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05|IMAGERY Imagery is an important storyteller of our brand.  Below you will find the 
concepts of how we wish our imagery to speak for our organization.  We
provide two distinctive looks, and provide use cases for each kind. 

THE BRAND ACCENT THE FULL COLOR
The brand accent is great for driving home our brand in your 
materials.  A brand accent image is considered to be black and 
white with a red “color-pop.” The color pop can be used on 
clothing and/or objects of importance.  Remember to ensure that 
no individual ethnicity or member of a socio-economic status  is 
singled out with the “color-pop.”

Full color is a great addition to your materials to convey our 
story.  We encourage the use of high-quality photography up to 
professional-grade stock photography.  We ask to refrain from use 
of blurry or low-resolution imagery.  If there is also an opportunity 
to showcase our local divisions, we most certainly encourage it if 
permission is obtained from that division.

THE NARRATIVE
As stated earlier, The Virginia Department of Education (VDOE)’s brand is the single most recognizable identifier of public education in the 
Commonwealth to students, parents, educators, community partners, and various stakeholders.  This refreshed visual identity was created to align with 
the mission and vision of VDOE, representing Virginia is for Learners as the Department’s commitment to maximizing the potential of ALL students.

Likewise, the imagery should convey everything we stand for.  We want to represent all ethnicities and socio-economic groups equitably.  The images 
should be of high quality, contain diversity, and capture a positive classroom/program and/or at-home learning environment.
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INTRODUCTION
VIRGINIA’S VISION FOR SOCIAL EMOTIONAL 
LEARNING (SEL)

Virginia’s vision for social emotional learning (SEL) is to maximize 
the potential of all students and staff to become responsible, 
caring, and reflective members of our diverse society by advancing 
equity, uplifting student voice, and infusing SEL into every part 
of the school experience� To meet this vision, Virginia established 
a uniform definition of social emotional learning based on the 
Collaborative for Academic, Social, and Emotional Learning 
(CASEL) definition:

Social emotional learning is the process 
through which all young people and 

adults acquire and apply the knowledge, 
skills, and attitudes to develop healthy 

identities, manage emotions, and achieve 
personal and collective goals, feel and 

show empathy for others, establish and 
maintain supportive relationships, and 
make responsible and caring decisions.
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SEL’S ROLE IN ADVANCING EQUITY
Social emotional learning recognizes that 
every student—across learning abilities, 
race, ethnicity, family income levels, 
home language, religion, gender identity, 
and other factors—should be afforded 
high-quality educational opportunities 
that best promote their healthy social, 
emotional, and academic development� 
Social and emotional learning (SEL) 
provides a foundation for safe and 
positive learning, and enhances students’ 
ability to succeed in school, careers, and 
life�

Social emotional learning advances 
educational equity by:

• Supporting authentic school-family-
community partnerships where 
students, educators, families, and 
community members collaborate to 
identify and create meaningful ways 
to address the needs of students in 
their community� This partnership 
works best when the perspectives of 
all are heard and valued�

• Fostering trust and collaborative 
relationships where educators are 
attuned to and appreciate their 

students’ development, culture, 
and unique strengths and prioritize 
creating environments where all 
students feel welcomed, included, 
and supported� SEL helps students 
and educators develop skills in active 
listening, perspective taking, and 
empathy to build and strengthen 
relationships and create deeper 
connections�  

• Promoting rigorous and meaningful 
instruction that sets high standards 
and expectations for all students and 
engages students in their learning, so 
they can meet their educational goals 
and develop into engaged citizens� 

• Applying ongoing evaluation of 
policies, practices, and outcomes to 
ensure that all students have access 
to supportive learning and high-
quality educational opportunities and 
environments to achieve excellence 
in social, emotional, and academic 
outcomes� SEL implementation 
grounded in research and continuous 
improvement helps drive efforts 
toward optimal outcomes for all 
students�

Building SEL competencies occurs both 
explicitly through embedded curricular 
resources and implicitly through school 
culture and climate, including through 
interactions with peers and adults� In the 
long run, greater social and emotional 
competence can increase the likelihood 
of high school graduation, readiness for 
postsecondary education, career success, 
positive family and work relationships, 
better mental health, and engaged 
citizenship�
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WANT TO  
LEARN MORE?

RESOURCES

VDOE Quick Guide

Integrating a Focus on Equity into 
Social and Emotional Learning, 
Regional Educational Laboratory (REL)

How SEL Can Help Make Schools Feel 
More Inclusive, Edutopia

Addressing Race and Trauma  
in the Classroom

VIDEO

A Discussion on SEL’s Role  
in Advancing Equity
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https://www.doe.virginia.gov/support/prevention/quick-guide-se-marginalized-final.pdf
https://ies.ed.gov/ncee/edlabs/infographics/pdf/REL_MW_Integrating_a_Focus_on_Equity_into_Social_and_Emotional_Learning.pdf
https://ies.ed.gov/ncee/edlabs/infographics/pdf/REL_MW_Integrating_a_Focus_on_Equity_into_Social_and_Emotional_Learning.pdf
https://ies.ed.gov/ncee/edlabs/infographics/pdf/REL_MW_Integrating_a_Focus_on_Equity_into_Social_and_Emotional_Learning.pdf
https://www.edutopia.org/article/how-sel-can-help-make-schools-feel-more-inclusive
https://www.edutopia.org/article/how-sel-can-help-make-schools-feel-more-inclusive
https://www.nctsn.org/resources/addressing-race-and-trauma-classroom-resource-educators
https://www.nctsn.org/resources/addressing-race-and-trauma-classroom-resource-educators
https://youtu.be/wn6HeVlzr20
https://youtu.be/wn6HeVlzr20


KEY CONSIDERATIONS FOR  
THE INCLUSION OF STUDENTS  
WITH DISABILITIES
Inclusive education ensures that 
students with disabilities are provided 
with the specially designed instruction, 
related services, and supports needed to 
succeed academically and socially�

Social emotional inclusion ensures that 
all students have the opportunity to 
develop authentic relationships with a 
broad range of peers� Effective social 
emotional inclusion is person-centered 
and emphasizes strengths and talents to 
promote awareness and reduce stigma, 
prejudice, and discrimination� Teams can 
purposefully foster relationships based 
on interests, connections, and activities 
by building upon connections that 

already exist� By including students with 
disabilities in daily opportunities to work 
in small groups and pairs, students learn 
to support each other’s learning�

For some students with disabilities, 
weaknesses in social emotional 
functioning are part of their disability� 
For those students, specific social 
emotional learning skills should be 
identified as part of their Individualized 
Education Program (IEP)� Determining 
specific goals, evidence-based 
instructional strategies, curriculum 
modifications, and accommodations may 
help to inform their social emotional 
learning instruction�

WANT TO  
LEARN MORE?

RESOURCES

VDOE Quick Guide

Supporting the Emotional Needs  
of Kids with Disabilities

K-12 Inclusive Practices Guide

VIDEO

A Discussion on Key Considerations  
for the Inclusion of SWDs
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https://www.doe.virginia.gov/support/prevention/quick-guide-swd.pdf
https://childmind.org/article/supporting-the-emotional-needs-of-kids-with-disabilities/
https://childmind.org/article/supporting-the-emotional-needs-of-kids-with-disabilities/
https://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/k-12-inclusive-practices-guide.pdf
https://youtu.be/qAvHAdIfDvk
https://youtu.be/qAvHAdIfDvk


KEY CONSIDERATIONS FOR THE INCLUSION  
OF ENGLISH LEARNERS
Inclusive education ensures that all 
students, including English Learners, 
are provided with explicit and targeted 
instruction within responsive programs 
that support their emotional, linguistic, 
and academic development� English 
Learners (ELs) are coming to Virginia 
schools with a variety of experiences 

within formal and informal educational 
settings� Some ELs even enter the United 
States (US) or start US schools with a 
history of substantial interruptions and/
or lack of access to formal education� 
Learning to navigate a new school 
and new culture while simultaneously 
learning a new language can negatively 

impact a student’s self-confidence, sense 
of belonging and safety, and ability to 
handle stress or worry� 

School staff supporting EL students 
should prioritize the following through 
intentional routines and activities:

• Establishing a sense of safety  
and belonging within their new 
learning communities;

• Allowing them to be productive and 
valued members of their communities;

• Valuing students’ native languages 
and cultural identities through daily 
interactions and routines; and

• Honoring the students’ backgrounds 
and considering their unique 
individual experiences. 

Research shows how students who have 
experienced trauma or extreme adversity 
(e�g�, separated from families or victimized 
by physical and mental abuse during civil 
unrest and violence) will be challenged 
to concentrate on academics that may 
feel very disconnected from their lives 
and presented in a language they are only 
beginning to understand� For students 
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with these experiences, especially when 
they are joining a school system later in 
their academic careers, social emotional 
supports and learning are critical to the 
development of their positive identities 
as learners, their connections to academic 
content, and the development of their 
new language� Otherwise, schools miss 
the opportunity to authentically connect 
and engage ELs in ways that support their 
perseverance through the productive 
struggle of learning language, content, 
and the skills they need for success in 
college and careers� 

The majority of frameworks for 
integrating SEL competency training 
are not explicit about the unique needs 
of English Learners (Mapping the SEL 
Landscape)� However, Virginia’s SEL 
Guidance Standards can guide teachers 
to foster the development of positive 
student identity, encourage students 
to celebrate differences, and empower 
their voices by valuing and connecting 

with their experiences, backgrounds, 
and families� Additionally, Virginia’s 
SEL Curriculum Frameworks promote 
culturally responsive and trauma-
sensitive teaching practices in the 
educator notes embedded throughout� 
As teachers and leaders learn more about 
their students and families, including 
their linguistic and cultural identities, 
they have an opportunity to foster 
meaningful relationships and focus on 
creating supportive and responsive 
programs that develop the social 
emotional skills that students will need 
to be successful within Virginia’s PreK-12 
schools and beyond�

The VDOE recognizes the foundational 
nature of social emotional learning 
for students’ linguistic and academic 
development and will continue to 
build additional resources and support 
connected to SEL Guidance Standards 
and responsive instructional practices 
specifically for ELs�

WANT TO  
LEARN MORE?

RESOURCES

VDOE Quick Guide

Creating New Futures for Newcomers: 
Lessons from Five Schools that Serve 
K-12 Immigrants, Refugees, and Asylees

Supporting Immigrants in Schools

Newcomer Toolkit

Social and Emotional Learning  
for English Learners

VIDEOS

Key Considerations for the  
Inclusion of ELs

Webinar: Social-Emotional Learning 
Supports for ELs
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http://files.constantcontact.com/2b18842b001/24e4a953-0054-40c0-9e13-a11388f48614.pdf
http://files.constantcontact.com/2b18842b001/24e4a953-0054-40c0-9e13-a11388f48614.pdf
https://www.doe.virginia.gov/support/prevention/quick-guide-swd.pdf
https://www.wested.org/resources/creating-new-futures-for-newcomers/
https://www.wested.org/resources/creating-new-futures-for-newcomers/
https://www.wested.org/resources/creating-new-futures-for-newcomers/
https://static1.squarespace.com/static/5d9b610753ba512b1fb88e9e/t/5da132192d11583e9993b3eb/1570845217344/SIS_ResourceGuide_Final.pdf
https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/ncomertoolkit.pdf
https://www.newamerica.org/education-policy/edcentral/english-learners-social-emotional-learning/
https://www.newamerica.org/education-policy/edcentral/english-learners-social-emotional-learning/
https://youtu.be/UCbf8LOlifo
https://youtu.be/UCbf8LOlifo
https://youtu.be/ye80s0SJHqQ
https://youtu.be/ye80s0SJHqQ


SEL’S IMPACT ON SCHOOL SAFETY AND CLIMATE
School climate is defined by the 
“shared norms, beliefs, attitudes, 
experiences, and behaviors that shape 
the nature of the interactions between 
and among students, teachers and 
administrators” (Sugai et al�, 2016)� 
These shared understandings reflect 
the organizational, instructional, 
and interpersonal expectations and 
experiences that set the parameters for 
behavior within a school and serve as the 
context for how students, staff, parents, 
and the community report on the quality 
of the educational and social culture 
and climate of the school� The National 
Center on Safe, Supportive Learning 
Environments defines school safety as 
“schools and school-related activities 
where students are safe from violence, 
bullying, harassment, and substance 
use�” A school-wide approach to social 
emotional learning (SEL) can create a 
school climate that promotes the health 
and safety of the school community� 

Social emotional learning is directly 
related to improving school climate 
and school safety because it provides a 
framework for shaping the norms, beliefs, 

attitudes, experiences, and behaviors 
in the school community� Schools that 
foster social emotional growth value 
building relationships among staff, 
students, families, and communities so 
that everyone understands the vision, 
mission, and expectations of the school� 
With everyone in the school focused 
on developing social emotional skills, 
the school climate becomes optimal 
for learning and working conditions� 
School-wide SEL means schools 
create opportunities for students to 
learn and practice self-management, 
self-awareness, social awareness, 
relationships, and decision-making 
skills� School-wide SEL promotes a 
sense of belonging, prioritizes positive 
interactions with adults in the school, 
fosters student’s self-efficacy to solve 

problems, and encourages students to 
help others, thus creating a supportive 
climate and safer school� 

In a school where social emotional 
learning provides a framework for 
creating a positive school climate, 
students learn skills for navigating their 
lives� When students face obstacles for 
meeting behavioral expectations, and the 
staff responds with SEL-focused supports 
and interventions, students learn to trust 
the adults in the building and feel safe 
as they learn to navigate school and the 
changing world around them� Instruction, 
interventions, and supports with a 
foundation in SEL development create 
a common language and understanding 
among the school community� Whether 
the student is unaware of the impact of 
their behavior, has experienced trauma 

“When everyone in the school focuses on developing 
social emotional skills, the school climate becomes 

optimal for learning and working conditions.”
—National Center on Safe, Supportive Learning Environments.
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that triggers behaviors, lacks the social 
acuity to navigate certain situations, or 
has not developed effective decision-
making skills, the school staff is able 
to respond to problem behaviors with 
consistent supports to teach rather 
than punish� Providing students with 
multiple opportunities to develop social 
emotional skills is a powerful influence 
for wiring neural pathways necessary to 
build and sustain healthy development� 
SEL provides the common framework 
needed to ensure healthy development 
of the whole child in a safe school� 

Social emotional learning is not an 
easy fix for the challenges our schools 
face to provide all students with a safe, 
supportive environment, but when 
implemented with intention and fidelity, 
SEL can help to positively transform the 
way we reach and teach the whole child�

WANT TO  
LEARN MORE?

RESOURCES

Model Guidance for Positive and 
Preventative Code of Student Conduct 
and Alternatives to Suspension

National Center on Safe Supportive 
Learning Environments

National School Climate Center

Restorative Practices and SEL Alignment

Reflecting on School Discipline and 
SEL Alignment

Developing School-wide Norms

Planning Procedures for 
Supportive Environments

VIDEO

A Discussion on SEL’s Impact on School 
Safety and Climate
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https://www.doe.virginia.gov/support/student_conduct/index.shtml
https://www.doe.virginia.gov/support/student_conduct/index.shtml
https://www.doe.virginia.gov/support/student_conduct/index.shtml
https://safesupportivelearning.ed.gov/school-climate-improvement
https://safesupportivelearning.ed.gov/school-climate-improvement
https://www.schoolclimate.org/
https://schoolguide.casel.org/resources/restorative-practices-and-sel-alignment
https://schoolguide.casel.org/resources/reflecting-on-school-discipline-and-sel-alignment
https://schoolguide.casel.org/resources/reflecting-on-school-discipline-and-sel-alignment
https://schoolguide.casel.org/resources/developing-schoolwide-norms
https://schoolguide.casel.org/resources/planning-procedures-for-supportive-environments-ost
https://schoolguide.casel.org/resources/planning-procedures-for-supportive-environments-ost
https://youtu.be/e4_sWTwqjqw
https://youtu.be/e4_sWTwqjqw


THE ROLE OF FAMILIES IN SEL AND THE IMPORTANCE  
OF FAMILY ENGAGEMENT
Ensuring that families are involved in 
Social Emotional Learning (SEL) is vital 
to achieving positive student outcomes� 
Children spend approximately five times 
as many of their waking hours at home 
each year than they do at school (Caspe, 
Lopez, and Weiss, 2018, p�1)� As the vast 
majority of children’s waking hours are 
spent outside of school, family modeling 
and teaching of appropriate social 
emotional skills will considerably bolster 
the efforts of schools in teaching SEL�

In order for families to fully partner with 
schools in this work, schools need to do 
two important things:

1� Schools need to establish and 
maintain authentic relationships with 
every family of every student� If we 
want families to work with us in a truly 
collaborative way, we must do the 
work that is necessary to engage them� 
It is our responsibility as educators 
to build capacity with families and to 
help them to feel connected to us�

2� Provide families with information 
(and appropriate instruction, when 
necessary) on the Virginia SEL 
Guidance Standards, so that they can 
effectively model and coach their 
children at home and in various other 
settings� Familiarity with the SEL 
Guidance Standards will allow families 
to collaborate with schools in this 
important work�
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CASEL suggests the following ways  
to include families in the school’s  
SEL efforts. 

• Inviting families to contribute to SEL 
goals and shared agreements.

• Inviting families to participate in the 
planning, selection, implementation, 
and evaluation of SEL programming.

• Sending positive notes home to 
families about their student’s 
academic or SEL growth.

• Asking families to share information 
about their child (e.g., how they 
learn best, what kinds of supports 
and approaches have been most 
helpful in the past).

• Inviting families to participate in 
SEL learning opportunities, family 
events, back-to-school night, etc.

• Including information in family 
newsletters about ways to practice 
SEL skills at home.

• Asking families about the best ways 
to communicate with them.

• Providing materials and experiences 
in multiple languages.

• Inviting family members to visit  
or volunteer in the classroom, 
observe SEL, and participate  
in a lesson or activity.

We know that children need strong social 
emotional skills at school, in the home, 
and in every setting in which they find 
themselves� Having families partner 
with schools through the instruction of 
SEL Guidance Standards simply makes 
sense� When families and schools partner 
together, students thrive� This is especially 
true when it comes to SEL instruction�

WANT TO  
LEARN MORE?

RESOURCES

VDOE Quick Guide

Common Reactions and How  
to Respond (PDF)

Children Coping Resources

Joining Together to Create a Bold Vision 
for Next-Generation Family Engagement: 
Engaging Families to Transform Education

Family Engagement in SEL

CASEL: Family Partnerships

Strategies for Establishing School-
Family Partnerships in support of SEL

SEL Discussion Series for Parents  
and Caregivers (English)

SEL Discussion Series for Parents  
and Caregivers (Spanish)

VIDEO

A Discussion on the Role of Families  
in SEL Implementation
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https://www.doe.virginia.gov/support/prevention/quick-guide-se-wellness-parents.pdf
https://www.doe.virginia.gov/support/prevention/commonreactions-how-to-respond.pdf
https://www.doe.virginia.gov/support/prevention/commonreactions-how-to-respond.pdf
https://www.doe.virginia.gov/support/prevention/children-coping-resources.pdf
https://globalfrp.org/content/download/419/3823/file/GFRP_Family Engagement Carnegie Report.pdf
https://globalfrp.org/content/download/419/3823/file/GFRP_Family Engagement Carnegie Report.pdf
https://globalfrp.org/content/download/419/3823/file/GFRP_Family Engagement Carnegie Report.pdf
https://www.gse.harvard.edu/news/uk/18/07/family-engagement-and-sel
https://schoolguide.casel.org/focus-area-3/family-partnerships/
https://schoolguide.casel.org/uploads/sites/2/2020/09/tool-strategies-for-establishing-school-family-partneships_R3_Revised_ga-updated-9.3.20-1.docx
https://schoolguide.casel.org/uploads/sites/2/2020/09/tool-strategies-for-establishing-school-family-partneships_R3_Revised_ga-updated-9.3.20-1.docx
https://schoolguide.casel.org/uploads/sites/2/2019/05/2020.10.21_SEL-Discussion-Series-for-Parents-and-Caregivers-English.pdf
https://schoolguide.casel.org/uploads/sites/2/2019/05/2020.10.21_SEL-Discussion-Series-for-Parents-and-Caregivers-English.pdf
https://schoolguide.casel.org/uploads/sites/2/2019/01/CASELdiscussion_series_Spanish-2018.pdf
https://schoolguide.casel.org/uploads/sites/2/2019/01/CASELdiscussion_series_Spanish-2018.pdf
https://youtu.be/CJHQ2BzlvKs
https://youtu.be/CJHQ2BzlvKs


THE ROLE OF TEACHERS IN SCHOOL-WIDE SEL
Teachers play an important role in the 
successful implementation of SEL for 
students� Teachers can promote SEL for 
students in three broad areas:

• Fostering Positive Teacher-Student 
Relationships;

• Establishing a Positive Classroom 
Environment; and

• Implementing SEL Instructional 
Practices.

First, let’s examine why the teacher-
student relationship is essential in SEL 
implementation� Effective educators 
are those that intentionally study and 
learn about their students and school 
community; just as students are called 
on to learn content� We know that 
students enter school with a range 
of competencies, and how teachers 
nurture these relationships has important 
implications� Research has shown that 
students who learn from caring and 
responsive teachers were found to have a 
stronger work ethic and report a greater 
enjoyment of learning (Rimm-Kaufman, 
Baroody, Larsen, Curby, & Abry, 2015)� 
Students are more likely to engage 
in challenging academic and social 
emotional learning concepts when they 

have a strong and supportive relationship 
with their teacher� Students are less 
likely to open up about personal matters 
such as friendships, stress levels, or goals 
if they don’t have a well-established 
connection with their teacher�

While a strong teacher-student 
relationship positively affects the 
classroom environment, it can’t end 
there� Teachers should establish 
classroom norms and routines that 
promote respectful relationships 
between students� Allowing students 
to collaborate, discuss, and receive 
peer feedback is only successful when 
the classroom environment is safe, 
welcoming, and inclusive� This can be 

accomplished through routines and 
regular opportunities for interactions that 
are taught and consistently used�

Finally, the most effective lessons 
provide explicit instruction as well as 
opportunities for practicing skills beyond 
the lesson and throughout the day, or 
through connections during academic 
lessons (Dusenbery et al, 2015)� By 
weaving SEL instruction throughout 
academic instructional time, teachers can 
support and deepen learning�

“Fundamentally as every teacher knows, this job  
of education is a human one. It is about relationships...
When teachers are able to prioritize relationships and 

focus on the quality of their connections with kids, 
we see over and over again the teachers feeling more 
effective and the kids being more engaged, learning 

more and feeling more effective.”
—Robert Pianta in Creating Opportunities through Relationships (COR).
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Effective SEL instruction has four elements represented 
by the acronym SAFE:

• SEQUENCED—connected and coordinated activities 
to foster skills development;

• ACTIVE—active forms of learning to help students 
master new skills;

• FOCUSED—containing activities that clearly empha-
size developing personal and social skills; and

• EXPLICIT—targeting specific social and emotional 
skills (Durlak et al�, 2010, 2011)�

WANT TO  
LEARN MORE?

RESOURCES

CASEL Guide for the Classroom

Planning Procedures for Supportive 
Classroom Environments

Teaching Tolerance Questions 
for Reflective Practice

Student Voices – Their Perspectives  
on How Schools Are and Should Be

VIDEOS

Classroom Examples of Social  
and Emotional Learning

5 Keys to Social and Emotional 
Learning Success

VDOE Webinars: Social Emotional 
Learning in Literacy:

Elementary Webinar
• Elementary, presentation slides

Secondary Webinar
• Secondary, presentation slides
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https://schoolguide.casel.org/focus-area-3/classroom/a-supportive-classroom-environment/
https://schoolguide.casel.org/uploads/sites/2/2020/06/Planning-Procedures-for-Supportive-Classroom-Environments-6.11.20.docx
https://schoolguide.casel.org/uploads/sites/2/2020/06/Planning-Procedures-for-Supportive-Classroom-Environments-6.11.20.docx
https://www.learningforjustice.org/sites/default/files/documents/tt_questions-3.pdf
https://www.learningforjustice.org/sites/default/files/documents/tt_questions-3.pdf
https://traumasensitiveschools.org/student-voices/
https://traumasensitiveschools.org/student-voices/
https://www.youtube.com/watch?v=DaCVfeWKTp0
https://www.youtube.com/watch?v=DaCVfeWKTp0
https://www.youtube.com/watch?v=DqNn9qWoO1M
https://www.youtube.com/watch?v=DqNn9qWoO1M
https://www.youtube.com/watch?v=b0hbELIHkUs&list=PLRTyI0-OTuVMIb8D6674PK08N8fA_tyov&index=3
https://www.doe.virginia.gov/instruction/english/literacy-webinars/2020-2021/elementary-social-emotional-learning-in-reading.pptx
https://www.youtube.com/watch?v=pZfltS8hJB8&list=PLRTyI0-OTuVMIb8D6674PK08N8fA_tyov&index=4
https://www.doe.virginia.gov/instruction/english/literacy-webinars/2020-2021/secondary-social-emotional-learning-in-reading.pptx


Virginia 
Overarching 
Concepts

The Virginia SEL Guidance Standards 
are aligned with CASEL’s five SEL 
competencies: Social Awareness, 
Self-Management, Social Awareness, 
Relationship Skills, and Decision Making�  
Each competency consists of two 
overarching concepts that provide clarity 
on the development of specific skills� They 
are listed below with the Virginia Profile 
of Virginia Graduate skill or “C” that the 
concept aligns with in parenthesis�

The overarching concepts for the 
Virginia Social Emotional Learning 
Guidance Standards are directly 
aligned with CASEL’s competencies� 
Each overarching concept addresses 
self-awareness, self-management, 
social awareness, relationship skills, 
or decision-making� The grade-level 
standards are organized under each of 
these overarching concepts and allow 
for sequential growth, understanding, 
and application of skills across grade 
levels� These overarching concepts 
can be taught and applied at various 
developmental stages to maximize the 
potential of all Virginia students�

GRADE BANDS

The Virginia SEL Guidance Standards 
are provided for Kindergarten and 
across two-year grade bands for grades 
one through twelve (e�g� K, 1-2, 3-4, 
5-6, 7-8, 9-10, and 11-12)� This allows for 
developmental differences in children 
and for repeated instruction across 
two grade levels� Careful consideration 
was given to vertical alignment, so that 
standards build upon the skills learned 
in previous grade bands�
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SELF-AWARENESS
SeA1: Recognize and understand the 
interaction between one’s own thoughts 
and emotions� (Critical Thinking)

SeA2: Develop a positive identity and 
recognize personal strengths, interests, 
values, and challenges�  
(Creative Thinking)

SELF-MANAGEMENT
SeM1: Develop and demonstrate 
strategies for managing and expressing 
one’s own emotions to persevere in 
challenging situations� (Communication)

SeM2: Demonstrate the skills related to 
achieving personal and academic goals� 
(Creative Thinking)

SOCIAL AWARENESS
SoA1: Demonstrate the ability to 
empathize with and show gratitude 
for others, including those with 
different and diverse perspectives, 
abilities, backgrounds, and cultures� 
(Collaboration)

SoA2: Demonstrate the ability to 
understand broader historical and 
social contexts’ impact on humanity� 
(Citizenship)

RELATIONSHIP SKILLS
ReS1:  Apply verbal and non-verbal 
communication and listening skills to 
interact with others, form and maintain 
positive relationships, and resolve 
conflict constructively� (Communication)

ReS2: Demonstrate the ability 
to effectively collaborate and 
navigate relationships while valuing 
different and diverse perspectives, 
abilities, backgrounds, and cultures� 
(Collaboration)

DECISION-MAKING
DeM1: Demonstrate the ability to 
evaluate, through reflection, the benefits 
and consequences of various actions 
within the decision-making process� 
(Critical Thinking)

DeM2: Demonstrate the ability to make 
ethical decisions as a global citizen and 
evaluate outcomes based on one’s own 
identity and the impact on humanity� 
(Citizenship)
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Overview  
of Standards 
and 
Educator’s 
Notes

The Overview of the Standards and 
Educator’s Notes sections includes 
information for teachers around child 
development and other essential 
considerations� The background 
knowledge and self-reflection questions 
incorporate essential considerations that 
embed culturally responsive instructional 
practices, trauma-sensitive approaches, 
and opportunities for adult SEL� 
Finally, to assist with vertical alignment, 
educators can view the standards for 
the surrounding grade bands� Educator 
Notes are located at the beginning of 
each of the five competencies (Self-
Awareness, Self-Management, Social 
Awareness, Relationship Skills, and 
Decision Making)�

ESSENTIAL KNOWLEDGE, SKILLS, 
AND PROCESS (EKSP)
This section delineates the key concepts 
and ideas that all students should grasp 
to demonstrate an understanding of 
the SEL Guidance Standards� These 
essential understandings are presented 
to facilitate teacher planning� Standards 
are expanded in the EKSP column by 
outlining what students should know and 
be able to do to master each standard� 
This is not meant to be an exhaustive list, 
nor one that limits what is taught in the 

classroom� Instead, the intention is to 
identify the key knowledge, skills, and 
processes that define the standard� The 
EKSP is not always a one-to-one match 
of the standards� If the standard is self-
explanatory, there may be no additional 
explanation in this column� 

STRATEGIES
Within this section, you will find 
suggested strategies for teaching 
and reinforcing the standards in the 
classroom� The strategies found here 
do not represent an all-inclusive list; 
therefore, classroom teachers have the 
flexibility to select from these strategies, 
as well as those outside this framework, 
based on the needs of their students and 
classroom structure�

“When teachers take an equity 
approach, situating their instruction 
within a context of strong relationships 
and cultural knowledge consistently 
promoting marginalized voices and 
bringing elements of student choice into 
the lesson design they are practicing and 
modeling SEL. Teachers also engage in 
their own social and emotional learning 
while developing their own social-
emotional and cultural competence.” 
(CASEL, SEL 101)
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There are four essential areas of implementation for 
establishing strong social-emotional and academic classrooms:

• Supportive  climate and culture

• Explicit SEL instruction

• Integration and infusion of SEL practices  
into daily instruction

• Family engagement

Successful SEL implementation occurs when a teacher 
consistently and intentionally establishes all four of these areas�

Integration and Infusion

Fam
ily Engagem

ent

Explicit Instruction

C
lim

ate and C
ulture

SEL In the 
Classroom

SEL IN THE CLASSROOM DIAGRAM GUIDING QUESTION

1. How can I intentionally teach the knowledge and skills 
for each SEL standard?

2. How can I intentionally develop a positive culture and 
climate in my classroom for all members of the learning 
community?

3. How can I intentionally integrate and infuse SEL into 
my academic content?

4. How can I intentionally create opportunities for fami-
lies to engage in their student’s SEL development?
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SEL 
Competencies

“The CASEL Five addresses five 
broad and interrelated areas of 
competence and highlights ex-
amples for each: self-awareness, 
self-management, social aware-
ness, relationship skills, and 
responsible decision-making. 
The CASEL Five can be taught 
and applied at various develop-
mental stages from childhood to 
adulthood and across diverse cul-
tural contexts to articulate what 
students should know and be 
able to do for academic success, 
school and civic engagement, 
health and wellness, and fulfilling 
careers.”

—CASEL, 2020

The Virginia SEL Guidance Standards are aligned with CASEL’s five SEL competencies: 
Social Awareness, Self-Management, Social Awareness, Relationship Skills, and 
Decision Making� The five SEL competencies, also known as the CASEL Five, 
represent categories for organizing intrapersonal and interpersonal knowledge, 
skills, and abilities� These competencies as interrelated and integral to the growth 
and development of students� The definition of each competency explicitly 
addresses SEL as a lever for creating equitable learning environments and fostering 
healthy development for all children, adolescents, and adults� As such, they reflect 
intrapersonal, interpersonal, and institutional knowledge, attitudes, and skills�
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Self-Awareness 

The abilities to understand one’s own emotions, 
thoughts, and values and how they influence behavior 
across contexts� This includes capacities to recognize 
one’s strengths and limitations with a well-grounded 
sense of confidence and purpose� Such as: 

• Integrating personal and social identities 
• Identifying personal, cultural, and linguistic assets 
• Identifying one’s emotions 
• Demonstrating honesty and integrity 
• Linking feelings, values, and thoughts 
• Examining prejudices and biases 
• Experiencing self-efficacy 
• Having a growth mindset 
• Developing interests and a sense of purpose

Self-Management 

The abilities to manage one’s emotions, thoughts, 
and behaviors effectively in different situations and 
to achieve goals and aspirations� This includes the 
capacities to delay gratification, manage stress, and 
feel motivation and agency to accomplish personal/
collective goals� Such as: 

• Managing one’s emotions 
• Identifying and using stress-management strategies 
• Exhibiting self-discipline and self-motivation 
• Setting personal and collective goals 
• Using planning and organizational skills 
• Showing the courage to take initiative 
• Demonstrating personal and collective agency
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Social Awareness

The abilities to understand the perspectives of and 
empathize with others, including those from diverse 
backgrounds, cultures, and contexts� This includes the 
capacities to feel compassion for others, understand 
broader historical and social norms for behavior in 
different settings, and recognize family, school, and 
community resources and supports� Such as: 

• Taking others’ perspectives 
• Recognizing strengths in others 
• Demonstrating empathy and compassion 
• Showing concern for the feelings of others 
• Understanding and expressing gratitude 
• Identifying diverse social norms, including unjust ones 
• Recognizing situational demands and opportunities 
• Understanding the influences of organizations/

systems on behavior

Relationship Skills

The abilities to establish and maintain healthy and 
supportive relationships and to effectively navigate 
settings with diverse individuals and groups� This 
includes the capacities to communicate clearly, listen 
actively, cooperate, work collaboratively to problem 
solve and negotiate conflict constructively, navigate 
settings with differing social and cultural demands and 
opportunities, provide leadership, and seek or offer 
help when needed� Such as: 

• Communicating effectively 
• Developing positive relationships 
• Demonstrating cultural competency 
• Practicing teamwork and collaborative problem-solving 
• Resolving conflicts constructively 
• Resisting negative social pressure 
• Showing leadership in groups 
• Seeking or offering support and help
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Decision-Making

The abilities to make caring and constructive choices 
about personal behavior and social interactions across 
diverse situations� This includes the capacities to 
consider ethical standards and safety concerns, and 
to evaluate the benefits and consequences of various 
actions for personal, social, and collective well-being� 
Such as: 

• Demonstrating curiosity and open-mindedness 
• Identifying solutions for personal and social problems 
• Learning to make a reasoned judgment after 

analyzing information, data, facts 
• Anticipating and evaluating the consequences  

of one’s actions 
• Recognizing how critical thinking skills are useful 

both inside and outside of school 
• Reflecting on one’s role to promote personal, family, 

and community well-being 
• Evaluating personal, interpersonal, community, and 

institutional impacts
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ADDITIONAL RESOURCES FOR SEL IMPLEMENTATION

SEL Resource Library in GoOpenVA: 
A growing library of resources organized by 
grade bands and SEL Guidance Standards for 
implementation� 

VDOE SEL Webpage: 
This webpage includes additional 
resources, professional development 
opportunities and planning guides to 
advance SEL implementation at the 
classroom, school and division level�
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SECTION 1: 
SELF 
AWARENESS



OVERVIEW AND EDUCATOR’S NOTES: SELF-AWARENESS

DEVELOPMENTAL AND CULTURAL CONSIDERATIONS:
• Students are continuing to develop core values and a worldview.
• Students are progressing in their understanding of the continuum of simple to complex emotions.
• Students have varying degrees of experience with complex emotions, which can impact their ability to name and express them.
• Students may not be aware of how their emotions impact their behavior.
• Students have varying degrees of experience with complex emotions, which can impact their ability to name and express them 

(refer to key terms).
• At this age, students are just starting to develop the ability to be aware of their own thoughts and emotions and how they 

impact their behavior.
• During these years, there is a shift away from a literal and self-absorbed perspective; however, some students may need 

assistance with understanding someone else’s perspective.
• It is important that students understand that they can have more than one emotion at the same time. These emotions can also 

be conflicting.
• Note that beliefs about emotions can vary by culture (Emotions and Culture, Greater Good in Education).

EDUCATOR BACKGROUND KNOWLEDGE
According to Greater Good in Education, “Self-Awareness is simply the ability to be aware of one’s inner life—one’s emotions, 
thoughts, behaviors, values, preferences, goals, strengths, challenges, attitudes, mindsets, and so forth—and how these elements 
impact behavior and choices.” Additionally, 

• Researchers have identified at least six universal emotions: happiness, sadness, anger, surprise, fear, and disgust, with many 
variations of each; however, recent research suggests that there are at least 27 distinct emotions that are intimately connected 
with each other.

• Emotions are a response to an event, either internal (a memory or thought) or external (a conversation, a conflict with another 
person, or an upcoming task), that integrates physiological, cognitive, behavioral, and expressive processes and that may shape 
our reaction to that event.

• We express our emotions through our facial expressions, voice, and touch.
• Emotions last from several seconds to several hours, or longer, depending on things such as the importance of the event or how 

long someone thinks about an event.
• Emotions provide information about ourselves and they shape our relationships with others, in groups, and in society, and can 

be determined by cultural beliefs and norms.
• It is important to note that middle school students need assistance with navigating puberty’s impact on their social emotional 

development and physical growth. At this age, students’ physical maturity may not necessarily match their social emotional 
maturity. They are still trying to figure out who they are and what they stand for, which can sometimes result in turbulent 
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emotions. Students are beginning to make a shift from their families being their primary influence to their peers taking on 
that role, and they may be less willing to accept things at face value. Empathy continues to develop and may support efforts 
in not only identity development but also support for peers on a similar path. Students at this developmental stage are also 
beginning to develop basic values and beginning to form their worldview. 

SELF-REFLECTION
• In what ways have my experience, culture, and worldview shaped how I respond to my emotions and the emotions of others?
• What kinds of information, skills, and resources do I need to acquire to effectively teach from a culturally responsive perspective?
• How can I model techniques to shift my thinking about a situation with my students?
• Is there a way I can integrate self-reflection techniques into classroom routines? 
• How will I encourage my students to be receptive to their classmates’ personal and cultural perspectives?
• What values do I want to encourage in my students?
• To what extent do I work to create lessons and use materials that reflect diverse voices and backgrounds?
• To what extent do I help students consider their dreams and visions for their futures in a judgement free way?

VERTICAL ALIGNMENT
GRADES 5-6 

• SeA1:5-6a, I can differentiate among a variety of complex emotions.
• SeA1:5-6b, I can identify examples of how my positive and negative self-talk can impact my emotions.
• SeA1:5-6c, I can anticipate my emotions based on my body signals, events, and situations.

• SeA2:5-6a, I can analyze how my personal strengths give me confidence in multiple settings. 
• SeA2:5-6b, I can identify actions I can take to overcome personal challenges.
• SeA2:5-6c, I can understand the relationship between my values and interests.
• SeA2:5-6d, I can develop an awareness of and comfort with my membership in multiple groups in society.

GRADES 9-10
• SeA1:9-10a, I can analyze current and past emotions by considering what caused them, how long they lasted (duration), and their intensity (strength).
• SeA1:9-10b, I can interpret past events and situations to explore the connection between complex emotions, body signals and  thought patterns.
• SeA1:9-10c, I can anticipate my emotions based on my body signals, events, and situations and identify ways to cope.

• SeA2:9-10a, I can plan my post-secondary goals based on my strengths, challenges, interests and values.
• SeA2:9-10b, I can demonstrate self-efficacy when facing a challenging situation.
• SeA2:9-10c, I can express pride and confidence in my personal and social identities without causing harm to others.

“Self-awareness gives you the capacity to learn from your mistakes 
as well as your successes. It enables you to keep growing.”

-Lawrence Bossidy
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SELF-AWARENESS (SeA1)

SeA1: Recognize and understand the interaction between one’s own thoughts and emotions� (Critical Thinking)

a) I can analyze current or past emotions by considering what caused them as well as how long they lasted (duration)�

b) I can recognize the relationship between my self-talk and emotions�

c) I can analyze my emotions based on my body signals, events, and situations�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Identify SIMPLE and complex emotions 
from the list below.

EMOTION VOCABULARY LIST:

HAPPY: energetic, creative, amused, delighted, 
motivated

POWERFUL: respected, confident, optimistic, 
successful, valued

PEACEFUL: mindful, generous, trusting, 
empathetic, appreciative

SCARED: overwhelmed, insignificant, vulnerable, 
inferior, terrified

ANGRY: jealous, furious, irritated, hostile, 
skeptical

SAD: apathetic, isolated, judged, ashamed, 
inferior

• Learning to use Complex Emotions: Have students list 
mad, sad, and glad and then replace those words with more 
complex words that further explain those feelings. Compare 
words as a group. 

o Ask students to think of an emotion they may have felt 
at one time (recall an experience) that they no longer 
feel. Add an emotion they expect to feel some day in the 
future but maybe don’t feel on this day.

• Duration of Emotions: Talk as a group about what kinds of 
feelings may be the kinds that linger (e.g., grief, jealousy) 
and what kinds might come and go more quickly (e.g., 
nervousness, excitement).

• Identifying Intensity: Consider using a continuum or number 
line to create scaling or ranking opportunities. Students can 
think of a time when they felt an emotion and rank its intensity 
based on the scale. Discuss how experiencing an emotion’s 
duration impacts its intensity.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Classify emotions based on severity (e.g., 
on a scale of 1-10, how sad do you feel? OR 
What would a 10 on the anger scale look/
sound/feel like? What about a 5?). (a)

• Define: Beliefs, Thoughts, and Emotions 
and recognize how they interact and 
impact our emotions. (b)

• Analyze the difference between positive 
versus negative self-talk and how each 
impacts emotions. (b)

• Recognize how the body feels while 
experiencing these emotions. (c)

• Identify various types of body signals 
(e.g., heaviness in your chest, increased 
heart rate, sweaty palms, increases in body 
temperature, “butterflies” in stomach). (c)

• Recognizing Self-Talk: Have students list negative self-talk 
statements they hear in their heads (e.g., “I’m not smart, 
Everyone is looking at me, I’m not pretty enough, I’m not good 
enough, I can’t do this, I’m going to let everyone down, They 
are better than I am”). Have students write or draw about 
how self-talk statements may influence their beliefs, actions, 
and emotions. Have them change their negative self-talk to 
positive or constructive statements, for example, “I’m going to 
let everyone down.” could change to, “If I try my hardest I will 
be proud of myself.”

• Thoughts, Feelings, Actions Circle:

Help students understand the Thoughts, Feelings, and Actions 
Cycle. For example: The thought (“I’m going to fail”) led to a 
feeling (worry), which led to an action (not studying). Thoughts 
are the words that run through your mind; the things you tell 
yourself about what’s going on around you. There are many 
different thoughts you could have about a single situation.

• Emotion and the Body Response: Have students draw a 
diagram of their body and label where they feel different 
emotions, for example, tight shoulders may mean stress or 
anxiety, or a tight chest may indicate fear, anger.

ACTIONS

TH
O

UGH
TS FEELIN

GS
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SELF-AWARENESS (SEA2)
SeA2: Develop a positive identity and recognize personal strengths, interests, values, and challenges� (Creative Thinking)

a) I can analyze how my personal strengths, interests, challenges, and values influence my ability to plan for the future�

b) I can identify and communicate what motivates me when taking on challenges�

c) I can identify how my values and experiences influence my own learning�

d) I can comfortably talk about myself and positively describe my various group identities�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Describe personal traits or characteristics 
and the connection to future planning. (a)

• Analyze ways to increase positive factors 
and decrease the effects of negative factors 
while pursuing an interest or goal. (a)

• Examine the difference between internal 
and external challenges to growth or 
success. (a)

• Define intrinsic and extrinsic motivation 
and identify examples that may help meet 
goals. (b)

• Recognize examples of lessons learned 
from prior experiences (e.g. strategies that 
helped them overcome an obstacle). (c)

• Consider how personal traits can impact 
learning opportunities. (a)

• Self-Reflection: Provide students with a list of both positive and 
negative traits (reliable, funny, forgetful, athletic, kind, careless, 
competitive, impulsive). Have students draw three columns on 
their paper and label one Helpful Traits I Have, Unhelpful Traits I 
Have, Traits I Wish to Develop. Helpful traits are those that align 
with the person they want to be. Students who list more negative 
(unhelpful traits) than positive ones (helpful traits) may benefit 
from positive affirmations from you throughout the school year; 
additionally, you may want to follow-up with the family or school 
counselor if their responses seem overly critical.

• “Coat of Arms” Activity: Have students draw a coat of arms 
(or provide worksheets already drawn) and divide into four 
sections labeled: talents, interests, goals, family and friends. 
Have students fill in this sheet. Use this activity to highlight 
students’ values and support systems.  

• Timeline Activity: Have students fill out important dates and 
make plans for the future (graduating, college, job, family, 
house, car purchase). Show that students have more choices 
as their timeline progresses and remind students that goals 
can be adjusted as needed and that everyone’s timeline looks 
different. Discuss how their actions and choices right now can 
impact their future timelines.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

●	 Describe personal values and group 
identities and how they are reflected in 
behavior. (d)

• Discussion Starters or Writing Prompts: Use discussion 
starters to have students think about future goals:

o I found $50 in the parking lot. I can’t wait to….

o I would work harder to earn higher grades if someone 
would promise me a (fill in word)

o When I accomplish something meaningful, I like the 
feeling of (fill in word) that I get.

o Your future self is the person you see yourself becoming 
as you grow. What does that version of you need and 
want?

• Lessons Learned: Share lessons learned “the hard way.” Show 
a video and discuss the character featured as a class (YouTube 
videos are full of these examples, and are often hilarious). 
Then, have students write or share personal examples of 
a lesson they learned the hard way. How did they make a 
change to prevent that experience from happening again?

• Letter to Self: Ask students to consider all they have learned 
over their elementary and middle school years, beyond the 
academic lessons. What life lessons have they discovered 
about friendship, goal setting, responsibility, making mistakes, 
etc.? Have them write a letter to their kindergarten self about 
what they have learned and what they hope for the future.

33



SECTION 2: 
SELF 
MANAGEMENT
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OVERVIEW AND EDUCATOR’S NOTES: SELF-MANAGEMENT

DEVELOPMENTAL AND CULTURAL CONSIDERATIONS:
• Students need support to transition from immediate gratification and instant feedback to focusing on the future and 

creating a long-term vision. Guidance is needed to assist students with nurturing their dreams while also embracing 
alternate options and possibilities.

• Students will have varying degrees of understanding and managing stress.
• Students may show physiological signs of their stress (e.g., leg shaking, behavioral outbursts, etc.).
• Students may have emotional responses that do not match the size or severity of the problem.
• Students from different cultures show stress in ways that may be difficult to interpret for those from other cultures.
• The process of goal setting (short or long term) can be difficult for middle school students due to its abstract nature and lack of 

tangible results.

EDUCATOR BACKGROUND KNOWLEDGE
Greater Good in Education explains, “Self-management is the ability to navigate and shift one’s thoughts, emotions, and behaviors 
in a healthy way in order to make decisions and reach goals that benefit oneself and others. Ultimately, self-awareness and self-
management are closely linked. For example, being able to stop and calm down when one is upset (self-management), requires 
skills like recognizing and labeling the emotions that one is feeling and considering how they might be affecting one’s behavior 
choices (self-awareness).” Additionally,

• According to emotion researcher James Gross, when we regulate our emotions, we are using processes that impact “which 
emotions we have, when we have them, and how we experience and express them.” These processes are used with both 
pleasant and unpleasant emotions, and can be done either consciously (i.e., biting one’s nails when nervous) or unconsciously 
(i.e., expressing happiness when receiving a so-so gift).

• Stress can take both healthy and unhealthy forms. 
 ◦ Healthy stress is primal - it allows our bodies to sense impending danger and make decisions to get out of a dangerous 

situation (e.g., seeing a bear while we are walking in the woods). Healthy stress can also be motivating - it helps us 
accomplish tasks and meet deadlines. 

 ◦ Unhealthy stress usually manifests in ways that have students feeling overwhelmed and burdened. Unhealthy stress can 
also have negative health impacts (e.g., rises in blood pressure, stomach ailments, etc.). It can also cause students to 
miss school and not participate in class.

• Teachers play a significant role in creating a classroom environment that encourages students to learn and use strategies related 
to self-management. Self-management competencies help students move their self-awareness into action in healthy ways.  

• A growth mindset is the belief that intelligence improves through study and practice. Students with a growth mindset tend to 
see challenges as opportunities to grow because they understand that they can increase their successes by pushing themselves. 
If something is hard, they accept that they can do hard things and understand it will push them to grow and improve.
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SELF-REFLECTION
• Which time management strategies do I utilize in my personal and professional worlds to help me achieve my goals?
• How do I, as a teacher, model good organization of time, resources, and materials?

 ◦ Does my classroom environment represent a model of good organization of time, resources and materials?
• How do I encourage my students to utilize time management strategies daily?
• To what extent do I create opportunities for students to practice goal setting and planning in the classroom?
• Do I know and use healthy ways to address my stress?
• Can I recognize situations that cause stress in myself and others?
• What are some goals I have set for myself (personally and/or professionally)? What steps have I put in place to achieve these goals?
• What emotional regulation strategies do I model for my students?
• In what ways have I created space in my classroom where students are able to practice or apply self-regulation strategies?

VERTICAL ALIGNMENT
GRADES 5-6

• SeM1:5-6a, I can identify the difference between healthy and unhealthy stress levels.
• SeM1:5-6b, I can proactively plan and apply coping skills for handling a stressful situation that typically causes me to experience uncomfortable emotions.
• SeM1:5-6c, I can identify and utilize strategies for persevering through challenges and setbacks.

• SeM2:5-6a, I can identify the importance of setting personal and academic goals.
• SeM2:5-6b, I can plan, implement, and monitor progress towards reaching my goals.
• SeM2:5-6c, I can manage my time to help me achieve my goals.

GRADES 9-10
• SeM1:9-10a, I can discuss situations when I experience healthy and unhealthy stress levels.
• SeM1:9-10b, I can critically examine available support systems and coping skills to identify those that most benefit regulation of my emotions and stress.
• SeM1:9-10c, I can demonstrate the ability to persevere and maintain confidence through challenges.

• SeM2:9-10a, I can anticipate barriers that may impact my progress towards a goal.
• SeM2:9-10b, I can demonstrate an understanding that goal-setting supports long-term success.
• SeM2:9-10c, I can apply goal-setting skills to both short and long term goals.

“One can choose to go back toward safety or forward toward growth. Growth 
must be chosen again and again; fear must be overcome again and again.”

-Abraham Maslow
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SELF-MANAGEMENT (SeM1)

SeM1: Develop and demonstrate strategies for managing and expressing one’s own emotions to persevere in challenging 
situations� (Communication)

a) I can identify the difference between healthy and unhealthy stress levels� 

b) I can apply coping skills to process thoughts, express my emotions and manage stressful situations�

c) I can reframe a challenging situation into a positive or learning opportunity for growth�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Identify examples of ways that stress can 
be helpful and harmful. (a)

• Analyze factors that create distress and 
eustress (i.e. beneficial stress). (a)

• Explore a variety of coping skills. (b)

• Analyze the conditions for when different 
coping skills are more appropriate than 
others. (b)

• Demonstrate reframing skills to promote 
resilience and optimism. (c)

• Recognize (Identify) previous challenges 
and examples where success was achieved. 
(c)

• Visual Maps: Use visual maps to assist students in comparing 
and contrasting healthy and unhealthy stress. For example, 
consider using a Venn diagram or a T Chart. After completion, 
students can identify coping strategies to support balance.

• Reframing: Assist students in reflecting on possible ways 
to view challenging situations in a new way (reframing) and 
considering possible alternate outcomes. 

• Calming Strategies: Consider teaching students a variety of 
calming strategies that may benefit them in groups or when 
alone. For example:

o 4-8-4 Breathing: Inhale through the nose for a count of 4, 
holding breath for a count of 8 and exhaling through the 
mouth for a count of 4. Repeat this three times. 

o Grounding Exercises: Use grounding exercises in times of 
extreme distress (e.g., pause and take note of five things I 
can hear, see, and feel).

o 20 second mind vacation: (used in connection with deep 
breathing exercise) close your eyes; think of your favorite 
place or a place you would like to go; think of something 
you can hear, see, taste, smell, and touch in that place.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Role Play: Consider creating role play scenarios where 
expressing emotions in a stressful situation can be rehearsed. 

• S.T.A.R. Strategy: The S.T.A.R. Strategy, which stands for 
Stop, Think, Act, and Review, is an approach educators 
can use to help students handle conflicts in the learning 
environment.

This strategy teaches students important social and emotional 
skills, helps to resolve conflicts and holds them accountable for 
their behavior:

o STOP. Calm down, and take time to reflect on your 
feelings.

o THINK. Consider your next step. Think about the ABCs of 
responsible behavior:

• What are my alternatives?

• What behavior will I choose?

• What might be the consequences of the action I am about 
to take?

o ACT. Decide the best option to resolve the conflict, and 
act on it. Remember that you are responsible for your 
actions.

o REVIEW. What are the results of your action? Were you 
able to resolve the conflict, or did it require further action 
or assistance?

38



ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Create a growth mindset chart with students to display in your 
room. This chart can assist students in reframing challenging 
situations as an opportunity for growth. Allow students to add 
to the chart throughout the year. Here are a few suggestions 
to get you started:

 

Instead of ... Think this ...
This is good enough� How can I make this better?

I will never be able to do this� I am still learning and need to 
keep trying�

I do not want to make a 
mistake�

Mistakes are part of growing 
and learning�

This is too challenging� Challenges make my brain 
stronger�

I am not good at this� With more practice, I will 
improve�
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SELF-MANAGEMENT (SeM2)

SeM2: Demonstrate the skills related to achieving personal and academic goals� (Creative Thinking)

a) I can evaluate my goals in relation to my previous accomplishments�

b) I can monitor progress toward a specified goal by developing check-points or adjusting the plan as needed�

c) I can evaluate how my ability to prioritize and manage my time impacts my goal achievement�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Identify the steps that were taken to 
successfully meet a goal in the past. (a)

• Establish a set of goals they want to 
achieve in the future. (b)

• Distinguish between short term and long 
term goals. (b)

• Identify personal priorities to achieve set 
goals. (b)

• Evaluate and revise the plan to meet a goal 
as needed. (c)

• Utilize strategies for time management. (c)

• Make a connection between how time 
management skills have affected meeting 
past goals. (c)

• Past Achievement: Have students think of a past 
achievement; it can be academic or something outside of 
school. Then ask them to write down the steps they took to 
achieve that goal. As a group, discuss what lead to their past 
successes. Generate a list on the board. 

Now ask them to stretch their thinking. How can their past 
achievements and goal setting skills help them reach new 
goals? Can similar methods be applied to non-academic 
goals and academic ones? For example, if a student identified 
practice as a reason for making a soccer team, could the same 
be true for mastering a skill in Algebra?

• Begin with the End in Mind (Long Term Goal Mapping): 
Encourage students to think about a long-term goal that will 
take some time to achieve (e.g., make the basketball team, 
becoming a veterinarian, getting an industry certification, or 
receiving a scholarship). The concept is to begin with the end 
in mind. Help students identify mile markers that need to be 
met working backwards from the goal. For example, what 
needs to have occurred one year before the goal is met, two 
years before, three years before, and eventually ending up 
with what the student can do today to start meeting the goal.

40



ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

o Apply this concept to the Academic and Career Plan 
when investigating career options.

• S.M.A.R.T. Goals: Have students develop a S.M.A.R.T. goal for 
the future (specific, measurable, attainable, realistic/relevant, 
and time).

• Top Ten List: Have students research various strategies for 
time management and generate a class list. Here are some 
examples that students may find helpful:

o Start your day with a clear focus.

o Have a task list that you refer to often.

o Focus on high priority tasks first.

o Minimize interruptions.

o Avoid procrastination.

o Break big tasks into smaller ones.

o Use an agenda, planner, or calendar.

o Limit multi-tasking, work on one thing at a time.

After generating your class list, have students discuss which 
ten they think are the most valuable. Write this “top ten list” 
on a poster or piece of large paper to post in your room.

41



ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Self-Evaluation: Using the top ten list generated in the 
activity above or a pre-created one of time management 
skills, have students do a self-assessment where they evaluate 
themselves on each skill with a numerical number (1=I never 
do this to 5=I always do this). Have students’ select one skill 
from the list they plan to improve on, and encourage them to 
write this in their academic planner or somewhere they will 
see often as a reminder. You may even want to give students 
a sticky note to write their name on and put on the poster 
beside the skill they selected. Check-in with students weekly 
to see how they are progressing with their selected skill.

Keep your top ten list posted in your classroom for future 
reference.

• Time Evaluation: Have students list out all the things they do 
in a typical week. Have them sort each activity on a T-Chart 
of “have to” and “want to.” Talk about the importance of 
balancing our “have to” and “want to” activities. Discuss 
different strategies for doing so. An excellent follow-up 
YouTube video is “Eat that Frog” by Brian Tracy.

• Pie Chart: Have students create a pie chart that represents 
how much time they spend each day doing different activities. 
Compare this with a pie chart that shows how much of a 
person’s life is spent working, going to school, spending time 
with family, sleeping, and having personal time.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Project Management: The next time you assign a big project 
or an exam, have students develop an individual study or work 
plan. Provide them with a calendar and encourage them to 
break up the study guide or project tasks into manageable 
chunks. Have them put other obligations or activities on the 
calendar that may impact their time so they can plan around 
other obligations (examples may include: babysitting, practice, 
plans with friends, mom’s birthday).
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SOCIAL 
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OVERVIEW AND EDUCATOR’S NOTES: SOCIAL AWARENESS

DEVELOPMENTAL AND CULTURAL CONSIDERATIONS:
• At this age, students are becoming more aware of injustice in the world and less willing to accept oversimplified answers from adults. 

Students may feel that others are focusing solely on them and therefore could be reluctant to participate in candid conversations. 
 ◦ Building a genuine rapport, encouraging student interaction, and establishing respectful relationships with learners is a 

great way to foster a safe environment.  
 ◦ Authenticity is important; it encourages students at this age to feel comfortable in taking risks when expressing 

themselves candidly without being preoccupied with how their classmates may perceive their thoughts and opinions, 
or how their teachers may react or punish them. 

• During this new phase, students explore identity and often find comfort in the peers that they feel reflect their personal values 
and sense of self.  

• Most importantly, students begin to develop the ability to listen to others’ perspectives while evaluating their own point of view. 
• Students must cope with complex social dynamics at school concurrent with the physical changes of puberty.
• While friends have always been important to students, they now become vital.
• Students have an increased need to identify with groups that align with their values and interests.
• Students with disabilities may have more difficulty understanding social cues and considering the perspectives of others. They 

may require targeted intervention or skill instruction with these concepts. 
• Students, regardless of their culture of origin, may not understand the cultural practices of another culture.
• Gratitude cannot be imposed from the outside. Suggesting that children “look on the bright side” in the face of personal 

struggle, community suffering, and/or systemic inequities would be very dismissive.

EDUCATOR BACKGROUND KNOWLEDGE
Greater Good in Education explains, “Social awareness involves the ability to understand and empathize with others, particularly with 
people from different backgrounds than one’s own. Helping students navigate their changing awareness of the world around them is 
critical during early adolescence. It is important to help students understand, provide examples of, and demonstrate empathy.” 

• Empathy is the quality of being in tune with the emotions of others. Sometimes the term empathy refers to the ability 
to imagine and understand how other people might be thinking or feeling (what researchers call cognitive empathy or 
perspective-taking); other times it indicates the capacity to sense others’ emotions and experience feelings that mirror theirs 
(referred to as emotional or affective empathy). Empathy is what enables us to extend beyond our own point of view and 
truly care for each other.” 

• Empathy is important for many reasons but here are a few specific ones worth consideration:
 ◦ Empathy is one of the qualities that students value most in their teachers.
 ◦ Empathy can reduce prejudice and racism. By making us feel for and want to help others, including those from 

stigmatized groups, empathy can fight inequality (conversely, increased inequality can reduce empathy).
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 ◦ Across many studies, teacher empathy relates to more positive student outcomes, such as greater participation and 
motivation to learn, increased self-esteem, social connections and skills, and decreased disruptive behavior and 
absences.

 ◦ In personal relationships, empathy can deepen intimacy and boost relationship satisfaction.
• Gratitude has been scientifically shown to improve one’s mental health. Simple, daily practices in gratitude have also been 

shown to improve positive brain functioning, as well. 
 ◦ “When teaching about gratitude in a school setting, it is important to keep in mind that the school community is 

made up of adults and children who differ in terms of culture, race, socioeconomic status and religious background. 
This may mean that they also differ in the way they express and practice gratitude. In some cultures, and contexts, 
verbal expressions of gratitude are common, while in others a gesture, a reciprocal act of kindness or caring, a simple 
or elaborate ritual, or giving a small token or gift may be seen as more appropriate. How gratitude is expressed to 
another might differ depending on how familiar one is with the other person. Gratitude may also be expressed 
differently to a peer, as opposed to someone with a different social status. Welcoming discussion of Nurturing 
Gratitude from the Inside Out, these and other differences in the classroom will deepen students’ understanding of 
gratitude.” (Nurturing Gratitude from the Inside Out: 30 Activities for Grades K-8)

• Modeling is key when it comes to students learning how to express gratitude, seek to learn from others, and stand up for 
things that are unfair or biased. 

• Discussions regarding bias about race, ethnicity, culture, language, ability, and gender identity are topics that can be difficult to 
engage in with students, without self-reflection. Culturally relevant teaching recognizes the importance of including culture in 
all aspects of learning and should not be taught in isolation.

 ◦ Students should be encouraged to openly express their frustrations around events or systems that seem unfair or 
biased. They will need help building their vocabulary around social justice. 

 ◦ Our students need us to be prepared to support them and to step into a school leadership role to foster equity, 
address racism, and advocate for those being left behind.

• Culturally responsive teaching commands educators to evaluate personal beliefs, prejudices, and worldviews by truly 
assessing, recognizing, and naming those things we may not want to look at or talk about. 

 ◦ These attitudes impact how we relate to our students and their families, unintentionally and unconsciously. 
 ◦ It is essential to create a classroom environment that monitors students’ verbal and non-verbal communication to ensure 

group interactions are respectful and are void of criticism or stereotyping.  
 ◦ It is also important to recognize that non-verbal communication can be culturally influenced and be mindful of those 

differences. 
 ◦ These conversations should cultivate students’ ability to strengthen their sense of self and engage critical thinking skills 

while also promoting inclusion and equity in school. 

SELF-REFLECTION
• Do I regularly express gratitude in my classroom? How do I express gratitude outside of my classroom?
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• How do I react when situations do not go as planned?
• How do I respond when I disagree with someone?
• What is something I have learned from someone who is different from me?
• How can I broaden my social circles to allow for more interaction with people from different backgrounds, cultures, or 

experiences than me?
• How can I continue to educate myself around issues of injustice?
• Do I speak up when I see someone being treated unfairly?
• In what ways do I model justice and equity in my classroom?
• How do I actively regulate and evaluate the impacts of my conscious and unconscious biases?
• How will I create opportunities for students to openly and safely discuss challenging topics in my classroom?
• How will I create a safe learning environment to support student engagement when teaching sensitive topics?
• In what ways do I ensure that my class environment, resources, and grading policies are culturally responsive?
• How do I create opportunities for students to share their unique cultural experiences?
• Am I aware of other culture’s holidays and am I sensitive to them when assigning projects or assessments?

VERTICAL ALIGNMENT
GRADES 5-6

• SoA1:5-6a, I can empathize with others’ thoughts, perspectives, and emotions.
• SoA1:5-6b, I can gain a broader understanding by asking questions and listening to those with different perspectives, backgrounds, and cultures.
• SoA1:5-6c, I can express gratitude for others including those with different perspectives.

• SoA2:5-6a, I can identify when people are treated unfairly. 
• SoA2:5-6b, I can explain how stereotypes can create bias.

GRADES 9-10
• SoA1:9-10a, I can demonstrate empathy by predicting how my own actions might affect the feelings of others.
• SoA1:9-10b, I can show positive regard for and work with peers that have different perspectives, abilities, backgrounds, cultures, or social groups.
• SoA1:9-10c, I can identify things I am grateful for even in challenging or stressful life experiences.

• SoA2:9-10a, I can recognize that all people (including myself) have certain advantages and disadvantages in society based on who they are and where 
they were born.

• SoA2:9-10b, I can recognize that my conscious and unconscious biases affect my interactions with others.

“Could a greater miracle take place than for us to look through each other’s eyes 
for an instant?”
-Henry David Thoreau
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SOCIAL AWARENESS (SoA1)

SoA1: Demonstrate the ability to empathize with and show gratitude for others, including those with different and diverse 
perspectives, abilities, backgrounds, and cultures� (Collaboration) 

a) I can accept when the viewpoints or perceptions of others are different from mine�

b) I can develop an understanding and appreciation of different abilities, backgrounds, cultures, and social groups�

c) I can independently express gratitude in multiple settings�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Examine how personal beliefs and 
experiences are not universally shared. (a)

• Identify factors that may influence how 
they (and others) view the world. (a)

• Understand the difference between 
culture, ethnicity, and race. (b)

• Explain how cultural differences are unique 
assets each individual possesses. (b)

• Recognize that choosing gratitude leads 
to better physical and mental health 
outcomes (e.g., less pain and stress, better 
sleep, decreased depression and anxiety, 
and increased life satisfaction). (c)

• Once upon an Elephant: Have students read the poem, 
The Blind Men and the Elephant, by John G. Saxe, which 
illustrates how we can develop multiple perspectives based 
on our own unique experiences. After learners have listened 
to the story, use the following questions to guide discussion of 
how differences in perspective can make it difficult for people 
to communicate. Students should be encouraged to apply 
the moral of the folk tale to real-life situations. The following 
discussion or writing prompts are from the Peace Corps 
Lesson Plan for this poem:

o What happens in the story when each blind man “sees” 
the elephant? Why were there six different ideas about 
the elephant? Were any of the men right about the 
elephant? Were any of them completely wrong?

o What did the blind men learn from the Rajah? What does 
the storyteller want us to learn from this tale?

o Do problems like this happen in real life? Think of times 
when arguments or misunderstandings have occurred 
because people saw situations from different points of 
view. Describe what happened.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

o How does it feel when another person doesn’t “see” 
something the way you do? How can you address those 
differences in perceptions?

o What if the men in this story were not blind? Would they 
still have different perceptions about elephants? Why or 
why not?

o Does the story give you any ideas about how these 
problems can be solved? What are some steps you can 
take to understand why another person doesn’t see things 
the way you do?

• Active Listening: Have students read an article that evokes 
emotion or opinions. Afterwards, in pairs, have students share 
their perspectives or thoughts. Before the discussion establish 
the following structure: 

o During round 1, student A will share their perspective for 
two minutes while student B listens. 

o After the timer goes off, student B will respond to student 
A’s viewpoint using the following responses: 

• I hear you saying…

• I think you’re feeling ... Is that right?

• You made me think differently about this when 
you said… or

• I appreciated when you said…

o Round 2 will repeat the steps above with student B 
sharing and student A listening.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Optical Illusion Images: Find images that illustrate the power 
of perspective (such as Rubin’s Vase pictured below). Show 
students these optical illusions and ask them to share “what 
they see” in each picture. Afterwards use the following 
discussion or writing prompts:

o Was anyone right or wrong in their interpretation of the 
illustrations?

o Is it possible for there to be more than one correct answer 
to a question?

o How can we respect someone’s perspective even if it is 
different than ours?

o Consider this real-life scenario in relation to the 
illustrations: Is it a good idea for teenagers staying 
out after 11p.m.? Teenagers think it is fun; however, 
grown-ups worry about their safety. Who is right? Can 
students think of other real-life questions where varying 
perspectives are at play?
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

• Research Project: Have students research a holiday they do not 
celebrate or a country with which they are not familiar. Challenge 
them to reflect on their learning by explaining how their world 
view has changed after learning about the customs of others.

• I am Poem: Students can use this format to reflect on their 
own culture and identity; or to consider the perspective of 
someone else from a different background or culture than 
them. Have students write this poem about themselves, a 
character in a book, or a historical figure using the following 
sentence stems…

o I am… (two special characteristics)

o I wonder… (a curiosity)

o I want… (something desired)

o I love… (something or someone cherished)

o I am… (repeat line one)

o I feel… (a frequent emotion)

o I worry… (something concerning)

o I try… (something effort is applied to)

o I am… (repeat line one)

o I say… (something believed in)

o I understand… (an important truth)

o I hope… (a dream or hope for the future)

o I am… (repeat line one)
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

Since the poem does not say the person’s name, students 
could type their poems and they could be displayed for their 
classmates to read and guess who authored. If these poems 
are about the students themselves. it is important to allow 
them the option of keeping it private. 

• Gratitude Quilt: Have student’s list 3-5 things for which they 
are thankful. Create a classroom gratitude quilt out of papers 
from each student. 

• Gratitude Jar: Start a classroom gratitude jar. Students and 
teacher(s) jot down notes of gratitude and add them to the 
jar. Read the notes monthly.

• Class Speakers: Invite a parent or community member who 
lived in another country to speak to your class. Encourage the 
speaker to share about customs, beliefs, and traditions from 
the country where they lived. You could also use the Peace 
Corps Speaker Match program to invite a volunteer to come 
and speak to your students. 

• Gratitude Writing Prompts:

o Write about a time you thanked someone. Be sure to 
share what they did, why it was important to say thank 
you, how you thanked them, and how it made you feel to 
express your gratitude.

o Do you think it is important to practice gratitude? Why or 
why not? 

o Think of an object you cherish and are grateful for. It could 
be a favorite shirt, a picture, a toy from your childhood. 
Write the object a thank you note explaining why it is so 
important to you. 
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

o What song are you grateful for right now? Why?

o Write a thank you note to someone that makes a 
difference in your life. Tell them what they do, why it 
matters, and how it makes you feel. 
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SOCIAL AWARENESS (SoA2)

SoA2: Demonstrate the ability to understand broader historical and social contexts’ impact on humanity� (Citizenship)

a) I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, policies, 
practices, and laws�

b) I can explain the difference between conscious bias and unconscious bias�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Describe current and historical events 
where prejudice, stereotypes, and/or 
hate of a particular people or group led to 
injustice and/or violence. (a)

• Provide an example of the impact of 
injustice on individuals and communities 
(past and present). (a)

• Explain the difference between injustice, 
equality, and equity. (a)

• Identify types of unconscious bias. (b)

• Recognize that implicit bias can lead to 
inequitable outcomes, discrimination, and 
injustice. (b)

• Analyze instances of unconscious vs. 
conscious bias. (b)

• Louisiana Literacy Test: Invite students to complete the 
Louisiana Literacy Test. This activity allows students to relate to 
others’ experiences when they were attempting to gain voting 
rights in the 1960s. Afterwards consider having students reflect 
on their experience with the following questions.

o What do you think the intent of this test was?

o How did this impact the rights of Black citizens during 
this time?

o What would you do if you were a Black citizen trying to 
register to vote in Alabama in 1965?

o What would you do if you were a white citizen in 
Alabama during 1965?

• Recognizing Gender Stereotypes: Have students “shop” online 
at a website such as amazon.com or toysrus.com for a child who is 
celebrating her or his fifth birthday. Half the class should shop for 
a girl and half should shop for a boy. Ask the students to search for 
toys they think this theoretical child would enjoy. In 5-7 minutes, 
they should choose a toy in the $10-20 range. Afterwards have 
students write the name of the toy they selected on a sticky note 
and put it on the board under the boy or girl category. Look at 
the two separate lists as a class and discuss themes you see for 
each gender. Possible discussion questions:
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

o What messages are children sent by the toys they play 
with? How can they be harmful?

o What makes something a “boy toy” versus a “girl toy?”  

o What unconscious biases impacted your decision when 
you were selecting your toy?

• Explore Equality, Equity and Justice: Explain to students that 
there were three people and they all wanted to reach a branch 
on a nearby apple tree to pick an apple. Draw the images 
above on your board without labeling them (you don’t have to 
draw the tree as it is pictured here, it can just be a line above 
the figures to represent the branch). Engage the class in a 
discussion around the following: 
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

o What do you notice about these images? 

o Which one is the most fair? Why?

o Which image do you think represents equality? Equity? 
Justice? Explain your reasoning.

o How is equity different from equality? 

o How is equality different from justice?

o How do these concepts relate to persons with 
disabilities? People of color? Immigrants?

• The Ripple Effect of Injustice: When studying history or 
reading literature that reflects injustice, discuss how the past still 
impacts the present day. Draw a circle on the board and write 
the event in the center. Then draw another circle surrounding it 
and write a consequence or impact of that event. Continue to 
add circles until you reach present day impacts.

• Exclusive vs. Inclusive Collaborative Art Project: Ask 
students to think of a time when they were in a team or a 
group and they were different from others in the group. Have 
students think of one or two words that describe how they 
felt at that time. Give students a nametag and have them write 
these words on it. Trace an outline of a student on a large 
piece of paper and have students put the nametags on the 
outline. Discuss what actions make someone feel excluded 
from a group. Write these around the outside of the figure.

Next, have students think of a time they felt included and part 
of a group. Give them a new nametag and ask them to write 
one or two words that describe how being included feels. 
Repeat the activity above; however, this time have students 
identify actions that make people feel included in a group.
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ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

1� Mad Libs and Bias: Give students the following sentence-stems 
to fill in independently without discussion or input from others 
(just like Mad Libs)�

a� All children are capable of ���(blank)� 

b� We cannot expect all children to ��� (blank)� 

c� Far too many children are ��� (blank), while others are ��� 
(blank)�

d� Equitable schools must be run by ��� (blank) ��� educators�

e� (blank) ��� schools will be the ones to ��� (blank)�

Next, put students in pairs to discuss and agree which words 
should be in the blanks. After allowing 10-15 minutes of discussion 
and debate, engage the class in a whole group discussion with the 
following questions:

• Most of the words in your paragraphs are the same but every 
paragraph delivers a different message. Why is this?

• What does this tell us about the weight of a single word?

• What experiences or understandings influenced your word 
choice?

• How did you see things differently after listening to your 
classmates’ versions?

Consider doing this activity again with different sentence-stems 
from an opinion article or text.

57



SECTION 4: 
RELATIONSHIP 
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OVERVIEW AND EDUCATOR’S NOTES: RELATIONSHIP SKILLS

DEVELOPMENTAL AND CULTURAL CONSIDERATIONS:
• Developmentally, students at this age begin to establish greater independence and orient themselves toward their peers to a 

greater extent in comparison to early stages. 
• Peer groups can serve a number of important functions including, but not limited to, providing a temporary reference point for 

a developing sense of identity. For many students, peer groups also serve as powerful reinforcers of popularity and acceptance.  
• While positive peer relations have been associated with overall self-development, students who are unable to connect with peers 

may experience social isolation, often seen as rejection. Some students may experience a strong desire to belong to a particular 
group, which can influence students to go along with activities, perspectives, or decisions they would otherwise not engage.  

• Social media may bring external experiences into the classroom setting as their digital presence/relationship is often of great 
importance to students at this age.  

• Students may utilize social media platforms as their primary peer interaction and communication tool.
• Students often experience a disconnect between virtual or cyber communication and in-person communication. Meaning, 

they may say or do things in a virtual environment that they would not do in-person.
• Students often have difficulty with understanding the permanence of their digital footprint.  
• A student’s ability to receive constructive feedback from others can be significantly impacted by the source, situation, physical 

environment, and present emotional state. It is important to consider all of these factors when engaging in a conversation with 
students about their relationships or relationship skills. Sometimes it is better to wait and provide feedback when the student 
calm or less emotionally charged and when you can be in a private setting.

• Relationships play a key role in how feedback is received - the stronger the relationship, the better the feedback is received.
• We have to be intentional in helping young people connect across lines of difference. Beverly Daniel Tatum (Why Are All 

the Black Kids Sitting Together in the Cafeteria: And Other Conversations About Race) explains that, “As children approach 
adolescence, they start to think in a more adult way about what their own identities are, and what it means to be a young person 
of color. One reason students from similar racial backgrounds may gather together is that connecting with peers who are having a 
similar experience as your own serves as a buffer, as a protective force. ... [It] is also a way of affirming your identity.”

• Challenge students during class to develop their individual thoughts while understanding the importance of respect for others’ 
beliefs/experiences, which may not align with their own. English language learners may need opportunities for scaffolded 
engagement and could benefit from specific language and relatable experiences as they work to strengthen language 
development and analyze cultural differences.  

EDUCATOR BACKGROUND KNOWLEDGE
• Knowing your students’ interests is an effective way to engage them in their learning. The more relatable the information, the 

more likely students will synthesize the lesson. 
• An educator’s ability and willingness to cultivate a more positive relationship is essential in any classroom. When educators empower 

student voice and value the thoughts and opinions of their students mutual respect formed and relationships are fostered.
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• Too often, conflicts carry a negative connotation in the minds of young people. They are thought of as undesirable and 
primarily associated with anger, sadness and violence. Conflict resolution education programs adamantly stress the need to 
reverse this thinking. Students should understand conflicts as having positive possibilities and as a necessary, natural part of 
life. When handled appropriately, conflicts are opportunities to make something better. They challenge us to learn, grow and 
create. Unfortunately, negative perceptions of conflict pervade largely because of the poor ways in which people choose to 
respond to it. It is important that students understand that there are a variety of options when it comes to handling conflict and 
that their reaction in conflict situations can greatly influence the quality of outcome.

Greater Good in Education explains, “Most people would agree that few things impacted their school lives as much as their 
relationships with their peers—friends, acquaintances, or otherwise. Peer relationships play an important role in children’s 
school lives, and relationships with peers become even more influential as children enter adolescence. Relationship skills are the 
ability to build positive relationships, especially with diverse individuals and groups, using a variety of methods such as active 
listening, and communication and conflict resolution skills. These skills also include the ability to resist pressure and to seek out 
and offer help.” Additionally, 

• Research on positive peer relationships often distinguishes between friendship and peer acceptance. High-quality 
friendships involve not only companionship, but also caring, validation, and support. In addition to playing together, good 
friends feel comfortable opening up to each other and are motivated to resolve conflicts that arise.

• Peer acceptance, sometimes referred to by researchers as popularity, focuses on how much students like or like to play with 
their classmates, and has been found to affect students’ sense of belonging in school and their academic achievement.

• There is a wide degree of confidence and ability to negotiate conflicts constructively at this age level. At one end of the 
continuum, some students continue to take everything to an adult. At the other end, students tell adults nothing. In order to 
resolve conflicts with others, students must know how to pause, calmly discuss the problem, brainstorm solutions, and come 
to an appropriate decision. Students may need help recognizing the difference between kid-managed problems and adult-
managed problems. What are the conflicts that require an adult to intervene and help solve?

• Students should be able to seek and offer help in both academic and social situations, considering place, tone, responses 
and other factors before responding. Supporting adolescent risk taking and relationship building can increase adolescents’ 
motivation to learn and even improve their ability to learn. 

• “Digital technologies, such as computers, the internet, social media, and smart phones, dramatically have changed the way 
individuals learn, play, and interact with each other. Their impacts may be greatest for adolescents who are young enough 
to embrace novelty and old enough to master the technologies.” - Science of Adolescent Learning: Risk Taking, Rewards, 
and Relationships

• Teachers who provide opportunities for peer feedback enhance student learning as well as social skills.
• In order to effectively receive feedback, there must be a high level of trust in the relationship. This is true for teacher to student 

relationships as well as peer-to-peer. John Spencer summarizes the Feedback and Trust relationship in this YouTube video 
called: Feedback and Trust Grid.

60

https://ggie.berkeley.edu/
https://mk0all4edorgjxiy8xf9.kinstacdn.com/wp-content/uploads/2018/09/Science-of-Adolescent-Learning-Risk-Taking-Rewards-and-Relationships.pdf
https://mk0all4edorgjxiy8xf9.kinstacdn.com/wp-content/uploads/2018/09/Science-of-Adolescent-Learning-Risk-Taking-Rewards-and-Relationships.pdf
https://www.youtube.com/watch?v=DLhNX-ArJT8


SELF-REFLECTION
• Studies show that if a teacher holds a negative view of their relationship with a student, that student is less likely to succeed 

academically and to show prosocial (i.e., kind, helpful) behavior in later years. How are you fostering positive relationships 
with your students? 

• Teachers who are knowledgeable of which peer groups students are a part of help to create a school environment where 
students feel they belong and are safe from bullying. Are you aware of your student’s social circles?

• Do I understand how to be an active listener? Do I model active listening during my interactions with students and colleagues? 
How do I react when I have a conflict with someone?

• Am I prepared to help students in my classroom resolve a conflict?
• Can I recognize when students can solve a conflict themselves in my classroom and where mediation is needed?
• Do I hold space in my classroom for restoration?
• Do I take time to evaluate the health of my own relationships?
• How do I respond to constructive feedback?
• What do I do to strengthen the important relationships in my life?
• Am I aware of different cultural norms related to communication (i.e., shaking hands, eye contact, proximity)?
• Is there something I can do to ensure each student is able to engage through multiple forms of communication (verbally and/or 

nonverbally)? 
• Have I taken into account the communication needs of my English Language Learners and/or students with disabilities? 

VERTICAL ALIGNMENT
GRADES 5-6

• ReS1:5-6a, I can explain and demonstrate how positive communication skills help build and maintain healthy relationships.
• ReS1:5-6b, I can use active listening to successfully understand multiple perspectives.
• ReS1:5-6c, I can outline and practice the use of conflict resolution skills, with adult support.
• ReS1:5-6d, I can demonstrate how I will navigate situations when I might feel pressured to go along with injustice.

• ReS2:5-6a, I can independently perform different roles in a group setting.
• ReS2:5-6b, I can self-assess my relationship building skills.
• ReS2:5-6c, I can recognize how positive and negative peer pressure affect me.
• ReS2:5-6d, I can demonstrate how to give and receive feedback in a constructive way.

GRADES 9-10
• ReS1:9-10a, I can actively listen and engage in positive interactions to make connections to build understanding with peers, adults and community to 

support and achieve common goals.
• ReS1:9-10b, I can explain how active listening strengthens my ability to form and maintain positive relationships.
• ReS1:9-10c, I can use conflict resolution skills to solve problems peacefully.
• ReS1:9-10d, I can discuss how to stand up to exclusion, prejudice and discrimination, even when it’s not popular or easy or when no one else does.
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• ReS2:9-10a, I can develop techniques to collaborate with others by valuing, empowering, and encouraging different and diverse perspectives, abilities, 
backgrounds, and cultures.

• ReS2:9-10b, I can adapt my behavior based on my own self-assessment.
• ReS2:9-10c, I can identify ways to navigate unhealthy relationships.
• ReS2:9-10d, I can apply constructive feedback to strengthen connections and achieve common goals.

“A healthy relationship will never require you to sacrifice your friends, your 
dreams, or your dignity.”

-Dinkar Kalotra
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RELATIONSHIP SKILLS (ReS1)

ReS1: Apply verbal and non-verbal communication and listening skills to interact with others, form and maintain positive 
relationships, and resolve conflict constructively� (Communication)

a) I can explain how my interactions directly impact my reputation and relationships (including interactions on social and 
digital media)�

b) I can recognize the nonverbal communication of others to improve my listening skills�

c) I can outline and practice the use of conflict resolution skills to solve a problem peacefully�

d) I can identify causes that matter to me and how I can advocate or take action for change�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Evaluate how taking responsibility for your 
actions can build positive interactions and 
stronger relationships. (a)

• Recognize that information uploaded 
to the internet or social media can be 
permanent and shared without your 
consent or permission. (a)

• Analyze how different parts of your 
digital footprint can lead others to draw 
conclusions. (a)

• Identify different types of non-verbal 
communication cues. (b)

• Recognize how their own non-verbal 
communication can impact their message. (b)

• THINK Strategy: Have students think before posting to social 
media, think: is it True, Helpful, Inspiring, Necessary, and 
Kind?

o Discuss real-life scenarios of appropriate and 
inappropriate social media messages and their effects 
on the individual’s reputation, future career, and 
relationships.

• Reputation: Have students think about what causes a 
reputation to develop and how it impacts relationships. Ask 
students the following questions ...

o What would you like your reputation to be? 

o What actions can I take when interacting with adults to 
foster the reputation I want to develop?

o What actions can I take when interacting in-person with 
peers to foster the reputation I want to develop? 

o What actions can I take when interacting with others 
through social media platforms and texting to foster the 
reputation I want to develop?
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• Explain the importance of active listening 
skills. (b)

• Analyze how digital communication (e.g., 
emojis, phrases, or punctuation) can 
unintentionally convey messages that do 
not align with their intent. (b)

• Explain how conflicts are natural and can 
cultivate personal growth. (c)

• Identify actions that fuel conflicts and 
determine ways to prevent disagreements 
from escalating. (c)

• Identify multiple ways of making amends 
and evaluate possible outcomes. (c)

• Discuss how different grievances require 
different types of restoration. (c)

• Identify conflict resolution skills that best 
fit the student’s needs or nature of the 
conflict. (c) 

• Identify causes that align with personal 
values and interests. (d) 

• Differentiate between types of service 
action: Direct, Indirect, Advocacy and 
Research. (d)

• Non-verbal Communication: Watch a scene from a show on 
mute and have students guess what the characters are feeling 
based on their nonverbal communication. Have them make a 
list of the nonverbal communication cues they see. Afterwards 
discuss the following…

o What emotions did you see during this video? What 
nonverbal communication cues did you use to identify 
that emotion?

o When we’re talking to someone, what are some things we 
should pay attention to besides the words we’re using?

o How can things like tone of voice, facial expressions, body 
language, and other nonverbal communication change the 
meaning of the words we are saying?

o How does the absence of nonverbal communication 
cues impact our ability to communicate online or through 
texts?

• Re-wording Our Thoughts: Ask students to re-word 
statements that could escalate a conflict into a more effective 
form of communication (for example: You haven’t done 
anything for our project. You never pass the ball, Do you 
understand how lines work? Wait your turn like everyone 
else. You’re always causing problems.).

• Digital Footprint: Have students trace their foot or give them 
an outline of a footprint. Explain that their digital footprint 
is the data trail left by your activity in a digital environment. 
Explain that most students their age already have a digital 
footprint- so you are going to do an activity that allows them 
to take a look at each of their digital footprints. As you ask 
each of the following questions students should write or draw 
their answers inside their footprint. 
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o Write the name of digital devices you currently use.

o Write the name of the websites you regularly visit.

o Write the name of websites, games, discussion boards, 
social media sites that you post content to.

o Write the name of any email accounts you hold or 
accounts on other websites such as shopping or gaming.

o If you have a cell phone and send text messages, be sure 
to write this and include how many texts you typically 
send each day.

Now that you understand what contributes to your digital 
footprint, it is important to think about how you can protect it. 
Brainstorm strategies with students for making smart choices 
with their digital devices.

• True or False Game: Digital Footprints: On one side of the 
room post the word true, on the opposite side post false, and 
in the middle post the word unsure. Explain to students that 
you are going to read a statement about Digital Footprints and 
you want them to decide if it is true or false. Once they think 
they know they will walk to that side of the room, or stay in 
the middle if they are unsure. 

o A digital footprint only exists if you sign up for an account 
or register on a website. (False)

o When you search for something online, this can become 
part of your digital footprint. (True)

o Only someone with a security clearance can see your 
digital footprint (False).

o Once online, things can exist forever (even if deleted). 
(True)
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o Old or inactive accounts should be disabled or deleted. 
(True)

o Privacy settings are pretty much the same on every site. 
(False)

o When you tag someone in a photo, it becomes part of 
their digital footprint. (True)

o It is important to keep a list of all the accounts you set up. 
(True)

o Employers, colleges, scholarship committees, often look 
at someone’s digital footprint during the application 
process. (True)

• Active Listening: Explain to students that active listening is 
more than just hearing someone, it is truly listening. Read the 
following sentences about Active Listening and have students 
discuss each follow-up question.

o Active Listening involves attentively seeking to 
understand a speaker’s message, rather than passively 
hearing the words that a speaker says. What do you think 
it means to passively hear someone? How do you seek to 
understand someone’s message?

o Active Listeners provide verbal and nonverbal feedback 
to show their sincere investment in what the speaker is 
sharing. What does it mean to be sincere? How can you 
provide verbal and nonverbal feedback?

o Active listening can help to build trust within a 
conversation, thereby allowing the speaker to 
communicate more easily, openly and honestly. Why is 
learning to be an active listener an important skill? 
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As a closing to this discussion, consider creating a classroom 
visual that reminds students what it means to be an active 
listener. Then, during future classroom discussions remind 
students to employ these skills.

• Interview Activity (retrieved from StoryCorps): Explain that 
students are going to interview each other, using the following 
prompt: Tell me something about yourself that might surprise 
me.

Further explain that when they interview each other, they 
should practice using short silences. This means that whenever 
the narrator stops speaking, the interviewer should pause for 
six to eight seconds (counting quietly to themselves) before 
asking a follow-up question. During this period, the narrator 
is free to add any details to their story. The interviewer will 
then need to wait for another opportunity to ask a follow-up 
question.

Pair students up by counting off. For example, if there are 20 
students count off one to ten and pair students who have the 
same number. If there are an uneven number of students, you 
can participate.

Student one will tell their story for five minutes total, with 
Student two pausing before they ask any follow-up questions. 
After you call time, students will switch roles.

Facilitate a discussion of the interviews using the following 
questions:

o As the interviewer, how did it feel to pause before asking 
questions?
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o Were the pauses helpful when you were telling your 
story?

o Did this listening exercise differ from the other peer 
interviews we have done in class? If so, how?

o Do you think people often use this method of ‘short 
silences’ in real life?

o What does it feel like when someone interrupts you?

o What do you think might cause someone to interrupt 
another person?

• Constructive and Destructive Conflict: We often think of 
conflicts as bad or unfortunate, situations to be avoided if 
possible. Actually, in most cases, conflicts are opportunities to 
make something better. For the activity, place students into 
teams of three to four and give them the following directions:

o Come up with a conflict scenario that students your age 
may face. Write this at the top of your paper. 

o Fold the paper in half to form two narrow columns. In 
column one write Constructive and in column two write 
Destructive. Now brainstorm three constructive ways to 
handle the conflict (these will lead to learning, problem 
solving, and better relationships). Then three destructive 
ways (that lead to arguments, escalation, and harming 
relationships).

Ask each group to share their conflict and chart with the class. 
Every once and awhile ask a listening student to provide one 
possible consequence or outcome of either a constructive or 
destructive shared response. 
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A potential discussion question to extend the learning might 
be: What is challenging about coming up with constructive 
response when you’re actually in a conflict?

• Resolving Conflict Steps: Create a visual that represents the 
steps for resolving conflict. Then take time to discuss each 
step and have students discuss how they would accomplish it 
or allow them to role play using imaginary conflicts. There are 
lots of different Conflict Resolution Models to select from but 
here is one from (The Social Emotional Workshop) that you 
can use, if you feel like it is appropriate for your students. 

Step One: COOL OFF� We have to make sure our uncomfortable 
emotions are in check and we are able to think clearly before trying 
to problem solve�

Step Two: SHARE AND LISTEN� Each student has an opportunity 
to explain the problem while the other listens. To encourage active 
listening to understand the other student’s perspective, have 
students paraphrase what the other student said�

Step Three: TAKE RESPONSIBILITY� Once students have shared 
their perspective about the conflict, they need to take responsibility 
for their actions. In many instances, students each have some part of 
the responsibility, even if not equal�

Step Four: BRAINSTORM SOLUTIONS� Given what the students 
heard from each other and the responsibility they took, they now 
need to brainstorm solutions that are agreeable. It can be helpful to 
start the discussion with some suggestions, but it is best if this really 
comes from the students�
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Step Five: CHOOSE A SOLUTION� Have students cross off solutions 
that are not ok to both of them. They also cross off solutions that 
won’t prevent future problems. I like them to imagine when this 
happens again, do you think this solution will work? Finally, I ask 
them to choose the solution together they think will be the most 
successful. Find the win-win�

Step Six: AFFIRM, FORGIVE, or THANK� You could stop things at 
step five depending on the situation, but there is a lot of power in 
giving students the option to affirm, forgive, or thank� An apology 
should never be forced or demanded here because sometimes the 
students aren’t ready and/or the situation doesn’t need it� 

Affirm� This focuses on acknowledging what happened and 
encouraging their partner�

Forgive� If it makes sense, the students can forgive someone if they 
have apologized or taken responsibility for something specific�

Thank� The student can acknowledge the time and effort it takes 
resolving conflicts�

• Personal Mission Statement: Explain to students that a 
mission statement is a way of expressing what you are working 
towards in your life. A strong understanding of your mission 
or purpose can help you determine where to focus your 
energies. Use the following prompts to help you write your 
own personal statement.

o What is important to you? What and/or who do you value? 

o Where do you want to go in life? What would you like? 
This can be related to your choice of job, things that you 
want to do, places you would like to go, an emotion you 
would like to have, or more. 
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o What does “the best” look like for you? What is your 
dream? How do you want to act? How do you want 
people to describe you? What kind of legacy do you want 
to leave behind you? What do you want people to say 
about you 100 years in the future, when your “good work” 
is done? 

(Adapted from Andy Andrews) 

• Class Mission Statement: In small groups have 
students discuss the following questions. After 
discussion time has ended, students will share 
their group responses to create a Class Mission 
Statement.

o What are our shared values?

o What are our shared goals?

o How can our values support our goals?

o What can get in the way of accomplishing our goals?

o How can we overcome these obstacles?

• Four Types of Service Action: help students understand that 
service can take four basic forms. 

o Direct Service is service that direct affects the persons, 
animals or parks we want to impact. This may include 
volunteering or cleaning up a park.

o Indirect Service might take the form of fundraising or 
collections. It is they type of service in which you are not 
in the presence of the person or thing you are impacting.
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o Advocacy is when you speak up for or against an issue 
or solution. When we use our voices, we are being 
advocates. To learn more about Advocacy and Action, 
watch the three-minute video below. 

o Research involves finding out new information that 
informs or demands action. For example, collecting 
scientific data or surveying a group.

In small groups, have students identify a community, county, 
or world need and brainstorm acts of service for each of the 
four forms. Afterwards, ask students to identify which service 
action they aligned with the most.

72



RELATIONSHIP SKILLS (ReS2)

ReS2: Demonstrate the ability to effectively collaborate and navigate relationships while valuing different and diverse perspectives, 
abilities, backgrounds, and cultures� (Collaboration)

a) I can advocate for my role within a group as well as for the inclusion of others�

b) I can identify a relationship building skill that I would like to improve�

c) I can identify characteristics of positive and negative relationships�

d) I can offer and receive constructive feedback� 

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Understand the different roles within 
groups of friends/peers or in various 
settings. (a)

• Develop skills in self-advocacy (i.e., 
written, verbal). (a)

• Identify important relationship skills. (b)

• Recognize strengths and weaknesses in 
their relationship skills and identify areas of 
improvement. (b)

• Recognize the importance of self-
reflection while in the process of building 
relationships. (b)

• Identify ways that healthy and unhealthy 
relationships can impact their growth. (c)

• Collaborative Groups: When assigning a group project, 
have students begin the work by creating an action plan 
and discussing who would be best at completing each task. 
Encourage them to find a balance between aligning tasks 
with strengths as well as making sure everyone is doing their 
fair share of the work. 

• Advocate Interview: Have students select someone in their 
life they see as an advocate. Ask them to brainstorm four 
to five questions about advocacy and then interview this 
person. If students are not familiar with the term, advocacy 
you may want to discuss and define it prior to assigning the 
activity. Afterwards have students share what they learned 
about advocacy from their conversation. 
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• Recognize the connection between 
healthy self-esteem and positive 
relationships and choices. (c)

• Recognize the value of feedback for self-
reflection and potential growth. (d)

• Identify important aspects of constructive 
feedback and how to apply them to future 
actions or behaviors. (d)

• Identify ways to offer constructive 
feedback. (d)

• Co-Lead Activity: At the end of each week, allow time for 
students to reflect on what they learned and experienced. 
Assign two student leaders to facilitate the class discussion. 
Be sure to notify these leaders at the start of the week and 
encourage them to think of three to five reflection questions 
throughout the week that they could ask on Friday. Students 
may need some instruction on how to ask reflection 
questions that promote discussion prior to starting this 
routine. Also, allowing students to co-lead with a peer may 
ease anxieties about leading a discussion.

• Role Play: Provide students with scenarios where someone 
may need to stand up for themselves or someone else. In small 
groups, have students act out what they would say and do. 
Consider encouraging the use of I-Messages (“I feel…. (blank) 
when you…. (blank). Can you please…. (blank).”)

• Friendship Skills: Have students consider what skills are 
important to them in a friendship; create a class list. Lastly, have 
students do a self-assessment where they identify friendship 
skills they already possess and those they intend to improve on.

• Writing Prompt: Have students consider the following 
relationships skills: demonstrating interest, respect, self-
respect, disagreeing in a healthy way, building trust, 
communication, and being willing to apologize. Have students 
select one and write a paragraph about why it is so valuable. 

• Discussion or Writing Prompts about Healthy and 
Unhealthy Relationships:

o What are some common characteristics of a healthy 
relationship and characteristics of an unhealthy 
relationship? 
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o What are the benefits of a healthy relationship? 

o What controllable and uncontrollable factors affect 
relationships? 

o  What are the components of effective communication in 
a healthy relationship? 

o How does social media impact our relationships?

• Character Report Card: Analyze positive and negative aspects 
of relationships through characters in literature or media. As a 
class, identify five to ten attributes or characteristics of a “good 
person.” Throughout the year, when reading about different 
characters, have students give that character or historical figure 
grades for each characteristic. You can even have them include 
“comments” to explain the grades they assigned.

• Best Practices for Using a Peer Feedback Rubric: Many 
students aren’t familiar with the concept of peer feedback 
rubrics or even a structured peer-review process. So before 
you send them off with a classmate’s work and a rubric in 
hand, give them some background.

Explain the purpose of feedback tools and the skills this exercise 
will help them develop. Consider including the class in the actual 
creation of the rubric. The more input they have, the better they 
will understand what top-notch work should look like.

Introduce the concept of constructive criticism. Many students 
need to learn how to give feedback that is helpful without 
being hurtful. Talk to them about the goals of peer feedback, 
and show them examples of kind, specific, and actionable 
comments. Show them examples of great assignments 
and effective rubrics. If you have time, go through a mock 
assignment in class, and assess it together.
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Provide anonymity. Anonymity is another key part of a good 
peer-review process. Anonymity eases anxiety and promotes 
honesty. Studies show that students write better feedback 
when they know their identity will remain hidden. Anonymity 
also eliminates any personal bias that might arise from 
preexisting student relationships. (Adapted from Eduflow)

• Sandwich Feedback: Have students practice sandwiching 
constructive verbal feedback (e.g., one complement, one 
critique, another complement).

• SPARK Feedback: The SPARK acronym can be used to 
remember what constitutes quality feedback. For feedback to 
be useful to a writer, it should meet as many of these criteria as 
possible:

Specific: Comments are linked to a discrete word, phrase, or 
sentence.

Prescriptive: Like a medical prescription that aims to solve an ailment, 
prescriptive feedback offers a solution or strategy to improve the 
work, including possible revisions or links to helpful resources or 
examples.

Actionable: When the feedback is read, it leaves the peer knowing 
what steps to take for improvement.

Referenced: The feedback directly references the task criteria, 
requirements, or target skills.

Kind: It’s mandatory that all comments be framed in a kind, 
supportive way.
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• TAG Feedback Guide and Sentence Starters. Use the TAG 
system for peer feedback. Create a visual to hang in your 
classroom all year as a reference when students are providing 
each other feedback.

o T: Tell something you liked…

• The strongest part of your work was…

• I could really connect with…

• I really enjoyed… because…

o A: Ask a Question

• Why is…?

• Did you consider…?

• How did you…?

o G: Give a Positive Suggestion…

• One suggestion would be…

• One problem I see…

• I am confused by…
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OVERVIEW AND EDUCATOR’S NOTES: DECISION-MAKING

DEVELOPMENTAL AND CULTURAL CONSIDERATIONS:
• Research shows that children, teens and young adults tend to use the amygdala, the emotional part of the brain, to make 

decisions. The ability to make responsible decisions is something that grows over time. It isn’t until around the age of 25 that 
people tend to use the prefrontal cortex (rational part of the brain) for decision making. Therefore, students at this age are 
often making decisions based on emotions and don’t often consider long-term consequences. Having students examine 
possible outcomes based on their choices will help them bridge the connection between the amygdala and the prefrontal 
cortex. Consider educating and encouraging students to be vigilant about sleep patterns and regular bedtimes, nutrition, 
healthy routines and active exercise.

 ◦ Students may depend on their social groups and peer interactions in order to make decisions.
 ◦ Students are just beginning to process and understand abstract concepts. Concrete and relevant examples are critical to 

form connections.  
 ◦ Students who struggle with impulsivity, executive functioning deficits, or mental health concerns may need additional 

scaffolding around decision-making.
 ◦ At this age, students are beginning to recognize problems in the world around them. If we want our students to 

contribute to solving them, we have to not only prepare them to adapt and succeed in the world as it is, but to also 
equip and encourage them to critically evaluate the world and work to change it for the better.

 ◦ Developing student identity by exploring their individual values can increase moral reasoning skills (figuring out what 
is right or wrong) and moral identity (wanting to be a person who does the right thing). Both are vital when faced with 
difficult situations or choices.

• Students are working toward an understanding that effective decision making will allow them to sort through problems, 
identify options, analyze positive and negative outcomes and then reflect on the choices they make. This is a process that 
involves synthesis where a person will begin to consider and combine a number of different pieces into a whole and yield a 
confident decision. 

• Educators must be mindful of their influence as authority figures and role models, and recognize their role is not to impose 
their personal values on students. However, by explicitly addressing values and ethical issues with students, educators can be 
intentional about the messages they convey. This also encourages students to consciously and critically reflect on their own 
values as well as the messages they receive.

• Students may have different culturally appropriated beliefs around making decisions and expressing personal values. These 
beliefs need to be recognized and accepted.

EDUCATOR BACKGROUND KNOWLEDGE
Greater Good in Education explains decision-making as, “The ability to make caring and constructive choices about how to behave, 
based on consideration of ethical standards (i.e., benefits and consequences for personal, social, and collective well-being) as 
well as relevant social norms and safety concerns.” Additionally, the concept of decision-making is closely tied to other core 
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competencies� For example, to do the right thing by standing up to friends who are mistreating others, a student needs to be in 
touch with their own values (self-awareness) and be able to regulate conflicting emotions (self-management); they also need to be 
able to empathize with those affected (social awareness) and resist peer pressure to join in (relationship skills)�

• Students are faced with decisions every day, some small and some big. As educators, we can help them learn to make 
decisions that are both personally and socially responsible. The frontal cortex is highly malleable during adolescence. Said 
differently, adolescents’ challenges in making decisions based on sound reasoning and their ability to think through the various 
consequences of their decisions/actions is developmentally appropriate. Educators must exercise patience when helping 
students reflect on their previous actions and the intended or unintended outcomes. 

• Given all of the challenges that adolescents may experience in regards to decision making, we cannot forget that the period 
of adolescence is all about making decisions. They need space to make decisions and choices, get them wrong or fail, and find 
support from a caring and helpful adult. 

• Decision education -- also known as decision science -- teaches kids to make thoughtful, high-quality decisions rather than snap 
judgments. Students follow six steps: they frame the problem, think about what consequences matter to them, consider the 
various choices and alternatives, do research to uncover information needed to make a choice, satisfy themselves that they’re 
using sound reasoning in making a choice, and commit to follow through.

• Dan Siegel’s video about the “Adolescent Brain” provides excellent background as to the “why” adolescents need caring adults 
to help them build and develop positive decision-making skills and strategies.

• The Decision-Making SEL competency is really where the student is able to synthesize all previous SEL learning to new and 
novel situations. Using various decision-making models and frameworks would be beneficial to help students choose a process 
that works best for them. Incorporate empathy and ethics as important factors to consider when making a decision. Students 
need to be able to see an opposing viewpoint or perspective when considering a decision and its possible outcomes. Keeping 
in mind that when encountering a situation that involves doing the right thing, there usually isn’t just one right answer. Be open 
minded to all students’ answers.

SELF-REFLECTION
• What process do I use when making decisions?
• How do I consider the perspectives of others when making decisions?
• When facing an issue, am I able to identify what is in my control, what is in my influence, and what is outside of my control?
• Do I ask for student input when making decisions about classroom procedures?
• Am I giving students opportunities for choice and decision making in their ability to choose work assignments?
• Do I help students make the connection between their choices and potential positive and negative consequences?
• Do I allow my students the opportunity to be responsible in developmentally appropriate ways?
• Am I open-minded to beliefs and values that are different from my own, and do I reflect that in my classroom environment?
• How will I support cultural differences in my classroom and their impact on decision-making?
• Do I allow opportunities for students to fail (when not harmful) to allow opportunities for problem solving and growth? 
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VERTICAL ALIGNMENT
GRADES 5-6

• DeM1:5-6a, I can determine what is within my control, what is outside of my control and what is within my influence when facing a problem.
• DeM1:5-6b, I can show curiosity about a social problem by asking questions and gathering evidence to identify potential solutions.
• DeM1:5-6c, I can identify the multiple outcomes that can result from my choices.

• DeM2:5-6a, I can describe my beliefs, values, and the multiple groups in society that help create my identity and inform my decision making process.
• DeM2:5-6b, I can explain how the perspectives of others should be considered when making decisions.

GRADES 9-10
• DeM1:9-10a, I can adapt my decision making process based on the context of a variety of situations and desired outcomes.
• DeM1:9-10b, I can make reasoned judgements after analyzing information, data and facts for both personal and social problems.
• DeM1:9-10c, I can differentiate between possible short term and long term impacts of my decisions.

• DeM2:9-10a, I can understand that all my group identities and the intersection of those identities create unique aspects of who I am and 
influence my decisions.

• DeM2:9-10b, I can apply ethical reasoning to consider multiple perspectives and evaluate societal practices.

“In any moment of decision, the best thing you can do is the right thing, the next 
best thing is the wrong thing, and the worst thing you can do is nothing”

-Theodore Roosevelt
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DECISION-MAKING (DeM1)

DeM1: Demonstrate the ability to evaluate, through reflection, the benefits and consequences of various actions within the 
decision-making process� (Critical Thinking)

a) I can reflect on lessons learned from actual experiences to inform future practices�

b) I can demonstrate open-mindedness by evaluating how external factors can impact my decision-making�

c) I can compare and contrast possible outcomes of my decisions�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Reflect on a lesson that has been learned 
in the past and determine if a different 
decision would have created a different 
outcome. (a)

• Analyze if past decisions align with future 
goals. (a)

• Anticipate future decisions that need to 
be made (e.g., course selections for high 
school, post-secondary plans, career). (a)

• Recognize others’ viewpoints on a particular 
subject different from their own. (b)

• Identify external factors (i.e., people, social 
media, sociocultural, legal, social norms) 
that might influence a decision. (b)

• Weigh the pros and cons of a future 
decision. (c)

• Decision Reflection: Have students independently generate 
a list of decisions they made frequently (daily/weekly), 
occasionally (monthly/yearly), rarely (once in a lifetime). Have 
students answer the following questions:

o When did I make a good decision? Why did it work out 
well? What influenced me?

o When did I make a decision that I wish I could change? 
What influenced me? What can I do differently in the 
future?

o In the future, how can I make sure that my decisions align 
with my values? 

• Decision Making Discussion or Writing Prompts:

o What is the most difficult decision you have ever had to 
make?

o Consider the consequences of a past decision. Knowing 
what you know now, would you make the same choice? 

o Think of a time when you were at a crossroads and had 
to make a significant decision. What made the decision 
difficult? What impacted your choice? Did you make the 
right choice?
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• Analyze ethical and safety concerns as it 
relates to making certain decisions: (c)

o Ethical: Does this decision match my 
values?

o Safety: Will the outcome have the 
potential to harm others or myself (e.g., 
thoughts, words, actions)?

o Look into the future and consider the decisions you will 
face. What future decision do you think will be one of 
the biggest? What do you hope you will consider when 
making it?

• Decision Timeline: Have students make a timeline for the 
next ten years of their life. Have students brainstorm what 
decisions they think they will face in the years ahead. They 
should record these on their timelines.

• Character Analysis: Use a character from literature and 
analyze the choices they made. Discuss how these choices 
might impact the character’s decisions in the future.

• Dear Future Self: Have students write a letter to themselves 
five years from now. Have them identify what they hope will 
guide their decisions and where they hope they will be in life 
at that point.

• Decision Making Model: Encourage students to use a 
decision making model such as a pro/con list, or the following:   

o Identify decision to be made

o Brainstorm options

o Identify possible outcomes

o Make decision

o Reflect 
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• Stranded on a Deserted Island: Explore the scenario of 
being stranded on a deserted island with limited resources. 
Have students identify the resources they will need to survive 
and get help. Describe the decision-making that went into 
determining which resources are needed and the possible 
outcomes of their decisions. 

• Decision Making Graphic Organizer: Have students use a 
graphic organizer that allows them to list the problem and 
spaces for at least two different solutions to the problem. 
Have them weigh the pros and cons of choosing each 
solution. The problem can be theoretical, from a book, or one 
from real-life.
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DECISION-MAKING (DeM2)

DeM2: Demonstrate the ability to make ethical decisions as a global citizen and evaluate outcomes based on one’s own identity 
and the impact on humanity� (Citizenship)

a) I can evaluate how my membership in multiple groups combine to make me who I am and that none of my individual groups 
on their own fully defines me�

b) I can evaluate how my decisions impact myself and others�

ESSENTIAL KNOWLEDGE, SKILLS AND PROCESSES STRATEGIES

To be successful with this standard, students are 
expected to

• Identify the different groups to which they 
belong. (a)

• Define their role in each of the groups to 
which they belong. (a)

• Analyze how membership in groups 
combine to create support for who they 
are. (a)

• Recognize that membership in one group 
does not totally define who they are. (a)

• Analyze how past decisions have had an 
impact on themselves and others. (b)

• Consider the potential impact of a decision 
on others. (b)

o Demonstrate a practice of reflecting 
on outcomes of decisions made to 
improve or grow. (b)

• The Many Hats I Wear: Use magazines, the internet, or 
drawings to have students build a collection of hats (or other 
images) that represent the different roles and identities 
students have. Create a collage where these images overlap. 
Ask students to consider which hats may change as they grow 
or age.

• Values and Beliefs: Generate a list of values with students 
(examples can include honesty, kindness, generosity, 
happiness, citizenship, and determination). Challenge 
students to identify their top five values from the list and 
explore why those values are important to them. Finally, 
consider having students transform their values into personal 
belief statements. For example, a personal belief statement 
about honesty might be “I believe that honesty is the 
most important part of any relationship.” If students feel 
comfortable, allow them to share one of their personal belief 
statements with the class. 

• Journal Prompt: Have students write a journal entry about 
a time that a decision they made had an impact on someone 
else, intentionally or unintentionally. 
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• Legend or Legacy? Have students consider the difference 
between a legend (person) and a legacy. What kind of mark 
would you want to leave on the world? How can you make 
decisions now that will help you leave that mark?    

• Valuing Group Member’s Perspectives: When working 
in groups to do a project, have students write down the 
thoughts/ideas of every group member in order to consider 
everyone’s perspectives before settling on an idea.  

• Donation Decision: Tell the class the following hypothetical 
situation: We have been given $100,000 to donate to a 
charitable cause of our choice. How should we spend it? Have 
students work in small groups to discuss the following:

o What causes matter the most to us?

o Should we split the money up between different 
organizations?

o How can we ensure the money is spent appropriately? 

o What organization(s) should receive the money and how 
much should they get? 

*Possible math connection: Consider creating an equation 
to inform your decision. Could assigning a value to the 
worthiness of a cause determine how much money it receives? 
How could student votes be calculated into the equation? 

• Personal Identity Rings: Have students complete the 
following diagram to illustrate the groups they belong to and 
how those groups influence them. In the outside ring, they 
can put the category of the group. For example, family, peer 
group, interest group, club, community group, faith-based 
group, etc. 
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In the second ring, they can say who they are in the group. 
For example, under family they may say, daughter, oldest or 
adopted. Since you can have multiple roles in the same group, 
students may list a category more than once. Finally, in the 
third section, they write adjectives that describe their values 
or characteristics as a result of that role. 

Here are a few examples of how this may flow: 

Ring 1: Soccer Team, Ring 2: Defender, Inside Section: 
Reliable, Strong, and Dedicated.

Ring 1: LGBTQ, Ring 2: Bi-Sexual, Inside Section: Open 
Minded, Accepting.

Ring 1: Advanced Art Student, Ring 2: Painter, Inside Section: 
Risk Taker, Creative.

Ring 1: Muslim, Ring 2: Fondinkeo, Inside Section: Strong, 
Peaceful, Kind.

Discuss how these groups influence our decision-making now 
and in the future.
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• Ethical Decision-Making Method: Using the framework 
outlined below as a guide, students can explore tough issues 
independently. For example, students may consider or discuss 
a young girl named Emma who is not invited to a party but 
sees her friend Jane at the event on social media posts. The 
dilemma puts students in a bind, pitting a sense of loyalty 
against the need to be diplomatic and not unnecessarily hurt a 
friend’s feelings.

The Ethics Institute Ethical Decision-Making Method

1� Study and understand the situation�

2� Identify the values that are involved on all sides�

3� Identify the ethical dilemma - right vs� right�

4� Identify the values that influence your position�

5� Communicate effectively and respectfully a 
decision that demonstrates the ability to apply the 
facts, identify values that inform your position, and 
can refer to other sources or stakeholders�

(Adapted from The Ethics Institute at Kent Place School)
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ADDITIONAL RESOURCES FOR SEL IMPLEMENTATION

SEL Resource Library in GoOpenVA: 
A growing library of resources organized by 
grade bands and SEL Guidance Standards for 
implementation� 

VDOE SEL Webpage: 
This webpage includes additional 
resources, professional development 
opportunities and planning guides to 
advance SEL implementation at the 
classroom, school and division level�

https://goopenva.org/groups/?f.search=Social+Emotional+Learning
https://www.doe.virginia.gov/support/prevention/social-emotional/index.shtml
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