gladiator with raised arm
and eyes flashing like a sword. ‘Hail Caesar!’ she cried again, turning
radiantly to the window light, as if Caesar sat there. ‘Who opened the
window?’ said Miss Brodie dropping her arm.
Nobody answered.
‘Whoever has opened the window has opened it too wide,’ said Miss
Brodie. ‘Six inches is perfectly adequate. More is vulgar. One should have
an innate sense of these things. We ought to be doing history at the
moment according to the time-table. Get out your history books and prop
them up in your hands. I shall tell you a little more about Italy.’
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Basic reading skills

1

Why does the headmistress say the girls need to work hard this year?

2

List two things Miss Brodie does that show her annoyance at the
headmistress.

3

Why does Miss Brodie keep a long division sum on her blackboard?

4

Miss Brodie says, ‘I don’t believe in talking down to children, you are
capable of grasping more than is generally appreciated by your elders.’
Using your own words, explain what she means by this.

Source text 8.3

5a Choose an adjective from the list below that you think best describes
Miss Brodie’s personality.

rude

superior
stern

mean

refined

strict

polite

5b Select the line of Miss Brodie’s dialogue that you think best suggests
your chosen adjective. Explain your choice of quotation.

Advanced reading skills

1

Re-read the opening three paragraphs. What impression do you get
of the headmistress from this section? Think about her actions and
dialogue.

2

Which line of dialogue does Miss Brodie repeat? What is the effect of
this repetition?

3

What impression do you get of Miss Brodie from this extract? Think
about:

4

■

what she says and the way she says it

■

her actions and the way these are described

■

how the students respond to her.

Do you think Miss Brodie is a good or bad teacher? Justify your answer
with evidence from the text.

8.3 Pride and Prejudice by Jane Austen, 1813
The following extract is taken from the opening to the novel Pride and
Prejudice by Jane Austen, which was first published in 1813. At this time,
one of the only ways a young woman could improve her fortunes was by
marrying a wealthy husband. Here, Mrs Bennet informs Mr Bennet that
the neighbouring manor of Netherfield Park has been rented by a young
gentleman who Mrs Bennet hopes might be interested in marrying one of
her five daughters. As you read the extract, think about the impression you
get of Mr and Mrs Bennet from their dialogue.
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word bank
chaise and four a
carriage drawn by
four horses
Michaelmas a Christian
festival which
takes place on
29 September
design plan

‘My dear Mr. Bennet,’ said his lady to him one day, ‘have you heard
that Netherfield Park is let at last?’
Mr. Bennet replied that he had not.
‘But it is,’ returned she; ‘for Mrs. Long has just been here, and she
told me all about it.’
Mr. Bennet made no answer.
‘Do not you want to know who has taken it?’ cried his wife
impatiently.
‘You want to tell me, and I have no objection to hearing it.’
This was invitation enough.
‘Why, my dear, you must know, Mrs. Long says that Netherfield is
taken by a young man of large fortune from the north of England;
that he came down on Monday in a chaise and four to see the place,
and was so much delighted with it that he agreed with Mr. Morris
immediately; that he is to take possession before Michaelmas, and
some of his servants are to be in the house by the end of next week.’
‘What is his name?’
‘Bingley.’
‘Is he married or single?’
‘Oh! single, my dear, to be sure! A single man of large fortune; four
or five thousand a year. What a fine thing for our girls!’
‘How so? how can it affect them?’
‘My dear Mr. Bennet,’ replied his wife, ‘how can you be so tiresome!
You must know that I am thinking of his marrying one of them.’
‘Is that his design in settling here?’
‘Design! nonsense, how can you talk so! But it is very likely that he
may fall in love with one of them, and therefore you must visit him as
soon as he comes.’
‘I see no occasion for that. You and the girls may go, or you may send
them by themselves, which perhaps will be still better, for as you are as
handsome as any of them, Mr. Bingley may like you the best of the party.’
‘My dear, you flatter me. I certainly have had my share of beauty, but
I do not pretend to be anything extraordinary now. When a woman
has five grown up daughters, she ought to give over thinking of her
own beauty.’
‘In such cases, a woman has not often much beauty to think of.’
‘But, my dear, you must indeed go and see Mr. Bingley when he
comes into the neighbourhood.’
‘It is more than I engage for, I assure you.’
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word bank
chuses chooses
vexing annoying

Basic reading skills

98

8. Dialogue

‘But consider your daughters. Only think what an establishment it
would be for one of them. Sir William and Lady Lucas are determined
to go, merely on that account, for in general you know they visit no
new comers. Indeed you must go, for it will be impossible for us to visit
him, if you do not.’
‘You are over scrupulous, surely. I dare say Mr. Bingley will be very
glad to see you; and I will send a few lines by you to assure him of my
hearty consent to his marrying which ever he chuses of the girls;
though I must throw in a good word for my little Lizzy.’
‘I desire you will do no such thing. Lizzy is not a bit better than
the others; and I am sure she is not half so handsome as Jane, nor
half so good humoured as Lydia. But you are always giving her the
preference.’
‘They have none of them much to recommend them,’ replied he;
‘they are all silly and ignorant like other girls; but Lizzy has something
more of quickness than her sisters.’
‘Mr. Bennet, how can you abuse your own children in such a way? You
take delight in vexing me. You have no compassion for my poor nerves.’
‘You mistake me, my dear. I have a high respect for your nerves.
They are my old friends. I have heard you mention them with
consideration these last twenty years at least.’
‘Ah! you do not know what I suffer.’
‘But I hope you will get over it, and live to see many young men of
four thousand a year come into the neighbourhood.’
‘It will be no use to us, if twenty such should come since you will
not visit them.’
‘Depend upon it, my dear, that when there are twenty, I will visit
them all.’

1

What is the name of the man who has rented Netherfield Park?

2

Why does Mrs Bennet call her husband ‘tiresome’? Choose the correct
answer from the list below.
■

He doesn’t listen to what she says.

■

He doesn’t understand why she is excited.

■

He won’t agree to visit Mr Bingley.

■

He doesn’t know that Netherfield Park has been let.

Advanced reading skills

3

Why does Mrs Bennet want Mr Bennet to visit Mr Bingley as soon as he
comes?

4

Which of his daughters does Mr Bennet prefer? Justify your choice with
evidence from the text.

1

Pride and Prejudice is set in the early 19th century. Pick out one example
of dialogue that you think best indicates the time the story is set. Explain
your choice.

2

Dialogue can reveal a character’s attitudes and personality. Later in the
chapter, Mrs Bennet is described as ‘a woman of mean understanding,
little information, and uncertain temper’.
Explain what you think this description means in your own words.

3

Re-read the dialogue about Mrs Bennet’s nerves.
a Rewrite this dialogue in modern-day language.
b What does this conversation reveal about Mr and Mrs Bennet’s
relationship?

Extended reading

Extended writing

Compare how two writers use dialogue to convey a character’s state of mind,
focusing on the characters of Miss Brodie and Mrs Bennet. Think about:
■

what the characters say and how they say it

■

how this conveys the characters’ thoughts and emotions

■

how to support your ideas with references to both texts.

Write a scene from a crime story where a detective investigates a murder
suspect. As you write, think about:
■

the crime that has been committed and why the suspect is under suspicion

■

how the dialogue can move the plot of the story forward

■

the way dialogue can reveal the characters’ thoughts and emotions

■

how you can use description to break up the dialogue, for example,
describing the character’s actions to emphasize or contradict what they say.

Remember to check the spelling, punctuation and grammar of your writing.

Early bird

How many different emotions can you suggest by rewriting this line?
‘I’m fine,’ she said.
You can change the dialogue tag or add descriptive details, but keep the
dialogue the same. For example, ‘I’m fine,’ she sobbed, shaking her head.
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