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Welcome



Alan McLean (2003) ‘The Motivated School’,  London: Paul Chapman

• Are there any implications for us in terms of the way in 
which we carry out initial and diagnostic assessment?

• What can we do on a day-to-day basis to help build on 
what learners already know?

Put your ideas in the chat pane now.

Starter

‘Attempting to motivate 

someone by focusing on 

their weaknesses seldom 

works.’
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Session objectives



Learning outcomes

Can you …

Explain assessment 
for learning in the 
context of GCSE 

English?

Plan a range of 
assessment for 

learning strategies?

Use questioning 
effectively?

Use peer and self 
assessment 
effectively?
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Assessing the different 
GCSE objectives



Assessment for Learning principles for English 
teaching and learning

• Learner talk - inducting learners into ‘guild knowledge’ (Royce & Sadler, 

1989)

• Questioning - that prompts further thinking

• Self/ peer assessment - the importance of learners discussing   their own 

writing with others “to extend the range and scope of their repertoire” 

(Marshall and Wiliam, p.5)

• Development of judgement - because English is an art, it is       “hard to 

itemise or predict in advance the features that might      make (English) good 

except in the most general of terms…. Crucial to English learning and 

teaching, then, is the development of judgement.” (IBID, p.3)
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Attitudes to language



Using S5 R3 from the Padlet:

– Read the card you have been allocated and discuss it 
with your colleagues

– Note anything you feel strongly about
– Be prepared to share your views with the wider group 

on the issues they raise for teaching GCSE English

Activity: Attitudes to Language 

EDUCATION & TRAINING FOUNDATION



A07 - Demonstrate presentation skills in a formal 
setting

A08 - Listen and respond appropriately to spoken 
language, including to questions and feedback to 
presentations 

A09 - Use spoken Standard English effectively in 
speeches and presentations.

Spoken language assessment criteria



Spoken language assessment

How could you assess learners’ use of SE and consider  the 
key AfL principles (judgement, learner talk, questioning) 

http://youtube.com/v/7yHVQfqXoVc


https://www.youtube.com/watch?v=h3KnF3DG_-E

‘the six a clock news’

https://theconversation.com/love-island-

audience-reaction-shows-deep-snobbery-about-

accents-98418

https://www.youtube.com/watch?v=h3KnF3DG_-E
https://theconversation.com/love-island-audience-reaction-shows-deep-snobbery-about-accents-98418


David Crystal:

https://www.youtube.com/watch?v=hGg-2MQVReQ&feature=youtu.be

‘Standard’ and ‘Non-standard’ English

Standard English 
is “an idea in the 
mind rather than 
a reality” 

(Milroy & Milroy, 1985, p.19)

https://www.youtube.com/watch?v=hGg-2MQVReQ&feature=youtu.be
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Peer and self-
assessment



Peer feedback – Austin’s butterfly



Consider:

1. Why is peer/self assessment effective?
2. In what ways could it be poorly used and 

ineffective? 
3. Share some effective examples
4. How can we differentiate self/peer 

assessment?

Peer and self assessment



Some strategies:

1. Use a ‘speed dating’ style
2. Use a cover sheet
3. Ask students to peer mark in pairs
4. The ‘writer’ and the ‘editor’
5. Use a powerpoint slide with aims for 

students to use (see next slide) 

‘Peer and self assessment’

Click here 

for link

http://geoffpetty.com/for-teachers/feedback-and-questions/


1. Check punctuation and capital letters more closely.

2. Check spelling and especially homophones.

3. Check your grammar, e.g. ‘we were’, not ‘we was’. 

4. Vary your vocabulary choice – varied nouns, adjectives, verbs, adverbs.

5. Use effective connectives to link sentences / paragraphs – however, although, on 

the other hand, conversely OR similarly, in addition, furthermore, moreover. 

6. Extend your paragraph lengths. 

7. Use effective techniques: rhetorical questions, emotive language, strong 

descriptions, etc.

8. Vary sentence length/type

9. Appropriate tone / register (formal / informal) for the audience.

10.Improve sentence clarity.



BREAK

Back in 10 minutes
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AfL and modelling to support 

writing about reading



PEEE(L)/SQCD

Point/ Statement

Example (or 

Evidence)/Quote

Explanation/Comment

Exploration and 

Evaluation or 

Link/Development



Reading Assessment Objectives



GCSE re-sit students come with a range of prior knowledge much of 
which may be dormant. It is important to activate and build on prior 
knowledge with revision and assessment activities.

Ask students to write a single paragraph responding to a question on 
a text that will engage them.  This will help you, and the student, 
identify the issues involved and whether using something like a PEE 
structure will help. 

Activating prior knowledge – the PEE paragraph



• Lots of evidence (all in one paragraph!) but little 
explaining or exploring – ‘Says a little about a lot.’

• Misreading the text 
• Strong on exploring the text (language analysis) 

but not answering the question
• Good answer but no direct evidence (using the 

text)
• Good EEPE answer – ‘says a lot about a little.’ 

Poor PEEL structure
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London. Michaelmas Term lately over, and the Lord Chancellor sitting in Lincoln’s Inn Hall. 

Implacable November weather. As much mud in the streets, as if the waters had but newly retired 

from the face of the earth, and it would not be wonderful to meet a Megalosaurus, forty feet long 

or so, waddling like an elephantine lizard up Holborn Hill. Smoke lowering down from chimney-

pots, making a soft black drizzle, with flakes of soot in it as big as full-grown snow-flakes – gone 

into mourning, one might imagine, for the death of the sun. Dogs, undistinguishable in mire. 

Horses, scarcely better; splashed to their very blinkers. Foot passengers, jostling one another’s 

umbrellas, in a general infection of ill-temper, and losing their foot-hold at street-corners, where 

tens of thousands of other foot passengers have been slipping and sliding since the day broke (if 

this day ever broke), adding new deposits to the crust upon crust of mud, sticking at those points 

tenaciously to the pavement, and accumulating at compound interest.

How does Dickens use language to describe the streets of London?
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Level Skills descriptors

Level 4 Detailed, perceptive analysis 10-12 marks Shows detailed and perceptive understanding of language: 

Analyses the effects of the writer’s choices of language 

Selects a range of judicious textual detail Makes 

sophisticated and accurate use of subject terminology

Level 3 Clear, relevant explanation 7-9 marks Shows clear understanding of language: Explains clearly the 

effects of the writer’s choices of language Selects a range of 

relevant textual detail Makes clear and accurate use of 

subject terminology

Level 2 Some understanding and comment 4-6 marks Shows some understanding of language: Attempts to 

comment on the effect of language Selects some 

appropriate textual detail Makes some use of subject 

terminology, mainly appropriately

Level 1 Simple, limited comment 1-3 marks Shows simple awareness of language: Offers simple 

comment on the effect of language Selects simple 

reference(s) or textual detail(s) Makes simple use of subject 

terminology, not always appropriately



Answer the following questions then underline or highlight the parts in the 

text and number it to show how you know the answer. 

Q.1 What month is it?

Q.2 What is the weather doing?

Q.3 What are the footpaths like?

Q.4 How busy is it?

Q.5 What image does Dickens create overall?

Now write your PEE paragraph to answer question: How does Dickens use 

language to describe the streets of London?

(P = Point.  E=Explain what you mean. E=What is the evidence? E=explore your evidence(use your notes above)

Annotating and co-constructing PEEL 
paragraphs
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Effective questioning 
techniques



Effective questioning techniques:
the dreaded closed question!

https://www.youtube.com/watch?v=uhiCFdWeQfA


Dylan Wiliam on Classroom questioning

https://www.youtube.com/watch?v=y8bHMd3PosM


PPPB

Strategies for questioning

No hands up The classroom experiment

https://www.bing.com/videos/search?q=dylan+wiliams+no+hands+up&view=detail&mid=3C93B62A22BC48819E0D3C93B62A22BC48819E0D&FORM=VIRE


Private thinking

The power of…

…might

Pair Share
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Review of the session 
and post-session tasks
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Learning outcomes

Can you …

Explain assessment 
for learning in the 
context of GCSE 

English?

Plan a range of 
assessment for 

learning strategies?

Use questioning 
effectively?

Use peer and self 
assessment 
effectively?

PDP areas:  2.2, 2.3, 2.4, 4.1, 4.2, 4.3, 4.4… 
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To finish off this session:
• Use your PDPs to reflect: 2.2, 2.3, 2.4, 4.1, 4.2, 4.3, 4.4… (especially if you 

think you might like to take the accreditation.)

• Watch S5 R6 David Crystal clip

• Read S5 HO1 the six a clock news poem 

• Watch S5 R4 Tom Leonard reading of the poem: the six a clock news

• Read S5 R5 Love Island article.

• Watch S5 R9 Dylan Wiliam clip on questioning

Post-session tasks



ETFOUNDATION.CO.UK

THANK YOU
ANY QUESTIONS?

Name

E-MAIL ADDRESS


