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INTRODUCTION

This paper 15 an attempt oo ddentify the principles of the process
conducted by the six OUTWARD BOUHD sohoola. We know of no- deacriptors
that can adequately entitle it, so we call it simply OUTWARD BOUND
because of its association with the schools (Adventure-basod educa-
‘tion is our best supplemental description.)

There seems to be a lot of misunderstanding as to what constitutes
the OUTWARD .BOUND process.--It';s not something which is neoessarily
twenty-three days in length; has training, expedition phases, a sclo,
final expedition,.and a marathen; or is conducted by an OUTWARD EOUND
Scheol, Buch 2 time frame, activities, and phases are comnected with
a-otandord dUTWARD BOUND ccurse. They were all deduced .whether tacitly
or explicitly, from the principles of the OUTWARD BOUND process. Nor is
At tho values, such as: self preaervgtian, self-actualization5 perseverance,
initia;ive, reflecticn, experiméntiveness;‘etc. These valuas which are

expressed often through aod‘about pérticipation in an adventure-based




educatinna; exparience lika OUTWARD BOUND.are importént, but they de not
givé 8 practitioner much operational leverage, Indeed, they do or could
apply,to_ogher procégses 28 well. Instead we are talking ahoét.the
strﬁctures,‘components; and éonditioﬁslwhosé Presence and interaction in-
sure that an ezpérience is eaucat;ve along the lines of OUTWARD BOUND" (1.a,

aids the persons involved in reaching the ébjectives Intended). We are

reminded of a perrinent allegory,

In one of our undergraduate colieges 4 student was for five dollars

able to take of £, fly, and lang & small plane (with, of course, g quali-

BOUND student); yet, ha knev next #q nothing about flying, To fly.

sténding of the fundamentalg of flighp. fThi; paper then 1ig an attempt
ﬁo identify the fundamentals of OUTWARD BOUND, Hopefully, ié‘can helﬁh;;

the reader to be a more quﬁlified Practitioner,

The péper is divided»intn three partg, The first is the bﬁckbone._
‘It'ccncepfﬁalizes the process, The 8econd part ig g summarial gehema

of the process descrip;ion} And the third part represents applicatiqns




OUIWARD BOL ™0/Adventure Education

OUTWARD BOUND has becoma one of the leading exponents of adventure based
education 1n Amerlca.l in the past, the six OUTHARD BOUND schools have been
the custodians ‘of the process. The term OUTWARD BOUND has become syhonymous
with adventune education. -While the schools' popularity has not diminished,
thelir ability to programatically supply the demand for an OUIWARD BOUND
experience has. Their role is.changing to that of the steward of the dUT;
WARD BOUND process, |

Other institutions, in fact, over three hundred, ranging frem correctional
agenciee-to priﬁate.schoois, are adapting OUTWARD BOUND into their own on~going,
on-site, indigenously staffed programs. Such a trend towards adaptlon neces=
sitates the clarification of OUTWARD BOUND as a recognizable process,

A knowledge of the process will permit one to strengthen program. Firse,
it helps refine what it is the program does, and, indeed, can do. Such
refinement increases the Probability of pertinent evaluation; necessary for
responsive programming, Second, the clarification of process gives the adaptor
pPredictive criteria with which to design goals and objectives, and the possibe
ility to reorganize them as the needs of the parties involved in the program
change,

THE PROCESS

It is important at the outset to distinguish vhat is meant by process’
from what is meant by program,’ People dealing with the OUTWARD BOUND process
have a tendency to confuse program with process.

A process exists as a generalized series of conditions, events and objects
which interact to produce a desired effect. A program, on the other hand, is

e distillation of the process. It exists as a speclfic set of activities,
';Alfred S. Alschuler in "Psychological Education," Journal of Humanlstic
Psychology, VIX (Spring 1969), went so far as to identify OUTWARD BOUND
as one of the nations prominent centers of 'Affective Education'.
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Ctmr
sequence of events, for a ‘specific: ‘Population, which is limited in Space and

time.

v -‘..‘ .

Educatlon has sought Lo identify the broad area of Process and Prosram.

g l

The overlap is considerable and at times lnseparable. The followxng proceg.
definiti°“ 15 a conceptuel view of adventure-based programs similar to OUTe
HARD BOUND

[roe

Remember that a process exists as a generalized series of conditions,

events, and objects which interaet to pfoduce a desired effect, Keeping this

serves to reorganzze the meanlng and direction of his lzfe experience,

The lbonditions" of the Process are all the characteristics or features

which qualify the events are objects. The events are.the probhem-solvino

tasks, and the objects are, of course the learner and the instructor (the

human element) Mastery and the reorgen1 ation of the meaning and dlrection

of experlence are the interactlon

| By mastery is meant completlng the tasks posed as well as, the degree
co'which that contributes ¢o future Problemwsolving ability, The completicn
of the tasks becomas the Justification and resource for an attitude and.ability
towards mastery of future experience.

We will try and elaborate on this general deflnltion schematlcally.

Firse to be conszdered will be the learner. Second, will be the prescribed
physical and social OUTWARD BOUND environment, Third, will be the charaecero
tseic OUTWARD BOUND problem-solving tasks, Fourth, will be the interaction
which elicits the conditions fop mastery, Then to be considered will be the
lnstructor. Last to be explored will be the significance of mastery peculfag
to OUTWARD BOUND and how it reorganizes the meaning and direc:ion of‘e ;ee;uc'?!

experiencs, 22




THE LEARNER
.. - In considering the first object im the process, the learner, the question
to examine is whether there are any conditions which mustlbe in existence
before OUTWARD BOUND ecan be adapted to fit the interests and capabilitias of |
a participant,

The primary condition ié-motivation. 1t seems to be‘the crux., Motivation
means thinking, feeiing, and behaving as if there is something to be gained
by pﬁrticipating. To quote Dewgy, "Teaching may be compared to selling com- -
modities. No one can sell unless someone buys,,.Since léarning is something
that the pupil has to do himself and for himself, the initiative lies with the’
learner,"

In determining motivation there is the necessity for agreement and tha
sharing of sentiment (with its cagnitive, affective, and psychomotor manie
festations) on the usefulness of mastering the prescribed tasks. Such is the
most obvious way of ascertaining motivation, The necessity for agreement gr
shared sentiment sheds light on reasons for excluding learners from the process
who for reasons of mental health or mental development cannot share thoughts
and feelings about participating. Also excluded from adventure based education
. are those with extreme Physical disabilities eventhough they may have appropriate
motivatipn. One must be cautioned that agreement or the sharing dof sentiments
need not be highly articulated or manifested, _The ability to discern pertinent
clues of agréement is a relative skill which some, because of insight on or
experience with a group they are dealing with, are better able to exercise
than others, Also thé ingenious programmer can find ways of minimizing the
handicaps of the physically disabled so that he can participate in the mastery
peculiar to OUIWARD BOUND, |

2John Dewey, Intelligence in the Modern World, edited by Joseph Ratner (New
York: Modern Library, 1939), p. 614.
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The presé;ibed‘ph&siCal environment necésr:r§ to an OUWARD BOUND experience
s really noéhing other than ope the.learher.is not familiar with, Contrast'is
the'ﬁey concept here, Contrast 15 ygeq to see generality which tends to be
ovéfluoked by human beings in g familiar envifonment or to gain a new perspece
tive on the old, familiagp environment from which the learnar comes. The learnper's
entfy-into a contrasting environment is the first s8tep towards reorgahizing the
meaning and direction of his experience,

a«ﬂhile'inherently*any contrasting environment will suffice, some have more

educational'poséibilities than others ang are to bé preferred. The outdoors
(the mountaing, the sea, the desert, the swamps, and the piaihs} are especially
potent in this regard,

First, the outdoors presents a highly stimulating environment\ Thets 1g

much to see, hear, touch and taste which {s aesthetici Yet tha aestheticism

‘the hintd of which cdn be picked up by the discerning eye, ear, mouth, or skis,

The outdoors is an excellent 1abforp conditioning one to refipe the senges in

‘the solution of problems in Satisfying one's heirarchy of needs, an implica.

tion 1s that the discrimination of Senses is an important ingredient in problame

solving, whatever the case,

+ ' “Second, the outdoors is "neutral, Arbitrary and consequential rules are

in existence which are not man-made; trespassers must accept and respect these
rules regardless of Preconceived notions if they want to survive, The lack of
'Entervening agents" for which "eivilization has built z thousand buffers"
encouragés one to exerﬁise self-awareness and self-responsibility. The
possibilities of posit#vely Teéconstructing the meaning and direction of

experience by such exercise for most pecple is understandable,




Third, the tasks that ome can -perform outdoors tend .o be straightforward
(not necessarily easy or lnconsequeutial). Thelr straig tforwardness encourages
mastery, This dynamic will be explained as we elaborate later on the charactera

istic problems posed in OUTWARD BOUND,

Other potent, contrasting eavironments are urban ones, ‘'such as, emergency

wards, nursing homes, clinies for the Physically, mentally and emotionally

handicaped, cultural and ethnie enclaves, etc, Farms, apprentice’ shops a

Indian reservations have been used as well, Realities such as proximity,

“accessibility, will probably warrant tha selection of one over the other, Sti11

educational possibilities for the most number of learners.

PRESCRIBED SOCTAL ENVIRONMENT
The unique social environment is the inclusion of a "ten-group". The

"ten-group" is 2 concept for ap interdependent peer group of anywhers from

Seven to fifteen who have a common objective.3 The ten-group" is the latter

day version of the pld hunting group that hunted for the band. It erjoys soma
unique properties: | |

1. The "ten-group" is large enough to have and to accommodates diversified
behavior types; yet, it is sﬁall enough that cliques based on these types

are not likely to form,

2. The "ten-group " is large enough to have conflict; yet, it is small

enough to manageably resolve it,
3. And the "ten-group" is large enough and the nature of its ¢ommon
objective (mastery of. the tasks in the case of OUTWARD BOUND) important enough

that there exists a collective consciousness or bond along with the individual

comsclousness of the participating peers,

3The "ten-man" group is perhaps better known as primary group,
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Pulling this together, the "te:-group” Teprasent. g social environment that

Promotes individua; decision~maks, which at the Sar : time has the support of

The use of the ”ten-grqup" in the OUTWARD BOUND process recogning man's
need for reciprocity, Reciprocity is an exchange system where by Strengths
and weaknesses can be. traded ofy within g Eroup, Reciprocity is a way of
ereating order; ther. is Survivel value in identifying the total Strengths,
weaénesses, and various skillg c? the Eroup, Abilities can then be exchanged
to a point where all the People contribute to the problem-solving Pool of altey.
Ratives, Jerome Bruner hag hypothesized that reéiprocity is an intrinsie
motivation that has much o do with the will ¢ learn. "Where Joint action is
needed, where.reciprocity is Lequireg for the EToup to attain .an objective,
then there seem to be process.g that carry the individual along inte learning,
sweep him iptp Competence that ig required in the Setting of the gu:'t':up.”4 The
need for reciprocity existing with the Inclusion of the “ten-group" in OUITWARD

BOUND must not be underestimated, The exchange of one's abilities 4p intimate,

today, It's exercise in QUWWARD BOUND is a return to cooperative,_enhancing“
soc%al_intgract{pn, which reorganizes the meaning of most people's experience,
Since such reciprocity is difficule to arrange today, .
CHARACTERISTIC PROBLEE&SOLVING TASKS
It sounds prosaic to 1dentify 'bharacteristic Problem-solving tagks" as
the ;;iqary event in thelOUTWARD BOUND Process; but that is what activities

Common to adventure education, such a5, rock climbing, rafting,.rappelling;‘

4Jerome S. Bruner, Toward A Theory of Iostruction (Wew York: w. W, Norton & Co,,
1966), p, 125, .. . . . S .
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solo, camping, food fationing,-distribution of equipment, routefinding,;alloc;-
tionfof leadership roles, éete, repfesent; ‘Let us list and expound on the
characteristic nature of the tasks, ‘Their inclusion crestes the condiéions for
mastery. The characteristics are:

1, "ORGANIZED. OUTWARD BOUND problems .are i{ntended to be planned,.programmed,
‘and managed.- The directness of supervision is a function of the risks inherently
involved or perceived by the instructor and the skill/maturation of the problem
solvers.-

In taking responsibilify for the ;rganizatibn of the problem=scolving tasks,
the assumption is made that not all experience 1ig necessarily educative, that
it can be miseducative., The problem, as stated by John Dewey, is "establishing
conditions that arouse curiosity, strengthen initiative, and set up-dasirés and
purposes that are sufficiently intense to carry a person over dead places in
the future..“s By organizing, OUTWARD BOUND brescribes the educational experienca, I

2. INCREMENTAL. OUTWARD BOUND problems ideally are introduced incrementally
in terms of their complexity and consequence, To the participant, it mWay appear '
to be quite the opposite, as ha 1g impelled to solve problems which he has
doubts about the ability to master. It is just that practioners of the OUT- l
WARD BOUND process assume that men are more ready to overcome ohstacles than E
they think they are. Still problems are introduced gsequentially from an easier
kind of problem to a harder kind of problem or task. This progression has.its E
historical antecedents in apprenticeships which used to be the rule of thumb ig
for someone learning a new trada, The existencs of incrementality presupposes -
a needs assessﬁent for the learner, Assessing needs helps insure the continuity I;
of the OUTWARD BOUND éxperience in terms of where thé learner is coming from

educationally and what educational needs of his the OUTWARD BOUND course must IE

5 John De-7ey, Experience and Fducation (Mew York: Collier Books, 1963), p. 38.
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3. coNcreTg, OURWARD Bounp Problems ape concrate, i,e,, Tecognizable as

Problems limiteqg in space ang time, Pop eXample, if ope {g outdoors in ,

for Competence which has been identifieg as an intrinsic motivation for learna
ing.. According to Jeroma Bruner, feelings of accomplishmens require tésks
that have 5 beginning and an end, i.e., concrete ones., He concludes that
"unless there 15 some meaningfi] unity in what e are doing and some way of

telling how we ara doing, wa are not likely to strive to excel] ourselveg "/

“2pplication of bagie skills whieh have been taught (incrementality)- The

trick ;s to introduce tasks, the manageability of which appears somewhat
doubtful to the learnar,

Here too the Banageability of the problams ig designed to Satisfy tﬁe need
fof'competence. It ig quite simple; we get interested and sustain our energy

on things we get good at, And it ig unlikely that thae Problems would be

?ibid., p. 45
Bruner, OP. cit,, p. 119
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manageable 1f they were not organized and based on a needs assessment of the
lggrnegf The characteristics complemeﬁt one another,

5., CONSHQUENTIAL, Not only will the learner recognize the problem ang
arrive at a solution, he will experience mentally, emotionally, and physically
how well he has solved it, 1f, for instance, an OUTWARD BOUND group is pre-
sented with a distrlbutlon of food for a specified number of days, they must
ration the food properly or go hungry eventually, The point is that OUTWARD
BOUND task; have real consequences not vicérious ramifications, Ia thig sense,
they are worthwhile. This sitvation tepds to inecrease one's power of concentra-
tion and selection in absorbing pertinent information and demonstrating the
mastery of ic,

In addition, the consequence of the tasks with the risks to life and limb.
elicits man's curiousity, another of the intrinsic motives for learning.8

6. HOLISTIC. OUTWARD BOUND pProblems are holistic, that is, their solution
require the ful}est complement of zn individual’'s mental, emotional, and physical
resources. For instance, to climb a mountain one must figure out a route, want
to climb the route, and actually get on the mountain-and physically climb it,
One without the others is insufficient to complete the task. This character-
istic coupled with the others produces provacative problems; the solutions to
which have dramatic ap? immediate impact on the meaning and direction of a
person's experience, We will elaborate on this furth-r when we explore the
significance of OUIWARD BOUND mastery,

THE INTERACTION
Naturally, when one Places cneself in an unfamiliar physical and social
setting with a host of worthwhile, unfamiliar, unavoidable, necessary and
reasonable tasks to complete, some trepidation may ocecur. There is-the possib=-

ility of lowering or raising one's opinion of oneself. The learner experiences

Sibid., p. 114, C -oe




dissonance_or.lack of harmony. But hig dissonance {g adaptIVe, i.é.,'rémedial.

He will not stay thig way fbrever,-he*must do ‘something to reachieve harmony,
It is this presence of anxiety thap impells a learner in the OUTWARD Bounp
Process to tackle the tasks Posed, It 15 e characteristie nature of the

OUTWARD BounDp problems with their-concreteness, incrementality, erganization,
manageability, consequentialneés, and holisticity, which permit the laarner the
highest probability of successfully masteriqg the tasks, In-dhoft, the chéracter-
.1stic nature of‘thé-probléms Tepresents a supportiva environment for resolving hig

anxiaty through mastery, It ig this factor vhich tips the balance ip favor of

mastery as the adaption to the dissonance,

but not to venture is to lose oneself, "9

So descriptively OUTWARD BOUND Trepresents g anxiety resolution model consise.
ing of specific‘objects, events, apnd conditions that pfomote regsolution through
mastery of problems posed,

THE INS TRUCTOR

The instructor is an instrumenta] Part of the process, The roles and

qQualities that an instructor brings ¢g bear in facillitating mastery ares

sophisticatad, While fairiy easy to describe, it {g not easy to find ap

as a translator, .The instructor Stands between, bridges as it were, the
OUTWARD BOUND‘experience and the learner, He also attempts tg bridge the

learner and that'envircnment to which the learner must return, He restatas

930119 May, The Meaning of Anxisty, (NewlYork: Ronzld Press Co,, 1950),
p. 234,
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or interpretes into familizr languaga the éXperience, in so doing increasing

the reorganization of the experience, -

The instructor acts as well ag an initiator, Experiences encountared on

the course are largely the result ¢< his engineering, 1In organizing or

initiating he constructs situations conducive to the exploration of various

alternatives to problems, and forestalls or curcumvents potentially miseducative

events,

By necessity of running operations in a special environment, such as the
outdoors, the instructor is a trainer -~ he must be able to transmit the skills
necessary for functioning in that environment. Not only rust he be technically
proficient at the skills encountered in negotiating the physical environment,
he must be able to facilitate‘the affective growth of the individuals through
their mastery of the skills. This requires the ability to be emphatic, genuine,
concrete, and confrontive wha;'necessaryf

Any situation engaged in must be main“alned through to the resolutlon of
that sitgat@cn. The instructor is a maintainer, Part of his skill is in
making moves tcﬁards resolutlon his declSlons afe based on the contlnum ;%
the learner's experience, i.e. what his short r”d long~term growth needs are,

By v1rtue of the pover given to the 1nstructor by the program's organiza-
tion and possessed by “he instructor recording to his experience and skill,
the instructor is the authority figure. Within the domain of the "ten-group"
the instructor's word is final, It almost goes without saying that the authorita-
tive nature of being an instructor carries.wiﬁh 1t 'the responsibility of an
understanding of.the interaction of the various OUTIWARD BOUND process elements
to the service of the learner, He has the final responsibility for effecting
the learning of new attitudes; values, and behavior patterns. In effect, he
is a guardian, continually assessing the state of each individuai and the
grgup to be able to encounter each problem with a more than reasonable chance

of success,
-11-
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- Lastly, the instructor is;an_exemplgr. To be most effective in this role
he must exercise these characteristicg considered instrumental in enabling the
students to employ alternatives to problems and to transfering;succeésfﬁl
alternatives tg future‘experiencg. The qualities that come té‘mind are reflec.
tion, openness, esteem, and achptance:of others., The ides is not to be the

know-it~all but the exemplar of spirited, insightful, compassionate Problema

The language of that interact;on becomes 4 part of oneself, and the gtandards

+of the style and clarity that oge adopts for that interaction become a part

of one's own standards".lo

MASTERY "AND TT3 MEANTNG

We have just identified ang described the cbjects, events, and interaction

of the OUfﬁARD BOUND Process. The last and most important thing to consider

i; the significance of it all, What does mastery in OUIWARD BOUND 'da for a
participant? I reorganizes the meaning and direction of 3 persqn's-experienca.
How does OUTWARD BOUND mastery do éhis?

Thé answer 1is deceivingly simple: ‘the learner finds it rewarding to solve
réasonable (i.e, coucrete, manageable), ang consequential problems holistically
within 3 supportive Peer group and in g stinmulating environment. It makes one
feel gocd about oneself and those who have_assisted.' Since the learner does
not hav; the Opportunity to mastééZSuch problems or&inarily, ke enlarges and
has-a mere congruent percaption of himsaelf (reorganization of the mezning of
experience).ll These neyw attitudes, Vaiues, (affective skills) make us more

likely equiped and ready to tackle subééquent problems (reorganization of the

loBruner, op. cit., p, 124

Ugyeh reorganization is most often measured by psychological instruments that
ascertain changes in concepts, such 28, self-awareness, self-esteem, self
¥esponsibility ‘and acceptance of others,
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direction of experienqe). If one docs someuhxng he has wanted to do, whlch he

could not, or has nct done before, he bas reorganized the meaning oz signiflcance

of his experience or existence and the ability to direct the course of subsaquent
'experience.

It is rewarding to master CU. &ARD 30UND because it prasents the kinds of
problems the human being is desagned to solva, 1f one looks at.our cognitive
(thinklng), aifective (emotional), and'ﬁ%ychomotor (physical) taxonomies (levels
of complexity), it can be seen that they are arrangad and function in a symbiotic,
problem-solving metrix,l? They «ymbolizz the parts of our behavior and are
designed to complement the sction of one another in resolving our problems,

Take the cogﬁitive domain firzt, Its levels are knowledge (rote memorizae
tion) : comprehension (p&tting the memorized information into one's own lan-
guage) : application Cdemcnstrating understanding of information congruently) :
analysic (uppraising the interzalationships of different sources of informatiom):
synthes’~ (guessing Fow differans sources of information com fit togather to
solve somathing) : an avaluation (apprais;ng the feliabilih; and validity of
the preceeding hypothesis). Nc- the affective domain. The levels are receiviag
(awarer-cr o2 €209 inputs); vzspondiag (livelves willingness to comsider);
valuing (initiating a response tec a situatica or stimulus); voluntarily with
a set of attitudes) - organizaticn fsustaining an appropriste attitudinal
response to o4 situation oy stimuivs); and finally charactefization (vhere one
is totally absorbed in responding with a set cf attitudes or values in a situa-
tion), Last the psychomotor domain or taxonomy. The lavels are perception

(sensory awareness o¥ stimulus) ; preparation (involves readiness to perform);

orientaticn (deciding appropriate response) ; and pattern (responding with some

12This 1dea represents z synthenis of 2 system of classifying behavior devised
by Dr, Benjamin S, Bloom and his ascociates, The system is known as Bloom's
Taxonomy of Educatloual Cbj=ctives,
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‘Now let us examine g typical OUTWARD BOUND problem, suchtas, the "ya11v

.

(Wh%Chh?b:fe“'grOUP" MuSt scale without the aid of ﬁnything but their hearts,

A

headg and hands), It can be S2en how the different domains of humap functioning

They are Presented the problem.(receiving), (percepcion), and (knowiedge),

" They then transiate the'problem into theiy own language (comprehension), acéepc

the problem (respond), and Prepare to solye it (preparation). 1In doing the
latter they might gather around one another tp confer, cinch up their balts,
etc. Having applied or seen the application of various bodily configuratipeng |

before (application), they begin to plan by analyzing all the variables. invelyed

begin to act out various optisns Physically (orientakion). Some may test

the wall,‘some may life othérs to ascertain Strengths, etc. Then tﬁey decide
on a plan (synthesis), follow through on it (orgaﬁization), and put it into
action (pattern), Finally, they are totally involved and committed to its
execution (performance and characterization), and as they master the task

they inevitabif (evaluate) it, (their plan either succeeds or it does noﬁ).

This.brief expose of a complex set of interactions demonstrates how the mas-

tery of QUTWARD BOUND Problems exercigas the fullest complement of our mental,

emotional, and physical resources. Thers is Survival value in such exarcises

"pggguse we are functioning at Our most productive leyel for that situation,

Mastery in the OUTWARD BOUND process involves the fﬁllest Gestalt of the learner,
berson's experience;

w1l




How lasting is this reorganization? Is it sustained over the long haul?
There is no patent answer to this. No educative experience can stand by itself,
N0 matter how worthwhile. Educatlon is or should be a cotinuocus process, A
process, such as OUTWARD BOUND, should not be singular., There must be a continum

of such experiences throughout a person's life., "Government, business, art,
religion, all social institutions have a meaning, a purpose. That purpose is
to set free and to develop the capacities of human individuals without respact
to race, sex, class or economic Status, And all of this is one with Saying
that the test for their value is the extent to which they educate every individual
into the full stature of his possibilipy, "3

POSTSCRIPT

In the development of organizations and instisutions there is a time for

.codification and demystification., Thare is simultaneously an attraction to
keeping the process mysterious. Any codification of the process tends, by its
sxmpliflcatlon, to deny access to mystery, Once the idea is delineated, its
ability to move out of that mold is decreased, It can be conjectured that a
procedural ossification talkes place shortly after writing dovmn the elements of
an experience. The program can become a closed cireuit whereby detractors
picking up on points not included in the articulated process, though in fact
incorporated, single out "alternative" possibilities, 1In short, we want this
exploration to be taken as a starting point for further exploratinn;

We can conceive of a Zen fable which begins with two Zen students standing

in the middle of a bridge which spans a river. "How deep is the River Zen?", they
ponder, Just thén the Zen Master approaches. One of the studentslasks the Zen

Master, '"Master, how deep is the River Zen?" "Here, I'll show you", replies the

Master, With that he picks up the student and tosses him into the river,

13Dewey, Intelligence in the Modern World, p. 629,
~15~
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CHAPTER THRF

‘ THE OUTWARD BOUND
x : INSTRUCTOR INTERVENES THROUGHOUT PROCESS AS A TRANSLATOR; INITIATO

r : — is placed into ~ and into
EARNER UNIQUE PHYSICAL
%

ENVIRONMENT

otivativual Readinussg

: - Contrast ing/Novel Physical
« Appropriate manifestations Environment
of willingness

|
|
|
|
.
"

To generalize abour old Ut fu sewe
Ability o share sentiments old with new perspectives and
options available in it.

I, Outdoors
a. Stimulating
b. Straighcforvard/simpli{ied
¢. Neutral/imparrial

2. Others
4., Cultural enclaves
b. Centers fur the handicapped
c. Skill centars

TATE OF to which he adapts by : which
ADAPTIVE DISSONANCE MASTERY

d

Lth the folawing pussible _ Because he is:
daption: i, Motivationally ready;

L. Succumbing _ 2, Alert in a novel environment ;
Coping 3. Bolstered by a suppotrtive primary
Thriving - i.c¢,, mastering - group/instructor;

4. And presented problems which are
structured to facilitate mastery,

)
o
ol
al
.




PROCESS

R; TRAINOR; MAINTAINOR; AUTHORITY FIGURE, EXEMPLAR;

then given a
5‘UNIQU’E SOCIAL ENVIRONMENT CHARACTERISTIC
. SET OF PROBLEM-
A "Ten Man' or Primary Group SOLVING TASKS
Model secial unit Characteristically:

L. Group consciousness/object ive

2. Autvnomy/individuality Incremental/Sequential/Progressive
j. Conflict/Resolution

l. Prescriptive/organized
2.
: 3. Concrete/Recognizable

4. Reciprocity 4, Manageable/Solvat'e

5. Consequential/Wor.hwhile

6. Holistic/Complementary utilization
affective, cognitive, & psycho-
motenic domains

_

He continues to be "outward bound'
REORGANIZES THE MEANING oriented to living and learning? .
| AND DLRECTION OF LEARNER'S —— 7
EXPERIENCE

I. Meaning in terms ol increased:
a. Self-awareness
b. Self-esteem
¢. Belongingness

II., Direction in terms of:
Repeated "modeling" problem-
solving behavior




